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Welcome 
 
Welcome to the administrative internship experience at High Point University!  We are excited to be 
working with you as you move into this very important time of leadership preparation and development.  
With a variety of constantly changing expectations and challenges, successful schools in the 21st Century 
require strong school executives.  It is our privilege to support you in your journey toward becoming a 
strong school executive through the reflective practice of the internship.  Please feel free to contact us if 
we can be of service in any way during the coming year.  We wish you much success and many wonderful 
learning opportunities in the months ahead.   

 
Offices:  237 Stout School of Education 

Telephone:  336.841.9188 
 

Stout School of Education Website: 
http://www.highpoint.edu/education/ 

Email:  schoolofed@highpoint.edu 
http://www.facebook.com/HPUEducation 

 

 
Full-time Faculty, Staff, Coordinators & Adjunct Faculty 

 
  

Administrative Faculty Administrative Staff 
Dr. Mariann Tillery 
Professor of Education 
Dean, Stout School of Education 
336.841.9286 | mtillery@highpoint.edu  

Ms. Tammy Hines 
Administrative Assistant 
336.841.9158 | thines@highpoint.edu  

Dr. Thomas Albritton 
Associate Professor of Education 
Associate Dean, Stout School of Education 
336.841.9297 | talbritt@highpoint.edu 

 
Data Manager/Administrative Assistant 
 

Department of Leadership Studies  
Dr. Dustin Johnson 
Associate Professor of Education 
Chair, Dept. of Leadership Studies 
336.841.9450 | djohnson@highpoint.edu 
 

Dr. Tawannah Allen 
Associate Professor of Education 
Ed.D. in Educational Leadership 
336.841.9311 | tallen@highpoint.edu 
 

Dr. Steve Bingham 
Professor of Education 
Ed.D. in Educational Leadership 
336.841.9188 | cbingham@highpoint.edu 

Dr. Allison Blosser 
Assistant Professor of Education 
Coordinator, Education Studies 
336.841.9222 | ablosser@highpoint.edu 

  

http://www.highpoint.edu/education/
mailto:schoolofed@highpoint.edu
http://www.facebook.com/HPUEducation
mailto:mtillery@highpoint.edu
mailto:thines@highpoint.edu
mailto:talbritt@highpoint.edu
mailto:djohnson@highpoint.edu
mailto:tallen@highpoint.edu
mailto:cbingham@highpoint.edu
mailto:ablosser@highpoint.edu


4 

 

 
Dr. Amy Holcombe 
Associate Professor of Education 
M.Ed./Ed.D. in Educational Leadership 
336.841.9188 | aholcomb@highpoint.edu 
 
 
 

 
Dr. Barbara Zwadyk 
Associate Professor of Education 
Coordinator, HPU Leadership Academy 
336.841.9203 | bzwadyk@highpoint.edu 

Educational Leadership Adjunct Faculty 2018 - 2019 
Mr. Bruce Carroll 
Educational Leadership 
336.841.9188 | bcarroll@highpoint.edu  

Dr. Debbie Hill 
Internship Supervisor; School Administration 
336.841.9188 |  
 

Ms. Heather Horton 
Educational Leadership 
336.841.9188 | hortoh13@highpoint.edu  

Dr. Tina Johnson 
Educational Leadership 
336.841.9188 | johns011@highpoint.edu  
 

Mr. Ken Johnson 
Internship Supervisor; School Administration 
336.841.9188 |  

Dr. Melissa Nixon 
Educational Leadership 
336.841.9188 | mnixon@highpoint.edu  
 

Dr. Sandy Sikes 
Educational Leadership 
336.841.9188 | ssikes@highpoint.edu  

Ms. Cathi Smith 
Internship Supervisor; School Administration  
3363.841.9188 | csmith0@highpoint.edu  
 

Dr. William Stewart 
Internship Supervisor; School Administration 
Educational Leadership 
336.841.9188 | wstewart@highpoint.edu  
 

Dr. Trent Vernon 
Educational Leadership 
336.841.9188 | tvernon@highpoint.edu  

 
 

Mission of the University 

 
High Point University is a private, liberal arts university affiliated with The United Methodist Church and 
dedicated to the Judeo-Christian principles of inclusiveness and diversity.  The mission of High Point 
University is to provide vital and distinguished undergraduate and graduate programs that enhance both 
traditional and non-traditional students’ power of inquiry, breadth of knowledge, command of written and 
spoken language, and insight into ethical behavior.  This mission is deeply rooted in the liberal arts and 
reflected in seven overlapping commitments: 
 

 To foster close communication, both inside and outside the classroom, between motivated 
students and faculty who are committed to teaching and scholarly activity; 

 To blend imaginatively critical thinking, intellectual inquiry and aesthetic appreciation with a 
practical need for innovation, skill and knowledge within professional disciplines; 

 To promote the balanced development of a students’ cognitive, social and physical capabilities; 

mailto:aholcomb@highpoint.edu
mailto:bzwadyk@highpoint.edu
mailto:bcarroll@highpoint.edu
mailto:hortoh13@highpoint.edu
mailto:johns011@highpoint.edu
mailto:mnixon@highpoint.edu
mailto:ssikes@highpoint.edu
mailto:csmith0@highpoint.edu
mailto:wstewart@highpoint.edu
mailto:tvernon@highpoint.edu
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 To offer an education, grounded in the development of character, personal responsibility and a 
sense of civic duty that prepares students for leadership, citizenship and service in a diverse global 
community; 

 To provide the opportunity for exploration of faith and humane values within a Judeo-Christian 
context; 

 To contribute to the educational and cultural life of the broader community by offering cultural 
activities of regional and national interest, and by devoting the resources of the University, the 
professional skills of the faculty and the talents of students to local charities, businesses and other 
civic groups; 

 To maintain a physical environment, including classrooms, libraries, laboratories and open spaces 
that support the academic success of students and the professional development of faculty. 

 
In pursuing each of these commitments, High Point University is guided by the principles of intellectual 
freedom, academic excellence and ethical rigor, and by the desire to create and enhance an environment 
conducive to the liberal arts education and professional development of students.  

 
Educational Leadership Program: 

The program for the Master of Education in Educational Leadership prepares candidates to serve as leaders 
in 21st Century learning and service environments, which may include public schools, charter and private 
schools, non-profit organizations, and various other settings where strong leadership is essential. It is 
intended to relate to the needs of future leaders in both theory and practice. Although the program of 
study is designed for candidates who hold a baccalaureate K-12 teaching license, there is also a non-
licensure track which allows candidates to pursue a degree in Educational Leadership without having an 
existing teaching license. The program requires 36 semester hours, including a sequence of internship 
experiences, totaling 6 credit hours. In order to be licensed by the state, candidates must demonstrate 
proficiency on a set of evidences which are aligned to the Education Leadership coursework and the 
internship experiences. Evidences will be evaluated by a faculty/public school review team at the conclusion 
of each internship experience. The curriculum provides foundations in the principles of school executive 
leadership, the importance of creating successful culture, organizational management, and strategies for 
using data to improve teaching and learning.  

Goals and Objectives 
Goal 1:  To train the prospective school executive to practice strategic leadership that promotes a vision, 
mission, values, beliefs and goals for 21st century schools. 

1.1:   To be able to articulate a vision of how schools should seek to prepare students for the 
changing world of the 21st century.   
1.2:  To become knowledgeable of the process and protocol of scheduling that addresses diverse 
student learning needs.         
1.3:  To develop the knowledge, skills and dispositions needed to be a visible and accessible effective 
school leader. 

Goal 2:  To provide the prospective school executive with the knowledge of best instructional and school 
practices that result in an environment of accountability and high standards for all students. 

2.1:   To develop the skills needed to formulate annual school improvement plans through 
collaboration with all school stakeholders.   
2.2:  To demonstrate knowledge of 21st century curriculum, instruction, and assessment.   
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2.3:  To understand the process of collecting and using student and other formative assessment 
data for instructional improvement.    
2.4:  To develop the skills needed to conduct fair and equitable teacher evaluations.  

Goal 3:  To provide a program of study that enhances the prospective school executive’s understanding of 
the role that the school’s culture contributes to school performance, student learning, and the achievement 
of collective goals.   

3.1:   To understand and use data from sources such as the NC Teacher Working Conditions Survey 
to effect school improvement.   
3.2:  To learn how to successfully influence the evolution of the school’s culture to support 
continuous school improvement.   
3.3:  To develop effective communication skills in relating school accomplishments to the district 
office and public media.    

Goal 4:  To develop the prospective school executive’s skills to create a school professional learning 
community which empowers teachers with distributive leadership.   

4.1:   To develop the skills needed to effectively distribute leadership throughout the school.     
4.2:  To understand how professional learning communities can create and support collaborative 
work environments.     
4.3:  To learn how to develop professional learning communities that are aligned with the school’s 
improvement plan and focus on 21st century student learning.    

Goal 5:  To develop the prospective school executive’s managerial leadership skills in budgeting, staffing, 
problem solving, and communicating in order to meet the 21st century needs of every classroom.     

5.1:   To learn how to implement site-based management to support team decision making of both 
faculty and staff within the school.       
5.2:  To become knowledgeable of the processes for hiring, inducting, and mentoring new teachers 
and other staff in the school.       
5.3:  To understand how to develop a balanced operational budget for school programs and 
activities.      
5.4:  To learn how to proactively mediate staff interests and intervene regarding discordant issues 
when needed.   

Goal 6:  To facilitate the development of the prospective school executive’s external development leadership 
skills that will enhance parent/community/business engagement, support and ownership in the school.       

6.1:   To understand how to align the school’s curriculum with the state’s accountability program.         
6.2:  To learn the skills needed to promote a sense of well-being among faculty, staff, student, and 
parents.         
6.3:  To develop the external leadership skills needed to empower parents and other stakeholders 
to take shared responsibility for student and school success.      

Goal 7:  To develop the prospective school executive’s micro political leadership skills to facilitate social 
cohesion and shared decision-making among staff.        

7.1:   To develop the skills needed to effectively promote collaborative design, sharing, evaluation, 
and engaging instruction that ensure student learning.     
7.2:  To learn how to effectively collaborate with faculty and staff to develop clear expectations, 
structures, rules and procedures for students and staff.           
7.3:  To develop an understanding of how performance should be utilized as the criterion for reward 
and advancement.        

 
 
 
Student Learning Outcomes 
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M.Ed. in Educational Leadership 

 To produce graduates who are eligible for the N.C. school administration license.   

 To produce graduates who successfully create a culture of school leadership that is distributed, 
researched-based and uses tools to drive ethical and principled, goal-oriented action. 

 To produce prospective school leaders who understand the relationship among all stakeholders in 
producing students who can learn and are well prepared for life in the 21st century.   

 To be able to articulate a vision of how schools should seek to prepare students for the changing 
world of the 21st century. 

 To become knowledgeable of the process and protocol of scheduling that addresses diverse 
student learning needs.   

 To develop the knowledge, skills and dispositions needed to be a visible and accessible effective 
school leader. 

 To develop the skills needed to formulate annual school improvement plans through collaboration 
with all school stakeholders.   

 To demonstrate knowledge of 21st century curriculum, instruction, and assessment.   

 To understand the process of collecting and using student and other formative assessment data 
for instructional improvement.  

 To develop the skills needed to conduct fair and equitable teacher evaluations. 

 To understand and use data from sources such as the NC Teacher Working Conditions Survey to 
effect school improvement.  

Traditional Educational Leadership Program of Study 

Courses  Credit 

 

Core   

EDU 5010 Advanced Instructional Technology for the 21st Century 3 

EDU 5030 Methods of Educational Research 3 

EDU 5040 Diversity in Education:  Societal and Organizational Perspectives 3 

EDU 5060 Developing Leaders in 21st Century Systems 3 

EDU 5070 Trends and Issues in Education 3 

 

Specialty    

EDU 5171 Strategies for Student Learning and Development 3 

EDU 5172 Implementing Distributed Leadership for Teacher Empowerment 3 

EDU 5173 Using Data for School Improvement 3 

EDU 5174 Organizational Management and Legal Issues for 21st Century Schools 3 

EDU 5271 Creating a Culture of School Success 3 

EDU 5199 * Evidence Continuation (optional) 1-3 

 

Internship Experience Licensure Track ONLY Total Hrs 6 

EDU 5400 School Executive Internship I 2 

EDU 5500 School Executive Internship II 2 

EDU 5600 School Executive Internship III 2 

EDU 5400a, 5500a, or 
5600a ** 

School Executive Internship Continuations (optional) No credit 
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Internship Experience Non-Licensure Track Total Hrs 6 

EDU 5700 Leadership Development – Internship I 3 

EDU 5800 Leadership Development – Internship II 3 

 

B.A. to M.Ed. in Educational Leadership Program of Study 

The B.A. to M.Ed. Program in Educational Leadership focuses on preparing graduates for extraordinary 

leadership roles as well as positions centered on educational policy, practices, and educational research in 

the field of teacher education, teacher leadership, and educational reform efforts directed toward P-12 

schools, the community, and higher education.  As a practitioner’s degree, the B.A. to M.Ed. program takes 

into consideration the student expectations for future employment in various leadership roles and prepares 

them to be successful in developing appropriate career pathways. 

 

  

 Senior – Fall - Undergraduate   Senior – Spring - Undergraduate  

 EDU 4510: Advanced Instructional 
Technology for the 21st Century 
(for education majors, this replaces EDU 
4008/4009/4110) 

3  EDU 4566: Using Data for School 
Improvement 
(for education majors, this replaces EDU 
4166) 

3 

 EDU 4540: Diversity in Education:  Societal 
and Organizational Perspectives 
(for education majors, this replaces EDU 
4200) 

3    

 

 May Mini Graduate School   Summer I or II Graduate School  

 EDU 5070: Trends in Issues in Education  3  EDU 5060:  Developing Leaders in 21st 
Century Systems 

3 

 

 8 Week Summer Session (June – July) Graduate School  

 EDU 5271: Creating a Culture of School Success 3 

 

 Fall Semester Graduate School   Spring Semester Graduate School  

 EDU 5171:  Strategies for Student Learning 
and Development 

3  EDU 5172:  Implementing Distributed 
Leadership for Teacher Empowerment 

3 

 EDU 5030:  Methods of Educational 
Research 

3  EDU 5174:  Organizational Management 
and Legal Issues for 21st Century Schools 

3 

 EDU 5700:  Leadership Development: 
Internship I 

3  EDU 5800:  Leadership Development: 
Internship II 
Or 
EDU 5200: Thesis 

3 

 

Summer Following Graduation from Master’s Program 
EDU 5900: Administrative Internship (2 credit hours): Candidates seeking the principal’s license may enroll in this 
course during the summer following graduation from the master’s program in educational leadership. All required 
electronic State Department Evidences must also be completed at the proficiency level.  Note: This course is not a 
requirement of the program. 

 

Foliotek Requirements 
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All graduate candidates will be required to obtain a subscription of Foliotek.   Foliotek is a software data 
management system used in the assessment of each candidate’s knowledge, skills, and dispositions.  
Candidates will be required to use their Foliotek account for the duration of their enrollment in the School 
of Education in order to upload important applications, course assignments and electronic evidences as 
required by the North Carolina Department of Public Instruction. The School of Education will track 
candidate progress in the graduate program through this data and verify that they have successfully met 
the competencies required in the program of study for which they are seeking licensure.   

 

Introduction to the Internship 
 
The internship experience is grounded in the North Carolina Standards for School Executives (NCSES).  
These seven standards were approved in December, 2006 by the N.C. State Board of Education for the 
purpose of helping principals and assistant principals continually reflect upon and improve their leadership 
effectiveness through each stage of their educational career.   

 
School Executive Standards (Approved by the N.C. SBE in 2006): 

Standard 1: Strategic Leadership 
1.  Strategic Leadership: 
School executives will create conditions that result in strategically re-imaging the school’s vision, mission, and goals 
in the 21st century.  Understanding that schools ideally prepare students for an unseen but not altogether 
unpredictable future, the leader creates a climate of inquiry that challenges the school community to continually re-
purpose itself by building on its core values and beliefs about its preferred future and then developing a pathway to 
reach it. 
 
2.  Instructional Leadership: 
School executives will set high standards for the professional practice of 21st century instruction and assessment that 
result in a no nonsense accountable environment. The school executive must be knowledgeable of best instructional 
and school practices and must use this knowledge to cause the creation of collaborative structures within the school 
for the design of highly engaging schoolwork for students, the on-going peer review of this work and the sharing of 
this work throughout the professional community. 

 
3.  Cultural Leadership: 
School executives will understand and act on the understanding of the important role a school’s culture contributes 
to the exemplary performance of the school. School executives must support and value the traditions, artifacts, 
symbols and positive values and norms of the school and community that result in a sense of identity and pride upon 
which to build a positive future. A school executive must be able to “reculture” the school if needed to align with 
school’s goals of improving student and adult learning and to infuse the work of the adults and students with passion, 
meaning and purpose. 
 
4.  Human Resource Leadership: 
School executives will ensure that the school is a professional learning community. School executives will ensure that 
processes and systems are in place that result in the recruitment, induction, support, evaluation, development and 
retention of a high performing staff. The school executive must engage and empower accomplished teachers in a 
distributive leadership manner, including support of teachers in day-to-day decisions such as discipline, 
communication with parents, and protecting teachers from duties that interfere with teaching, and must practice fair 
and consistent evaluation of teachers. 
 
5.  Managerial Leadership: 
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School executives will ensure that the school has processes and systems in place for budgeting, staffing, problem 
solving, communicating expectations and scheduling that result in organizing the work routines in the building. The 
school executive must be responsible for the monitoring of the school budget and the inclusion of all teachers in 
the budget decisions so as to meet the 21st century needs of every classroom. Effectively and efficiently managing the 
complexity of everyday life is critical for staff to be able to focus its energy on improvement. 

6: External Development 
6.  External Development Leadership: 
A school executive will design structures and processes that result in community engagement, support, and 
ownership. Acknowledging that schools no longer reflect but in fact build community, the leader proactively creates 
with staff opportunities for parents, community and business representatives to participate as “stockholders” in the 
school such that continued investments of resources and good will are not left to chance. 
 
 
7.  Micropolitical Leadership: 
The school executive will build systems and relationships that utilize the staff’s diversity, encourage constructive 
ideological conflict in order to leverage staff expertise, power and influence to realize the school’s vision for success. 
The executive will also creatively employ an awareness of staff’s professional needs, issues, and interests to build 
social cohesion and to facilitate distributed governance and shared decision making. 
 
8.  Academic Achievement Leadership:  
School executives will contribute to the academic success of students. The work of the school executive will result in 
acceptable, measurable progress for students based on established performance expectations and using 
appropriate data to demonstrate growth.  
 
 

See Below Link for full version of the NC Standards for School Executives 
 
http://www.dpi.state.nc.us/docs/district-humanresources/evaluation/standardsadmin.pdf 

 
Purpose of the School Executive Internship 
 
Internship and Seminar Requirements  
(EDU 5400/5500/5600/5700/5800): 
 
The purpose of the internship is to blend the theoretical and research-based content of course offerings 
(evidences) with the practical day-to-day leadership experiences for K-12 schools and other educational 
organizations. Ideally, the internship affords students a realistic notion of system level leadership and 
allows students to learn from past experiences while they develop an appreciation for reflective practice. 
 
In order to reap the full benefits of internship learning opportunities, an intern must be directly involved in 
the many diverse activities a leader encounters on a daily basis. An intern is expected to work with others 
for the purpose of examining the overall vision of the learning organization, becoming immersed in the 
organizations improvement process, and making a significant contribution to this vision and process as 
he/she refines his/her leadership skills.  It is expected that, upon successful completion of the program, an 
intern will be prepared to assume a leadership position in a variety of educational settings. 
 

The embedded internship is required of all candidates completing the M.Ed. degree in Educational Leadership 
as well as those seeking the Educational Administration Add-On License. The 300-hour leadership 

http://www.dpi.state.nc.us/docs/district-humanresources/evaluation/standardsadmin.pdf
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experiences are sequenced into courses which are taken throughout the program thus allowing candidates 
the opportunity to apply theory and knowledge about educational leadership systems. Below is a summary 
of the internship sequence: 
 

EDU 5400: School Executive Internship I: 2 Credits 
100 Hours Required 
This initial internship is designed as an orientation to the internship experience and will be offered during 
the candidate’s first year of coursework.  It includes a mandatory orientation seminar at the beginning of 
the semester in which faculty will review internship expectations, roles and responsibilities for the intern 
and supervising principal, required evaluations, and recommended activities.  The intern’s principal is 
strongly encouraged to attend this seminar.  The newly revised standards for School Executives and the 
evidence assignments which have been aligned to the specialty courses will also be discussed as they relate 
to the internship experience. School Executive Internship I should typically occur in the candidate’s second 
semester of his/her first year of study.   
 
EDU 5500:  School Executive Internship II: 2 Credits 
100 Hours Required 
The second semester of the internship is designed to help the intern continue to apply skills related to 
school culture.  The intern will work with the university supervisor and school principal on site-based 
assignments and will participate in periodic seminars related to the internship experience.  The intern will 
continue to log experiences in his/her journal and work to successfully complete and submit all related 
activities.  
 
EDU 5600:  School Executive Internship III: 2 Credits 
100 Hours 
This course will be the culmination of the internship experience and will be offered in conjunction with the 
candidate’s final specialty courses.  Internship III will include a review of the total internship experience by 
the intern, the university supervisor and the supervising principal. All evidences must be approved as 
proficient by the faculty review team for the candidate to be approved for state licensure.  Students may 
enroll in EDU 5600a if additional work is needed to meet the program requirements. 
Requirements to exit EDU 5600 include the following: 

 Completion of the Certification of Capacity (Disposition Evaluation)  

 Successful final presentation of internship experience by the candidate 

 The candidate should complete the required internship program evaluations.  
 

Internship Experience for the B.A. to M.Ed. Program and Non-Licensure Track 
 
B.A. to M.Ed. and non-licensure track candidates will be required to complete their internship experience 
by enrolling in EDU 5700: Leadership Development: Internship I and EDU 5800: Leadership Development: 
Internship II 
 
If a B.A. to M.Ed. candidate (or a non-licensure track candidate changes their mind after completion) would 
like to seek the School Administrators license, he/she will need to complete EDU 5900: Administrative 
Internship. (*Note: This internship is not a requirement for the degree in Educational Leadership, but is 
required for licensure in school administration. It will be completed during the summer following the 
candidate’s graduation.) 
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EDU 5700:  Leadership Development: Internship I: 3Credits 
150 Hours Required 
This initial internship is designed to provide candidates with a variety of real-world experiences to develop 
leadership skills. This internship will integrate leadership theory and practice while also providing 
candidates with opportunities to collaborate with, and learn from, current practitioners in the field of 
education. Candidates will attend leadership conferences, seminars, and leadership training institutes as 
part of the internship experience.  
 
Interns will be asked to complete internship hours in the following categories: 
 

 School Leadership 

 Instructional Leadership 

 Community Leadership 

 Leadership Conferences (Attending/planning) 
  
Interns are not to exceed 50 hours in any category.  Up to 50 hours of the internship may be completed 
out of the region, but no more than that as we need to be able to observe and mentor interns in their 
various internship roles.  High Point University and Stout School of Education also has a commitment to 
serving our community, which we want to honor.  All internships need to be approved by the university 
supervisor prior to beginning the internship. 
 
EDU 5800:  Leadership Development: Internship II: 3 Credits 
150 Hours Required 
This course serves as the culmination of the internship experience and provides candidates with an 
opportunity to apply leadership skills in an educational setting that aligns to their intended career goals. 
The intern will work with a university supervisor on site-based assignments involving the execution of 
leadership and management responsibilities.  
 
Candidates who plan to complete the optional EDU 5900: Administrative Internship leading to School 
Administrator's license, may contract with the course instructor to complete up to 50 of the 150 hours 
required under the supervision of a current school principal. 
 
EDU 5900:  Administrative Internship: 2 Credits 
300 Hours Required 
Incorporating leadership skills and theoretical knowledge gained in the Educational Leadership coursework, 
candidates wishing to seek the NC School Administrator's license will complete this additional 
administrative internship. The intern will work with a university supervisor and school principal on site-
based school assignments in the areas of organizational management, data, school law, and building human 
capital. Weekly reflections along with a final presentation and evaluation of the candidate’s performance 
using the Certification of Capacity and the North Carolina School Executive Evaluation Rubric for Preservice 
Candidates are required. Three credits. 
(*Note: This internship is not a requirement for the degree in Educational Leadership, but is required for 
licensure in school administration. It will be completed during the summer following the candidate’s 
graduation.) 
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Internship Experience for the B.A. to M.Ed. Program 
(Effective only for 18-19 B.A. to M.Ed. Graduates) 

 
B.A. to M.Ed. candidates seeking administrative licensure track will be required to complete EDU 5400, 
EDU 5500 (see above for requirements), and EDU 5700: Leadership Development: Internship I. 
 
B.A. to M.Ed. candidates seeking the non-administrative track will be required to complete EDU 5700: 
Leadership Development: Internship I and EDU 5800: Leadership Development: Internship II. 
 
EDU 5700:  Leadership Development: Internship I: 2 Credits 
100 Hours 
 
This first internship experience is designed to be exploratory in nature.  Interns will be able to experience 
different educational leadership roles, as this degree is one that prepares interns for many career 
possibilities.  For that reason, interns are asked to complete 100 internship hours in at least three of the 
following four categories:  

 

 School Leadership 

 Instructional Leadership 

 Community Leadership 

 Leadership Conferences (Attending/planning) 
  
Interns are not to exceed 50 hours in any category.  Up to 50 hours of the internship may be completed 
out of the region, but no more than that as we need to be able to observe and mentor interns in their 
various internship roles.  High Point University and Stout School of Education also has a commitment to 
serving our community, which we want to honor.  All internships need to be approved by the university 
supervisor prior to beginning the internship. 

 

ROLES AND RESPONSIBILITIES 
 
Role of the Intern 
 
Administrative interns may or may not be formally employed by their host school system.  In either case, 
while functioning as interns, students are held to the same standards of conduct as other professional 
employees.  They are expected to establish professional relationships with administrators and school 
faculty, become familiar with and act in accordance with local school board policy, maintain professional 
appearance, and abide by the American Association of School Administrators (AASA) Code of Ethics (See 
Appendix F).  Interns are also expected to adhere to the School of Education’s Code of Ethical and 
Professional Behaviors (See Appendix G).   
 
Local School Board Policy 
One of an intern’s first responsibilities is to locate and study the local school board policy manual.  An intern 
will be expected to follow school board policy at all times.  It is essential to know what is covered by those 
policies and to know where copies of the policy manuals are kept so that they can be referenced at any 
time.  If an intern is assigned specific tasks that are covered by policies, it is a good idea to make a personal 
copy of these policies.   
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Professional Relationships 
When engaged in an internship, a candidate is responsible to and interacts with a number of individuals 
who serve in various roles.  An understanding of these various roles and relationships must be clarified.   
 
First, an intern is considered as being an employee of the local school system.  The same laws, rules, and 
regulations that apply to other professional school system personnel bind him/her.  Second, an intern 
reports to the principal of the school in which he/she works.  The principal may delegate some intern 
supervisory responsibility to an assistant principal.  In these circumstances, the intern would report to the 
assistant principal.  For additional clarification of the intern’s roles and responsibilities on the administrative 
team, the intern should ask the supervising principal.  Finally, an intern enjoys a professional relationship 
with the faculty similar to an assistant principal-teacher relationship. 
 
Each intern is a student at High Point University (HPU) and will conduct him/herself as a professional 
representative of the university as well as the local school system.  The intern is responsible to the university 
supervisor who works with him/her to ensure that the internship provides the program essentials. The 
University Honor Code is in effect throughout the student’s course of study at HPU.    
 
Communication 
All official electronic communication during the internship will be through the candidate’s university email 
account.  As a result, candidates are responsible for checking this account on a regular basis. 
 
Professional Appearance 
Interns must follow the administrative dress code for the district in which they serve.  A safe standard to 
follow is the dress of other administrators in the school district.  If something is questionable, the advisable 
position is to choose conservative dress. 
 
The Intern’s Calendar Year 
North Carolina state legislation requires a significant, yearlong internship for students enrolled in 
Educational Leadership programs.  At HPU, the internship carries six-seven semester hours of credit.  An 
Internship Orientation Session will be held at the beginning of the internship.  The orientation session will 
provide important information about the experience and time lines for fulfilling the requirements of the 
Electronic Internship Portfolio.   
 
Time Requirements 
Each intern will be required to log a total of 300 hours at the completion of EDU 
5400/5500/5600/5700/5800. Interns will be responsible for:  
 

 logging all hours;  

 writing a brief description (bullet points) of the activities;  

 reflecting on the activity in relation to the NCSES.   The intern will consult with the host 
            principal to determine the completion date of the internship and receive approval from 
 their university supervisor.    
 
Interns who hold regular teaching positions in a school system will undertake the internship in addition to 
their regular teaching responsibilities.  As a result, students must work diligently to gain both the required 
hours while gaining a broad base of valuable experiences.  The intern should work closely with the host 
principal and university supervisor to maintain a focus on this objective. 
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All interns should be sensitive to both the calendar of the host district as well as the university.  Interns will 
follow the holidays and vacation days set by the local school district.  All interns will follow the workday 
schedule required of professional personnel in the school as determined by local school board policy.  This 
includes following the district’s inclement weather policy regarding work at your school site.   Interns are 
encouraged to gain valuable experience by pursuing activities related to the opening and closing of the 
school year in addition to the variety of after-school activities.  These will often require work that may 
extend beyond regular school hours.  Interns should follow the HPU calendar with respect to course meeting 
times, graduation, and all other university deadlines which may apply. 

 
Role of the Host Principal 
 
The host principal must agree in writing to accept on-site responsibility for the supervision of the intern. It 
is expected that these assignments will cover a wide range of duties and responsibilities similar to an 
assistant principal or a principal.  The university supervisor will meet with the host principal early in the 
school year to discuss assignments and required evidence activities and may provide a recommended list 
of possible tasks/duties/experiences to support the goals and objectives of the program in Educational 
Leadership.  Additional examples of internship activities appear in Appendix H.   
 
The host principal is strongly encouraged to attend the first orientation session along with his/her intern in 
EDU 5400. B.A. to M.Ed. candidates will receive an orientation for EDU 5700 during the first term of 
Graduate School (summer). Early participation allows the principal to be informed of the intern’s 
development plan early in the relationship so that he/she can assign appropriate responsibilities and tasks.  
Knowledge of an intern’s strengths and potential areas that may need more attention will enable the host 
principal and supervising professor to assist the intern as he/she evaluates performance; reflects on 
experiences; and plans future development. Professional evaluation of internship requirements is aligned 
with the NCSES.  A host principal is expected to assist the intern in becoming fully absorbed in the life of 
the school.  An intern is expected to participate actively, similar to an assistant principal, in the total school 
program. 
 
A host principal works collaboratively with the intern and the university supervisor to assess the intern’s 
progress and ensure development of essential leadership skills.  At the end of the internship, the host 
principal will evaluate the intern’s progress using an evaluation instrument provided by the university 
supervisor. 

 

Role of the University Supervisor 
 
The university supervisor works with the intern for support and guidance through the internship 
experience.  While the host principal will have a wide range of responsibilities related to school leadership 
other than the intern’s experience, the university supervisor’s primary responsibility will be to help the 
intern complete activities required for completion of the evidences outlined above and reflect on these 
experiences to gain a better understanding of a school leader’s role.   The university supervisor will work 
with the host principal to guide expectations concerning completion of required activities and to monitor 
progress of the intern throughout each of the three internship courses. 
 
The university supervisor will make periodic on-site visits throughout the school year. Interns are also 
expected to interact electronically with the supervisor on a regular basis.  The supervisor and host principal 
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must confer in a timely manner regarding any serious deficiency in the intern’s performance. Similarly, the 
supervisor will confer with the intern regarding the individual’s growth as an educational leader.  Additional 
conferences may be scheduled at the school site or at HPU if needed.  
 
The university supervisors assume responsibility for the assignment of the final grade based on the intern’s 
submission of the required evidence activities, accumulation of hours, and performance as evaluated on 
the North Carolina School Executive Evaluation Rubric for Preservice Candidates and the Practicum 
Evaluation Form.   Candidates will receive a grade of either Credit/INC/No Credit at the conclusion of EDU 
5400, 5500, 5600, 5700 & 5800. A passing grade for all internships will be required for completion of the 
program and recommendation for licensure.  Incompletes are assigned only with the permission of the 
supervisor and will revert to grade of NC (no credit) if not completed within timelines established by the 
supervisor and/or the university.     

 
Journal Reflections 

 
An important component of the internship experience will be for candidates to develop skills in self-
assessing their own performance and in analyzing school leadership as it occurs at their internship site.  
Keeping a journal is essential in this process. The journal is a place for the candidate to record his/her 
perceived competency/skill development as it occurs.   It is critically important for each candidate to 
have developed a plan that will assist in developing leadership skills. It is important to reflect on those 
learning experiences and to record them daily. The journal is a place to tie all learning experiences 
together in one place. Writing in the journal and putting feelings and perceptions into perspective will 
further enhance the internship experience.  
 
A copy of the suggested format for the Internship Journal appears in the Appendix J.  Please note that 
the journal is structured to allow you to:  

 identify the time and date of the learning event, 

 describe briefly (bullet points) the situation and identify the competencies/skills involved, and 

 record your reflection.  
 
At the end of each day, candidates are encouraged to set aside 15 minutes to reflect on the day’s 
experiences. Specifically, candidates should note and reflect on activities, assignments, interactions, 
observations, and hardships, and experiences.  
 
The journal will be used as a tool when sharing experiences with the university supervisor and 
colleagues.  The journal reflection comprises the essence of the learning experience and will be a focus 
of every site visit.  Learning from reflective practice is ongoing and the quality of the reflections 
typically improves significantly over the course of the internship.  In the reflection portion of the 
journal, candidates should not repeat a description of the activity but should focus entirely on what you 
learned from having the experience.  This may include additional questions or things the intern might 
do differently in the future when encountering a similar situation.    
 
Journals must be submitted to the intern’s University Supervisor on a weekly basis. 
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Educational Leadership Assessment Plan 
 

Gateway #1:  Admission M.Ed. Program in Educational Leadership or Add-on Licensure Program 

Component Assessed Measure When Process Criteria 

Knowledge/ Leadership Skills GPA  
(Undergraduate transcript if 
seeking M.Ed. and Graduate 
transcript if seeking Add-on 
Licensure) 

At Application for 
Admission 

All transcripts are compiled 
and evaluated with other 
documentation for admission. 

3.0 or higher  
 
For degree seeking candidates, the 
undergraduate transcript must be at 
3.0 or higher.  
For Add-on Licensure candidates the 
Graduate transcript must be at 3.0 or 
higher. 
If GRE/MAT must be taken, the 
following cut scores will apply. 
MAT:  380 (30) 
GRE:  800 (V+Q) 

Knowledge/Skills Curriculum Vitae At Application for 
Admission 

Vitae compiled with other 
documentation for admission 

Candidates are required to have a 
minimum of three years of teaching or 
related school experience.   
A current teaching or educationally 
relevant license is required or the 
candidate must be in the process of 
clearing or applying for an initial NC 
license. 

Knowledge/ Leadership 
Skills/Disposition 

Application Essay 
 

At Application for 
Admission 

Reviewed by the Program 
Director in Educational 
Leadership 

Essay is assessed on a scale of 1 -3 for 
the following criteria: 
Writing Mechanics, 
Relevance/Focus and 
Depth/Rigor 
 
0 points- No evidence of Relevance 
and/or depth, writing mechanics are 
inferior and require intervention 
1 point- Minimal evidence of Relevance 
and/or depth, writing mechanics 
indicate frequent style, grammar or 
mechanical difficulties 
2 points- Partial evidence of Relevance 
and/or depth, writing mechanics 
indicate only minor style, grammar or 
mechanical difficulties  
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3 points- Clear evidence of Relevance 
and/or depth, writing mechanics 
indicate appropriate and coherent 
writing style, grammar, and mechanics 
 
Maximum of 9 points is possible. 
 

Disposition Professional 
Recommendation forms and 
Principal Evaluation of 
Candidate Competency  
 

At Application for 
Admission 

Reviewed by the Educational 
Leadership Coordinator and 
faculty in Educational 
Leadership 

Degree seeking candidates must have 
two positive professional 
recommendations.  Add-on licensure 
candidates must have a positive 
recommendation from their school 
principal. 
 
Completion of the Principal Evaluation 
of Candidate Competency must indicate 
Acceptable Principal ratings for all 
competencies.  Any Not Acceptable 
ratings will be evaluated by the 
Educational Leadership Coordinator in 
determining the candidate’s final 
admission status based on all 
information compiled. 

Gateway #2: Exit from Internship I: EDU 5400  (Licensure Track) 

Component Assessed Measure When Process Criteria 

Knowledge/ Leadership Skills Internship Logs/Reflection At conclusion of EDU 5400 
(Internship I) 

Reflections and logs are 
reviewed by the internship 
supervisor. 

The candidate must successfully log a 
minimum of 100 hours during 
Internship I.  Candidates who have not 
accumulated the required 100 hours of 
internship experience will be required 
to register for EDU 5400a (Continuation 
of School Executive Internship I) before 
being permitted to enroll in EDU 5500.   
Candidates who have accumulated less 
than 85 hours of the required 100 hours 
will earn a grade of NC (No Credit) for 
the internship experience and will be 
required to repeat EDU 5400.   

Knowledge/Leadership Skills The North Carolina School 
Executive Evaluation Rubric 
for Preservice Candidates 

At conclusion of EDU 5400 
(Internship I) 

Candidates progress toward 
proficiency in designated 
indicators will be evaluated by 

Candidates must demonstrate 
proficiency in all assigned indicators 
upon completion of EDU 5400.  If not 
proficient on all assigned indicators, the 
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the coordinator upon 
completion of internship. 

candidate may be required to register 
for EDU 5111:  School Executive 
Evidence Continuation (1-3 credit 
hours).  
 

Leadership Disposition Practicum Evaluation Form  At conclusion of EDU 5400 
(Internship I) 

Candidates will be evaluated 
by their internship supervisor 
and supervising principal/LEA 
at the conclusion of EDU 
5400.   

Candidates whose overall scores reflect 
a majority of items within the Emerging 
Range (a score below 44) will be 
flagged with feedback regarding 
strategies for improvement.   (At the 
conclusion of EDU 5400, candidates 
would be expected to a majority of 
ratings within the Developing Range). 
 

Knowledge/Skills/Dispositions Possible Electronic Evidences:  
 
EDU 5171. Professional 
Learning Communities 
Instructional Leadership 
Project (Electronic Evidence 
#1) 
 
EDU 5172. Distributed 
Leadership Portfolio 
(Electronic Evidence #2);  
 
EDU 5174. School 
Management Case Study 
(Electronic Evidence #4) 
 
EDU 5271. Community 
Involvement and 
Engagement Action Plan 
(Electronic Evidence #3) and 
School Culture and Safety 
Analysis Report (Electronic 
Evidence #5) 
 
EDU 5173. Assessment and 
Evaluation of School 
Indicators Analysis Project 
(Electronic Evidence #6) 

At the end of the 
corresponding course(s) 
taken during EDU 5400 

Candidates are required to 
upload electronic evidences 
to Foliotek which 
demonstrate their proficiency 
in the indicators aligned to 
coursework during the 
semester.  Candidates 
complete these evidence 
activities in coursework and 
during the EDU 5400 
Internship I experience.  They 
are evaluated by their course 
instructors as well as 
university supervisors.   

The Evaluation Rubric for each 
Evidence must demonstrate a 
Proficiency rating on all indicators 
which have been aligned to the NC 
Standards for School Executives.  
Rubrics are available for view on the 
School of Education website as well as 
in the Appendix of the Internship 
Handbook. 
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Gateway #2: Exit from Leadership Development – Internship I (Non-licensure  track or B.A. to M.Ed. ) 

Component Assessed Measure When Process Criteria 

Knowledge/ Leadership Skills Internship Logs/Reflection At conclusion of EDU 5700 
(Internship I) 

Reflections and logs are 
reviewed by the internship 
supervisor. 

The candidate must successfully 
log a minimum of 150 hours.   
During Internship I.  Candidates 
who have not accumulated the 
required 150 hours of internship 
experience will be required to 
register for EDU 5700a 
(Continuation of Internship I) 
before being permitted to enroll 
in EDU 5800.   Candidates who 
have accumulated less than 120 
hours of the required 150 hours 
will earn a grade of NC (No 
Credit) for the internship 
experience and will be required 
to repeat EDU 5700.   

Gateway #3: Exit from Internship II:  EDU 5500 (Licensure Track) 

Component Assessed Measure When Process Criteria 

Knowledge/ Leadership Skills Internship Logs/Reflection At conclusion of EDU 5500 
(Internship II) 

Reflections and logs are 
reviewed by the internship 
supervisor. 

The candidate must successfully log a 
minimum of 100 hours.   During 
Internship II.  Candidates who have not 
accumulated the required 100 hours of 
internship experience will be required 
to register for EDU 5500a (Continuation 
of School Executive Internship II) before 
being permitted to enroll in EDU 5600.   
Candidates who have accumulated less 
than 85 hours of the required 100 hours 
will earn a grade of NC (No Credit) for 
the internship experience and will be 
required to repeat EDU 5500.   

Knowledge/Leadership Skills The North Carolina School 
Executive Evaluation Rubric 
for Preservice Candidates 

At conclusion of EDU 5500 
(Internship II) 

Candidates progress toward 
proficiency in designated 
indicators will be evaluated by 
the coordinator upon 
completion of internship. 

Candidates must demonstrate 
proficiency in all assigned indicators 
upon completion of EDU 5500.  If not 
proficient on all assigned indicators, the 
candidate may be required to register 
for EDU 5111:  School Executive 
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Evidence Continuation (1-3 credit 
hours).  
 

Leadership Disposition Practicum Evaluation Form  At conclusion of EDU 5500 
(Internship II) 

Candidates will be evaluated 
by their internship supervisor 
and supervising principal/LEA 
at the conclusion of EDU 
5500.   

Candidates whose overall scores reflect 
a majority of items within the 
Developing Range (a score ranging from 
55-65) will be flagged with feedback 
regarding strategies for improvement 
provided by the University 
Supervisor/Principal/Graduate Faculty.  
Candidates whose scores have been 
marginal for two consecutive internships 
(5400 & 5500) will be asked to develop a 
formalized action plan in conjunction 
with his/her University Supervisor to 
address dispositional concerns.  This 
plan will be filed in the School of 
Education office and reassessed at the 
mid-point of the following semester.  
 It is the expectation that at the 
conclusion of EDU 5500 candidates 
would earn a majority of scores within 
the Proficient Range. 

Knowledge/Skills/Dispositions Possible Electronic Evidences:  
 
EDU 5171. Professional 
Learning Communities 
Instructional Leadership 
Project (Electronic Evidence 
#1) 
 
EDU 5172. Distributed 
Leadership Portfolio 
(Electronic Evidence #2);  
 
EDU 5174. School 
Management Case Study 
(Electronic Evidence #4) 
 
EDU 5271. Community 
Involvement and 
Engagement Action Plan 

At the end of the 
corresponding course(s) 
taken during EDU 5500 

Candidates are required to 
upload electronic evidences 
to Foliotek which 
demonstrate their proficiency 
in the indicators aligned to 
coursework during semester.  
Candidates complete these 
evidence activities in 
coursework and during the 
EDU 5500 Internship II 
experience.  They are 
evaluated by their course 
instructors as well as 
university supervisors.   
 
  

The Evaluation Rubric for each 
Evidence must demonstrate a 
Proficiency rating on all indicators 
which have been aligned to the NC 
Standards for School Executives.  
Rubrics are available for view on the 
School of Education website as well as 
in the Appendix of the Internship 
Handbook. 
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(Electronic Evidence #3) and 
School Culture and Safety 
Analysis Report (Electronic 
Evidence #5) 
 
EDU 5173. Assessment and 
Evaluation of School 
Indicators Analysis Project 
(Electronic Evidence #6) 
 
 

Gateway #3: Exit from Leadership Development – Internship II (Non-licensure  track or B.A. to M.Ed. ) 

Component Assessed Measure When Process Criteria 

Knowledge/ Leadership Skills Internship Logs/Reflection At conclusion of EDU 5800 
(Internship II) 

Reflections and logs are 
reviewed by the internship 
supervisor. 

The candidate must successfully 
log a minimum of 150 hours.   
During Internship II.  Candidates 
who have not accumulated the 
required 150 hours of internship 
experience will be required to 
register for EDU 5800a 
(Continuation of Internship II) 
before being permitted to exit 
the program.  Candidates who 
have accumulated less than 120 
hours of the required 150 hours 
will earn a grade of NC (No 
Credit) for the internship 
experience and will be required 
to repeat EDU 5800.   

Gateway #4: Exit from of Internship III:  EDU 5600 

Component Assessed Measure When Process Criteria 

Knowledge/ Leadership Skills Internship Logs/Reflection At conclusion of EDU 5600 
(Internship III) 

Reflections and logs are 
reviewed by the internship 
supervisor. 

The candidate must successfully log a 
minimum of 100 hours.   During 
Internship III.  Candidates who have not 
accumulated the required 150 hours of 
internship experience will be required 
to register for EDU 5600a (Continuation 
of School Executive Internship III) 
before being permitted to exit the 
program.   Candidates who have 
accumulated less than 85 hours of the 
required 100 hours will earn a grade of 
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NC (No Credit) for the internship 
experience and will be required to 
repeat EDU 5600.   

Knowledge/Leadership Skills The North Carolina School 
Executive Evaluation Rubric 
for Preservice Candidates 

At conclusion of EDU 5600 
(Internship III) 

Candidates progress toward 
proficiency in designated 
indicators will be evaluated by 
the coordinator upon 
completion of internship. 

Final check that all indicators on the 
North Carolina School Executive 
Evaluation Rubric for Preservice 
Candidates are at proficiency. If not 
proficient on all assigned indicators, the 
candidate may be required to register 
for EDU 5111:  School Executive 
Evidence Continuation (1-3 credit 
hours). 

Knowledge/Skills/Dispositions Possible Electronic Evidences:  
 
EDU 5171. Professional 
Learning Communities 
Instructional Leadership 
Project (Electronic Evidence 
#1) 
 
EDU 5172. Distributed 
Leadership Portfolio 
(Electronic Evidence #2);  
 
EDU 5174. School 
Management Case Study 
(Electronic Evidence #4) 
 
EDU 5271. Community 
Involvement and 
Engagement Action Plan 
(Electronic Evidence #3) and 
School Culture and Safety 
Analysis Report (Electronic 
Evidence #5) 
 
EDU 5173. Assessment and 
Evaluation of School 
Indicators Analysis Project 
(Electronic Evidence #6) 
 
 

At the end of the 
corresponding course(s) 
taken during EDU 5600 

Candidates are required to 
upload electronic evidences 
to Foliotek which 
demonstrate their proficiency 
in the indicators aligned to 
coursework during semester.  
Candidates complete these 
evidence activities in 
coursework and during the 
EDU 5600 Internship III 
experience.  They are 
evaluated by their course 
instructors as well as 
university supervisors.   
 

The Evaluation Rubric for each 
Evidence must demonstrate a 
Proficiency rating on all indicators 
which have been aligned to the NC 
Standards for School Executives.  
Rubrics are available for view on the 
School of Education website as well as 
in the Appendix of the Internship 
Handbook. 
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Knowledge/Skills/Dispositions Final Internship Oral 
Presentation Rubric 

During the final seminar 
week of EDU 5600 

Candidates completing EDU 
5600 are expected to make a 
presentation showcasing one 
of their electronic evidences. 
The presentation is evaluated 
by a select group of faculty 
including Educational 
Leadership Internship 
supervisors as well as course 
instructors.   

The candidate’s Final Internship Oral 
Presentation Rubric score must reflect 
proficiency in communication skills, use 
of media to enhance presentation, 
audience engagement, and ability to 
respond appropriately to questions.    

 
 

Gateway #5: Program Completion 

Component Assessed Measure When Process Criteria 

Knowledge/ Leadership Skills GPA Completion of Program Final transcript verification 
required for graduation or 
licensure 

3.0 or higher 

Knowledge/ Leadership Skills Completion of ALL required 
Electronic Evidences 

Completion of Program Candidates must successfully 
upload Electronic Evidence 
#1, #2, #3, #4, #5, and #6 
during the progression of the 
program.  Evidences are 
aligned to specific courses 
and evaluations of these 
projects must demonstrate 
the students’ proficiency in 
the knowledge and skills 
defined in the NC Standards 
for School Executives.  
Successful completion is 
indicated in the student’s 
profile in Foliotek. 

Demonstration of proficiency in all 
Electronic Evidences is a requirement 
for licensure eligibility. 
 
Final check that all required evidences 
have been uploaded in the Foliotek 
data management system and are 
available for DPI review.   

Knowledge/Leadership 
Skills/Disposition 

Advanced License 
requirements are met 

Completion of program School of Education submits 
licensure application to NCDPI 

“P” License is awarded 

Knowledge, Skills & Disposition  Certification of Capacity At conclusion of the 
program of study 

This is a state-wide 
standardized assessment 
required for licensure in 
School Administration for 
North Carolina.  Candidates 
will be evaluated by their 
internship supervisors, 
faculty, and supervising 
principal.  The IHE must 
“certify the capacity” of the 

All competencies have been met and 
candidate receives endorsement from 
the School of Education’s Educational 
Leadership coordinator/faculty. 
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graduate candidate exiting 
the program.   

Knowledge/Leadership 
Skills/Disposition 

Program Evaluation Survey  During the candidates final 
course 

Candidates provide 
information on overall 
preparation and 
strength/weaknesses of the 
Educational Leadership 
program. 

Candidates will complete the Program 
Evaluation Survey during their final 
course.  Results are reviewed by the 
Dean of the School of Education 
annually to assess program 
effectiveness and need for 
improvement in various areas. 

Knowledge/Leadership 
Skills/Disposition 

Employment of Program 
Completers 
 
Student Achievement Test 
Data (as applicable) 

Program Completion School of Education tracks the 
employment/career of 
program completers as well 
as the impact of the program 
completer on student 
achievement test data. 

Candidates are tracked for employment 
and career advancement. 
 
Student Achievement test data for 
schools employing program completers 
from the School of Education are 
evaluated annually as this data 
becomes available.     
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APPENDIX A:    
North Carolina School Executive Evaluation Rubric for Preservice Candidates
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Appendix B: 
Practicum Evaluation Form 

 

 
 

Practicum Evaluation Form - Formative Assessment 
 
 

Candidate Name:       Candidate ID#:______________________________________ 
 
Mentor/Principal Name:     LEA/District:       _ 
 
College/University:     Program Coordinator:  _______________________________ 
 
 
This form is to be completed and formally shared with the intern by the site-based principal/mentor who has assumed the 
responsibility for supervising the administrative intern. We sincerely appreciate the assistance you have provided in serving as a 
mentor and the contribution you have made to the success and effectiveness of the internship program. 
 
In the student’s initial semesters, he/she will receive a formative assessment of progress with accompanying feedback in order to 
help to improve the student's performance toward meeting each competency for licensure. This formative document serves as a 
bridge between the electronic portfolio categorized as Emerging, Developing, Proficient, Accomplished and the “Certificate of 
Competency” categorized as Met/Not Met.  
  
At the conclusion of the internship, the student will receive a final (“summative”) assessment regarding whether or not he/she 
has “met” or “not met” each competency. In addition to fulfilling all other state and institutional requirements including a 
proficient six cluster electronic portfolio, to be recommended for licensure, the candidate must meet each and every one of the 
competencies identified in this document.  
 
Please place a check beside the descriptor that best describes the MSA/PMC Intern’s performance during the Practicum and 
write comments where appropriate.  
  
 

Principal Licensure Candidate Professional Expectations 

  
 

Prompt (arriving at work and attending meetings and other work-related activities).    ____ Met       ____ Not Met 

Professional appearance.                                                                                                  ____ Met       ____ Not Met 

Responsible/Dependable (e.g., following through on professional commitments made, taking the initiative 
to get things done, when appropriate)                                                                                        

____ Met       ____ Not Met 

Understands and balances his/her role and its evolving complexity at the site.         ____ Met       ____ Not Met 

Develops appropriate and direct working relationships with his/her mentor. ____ Met       ____ Not Met 

Develops appropriate working relationships with site-based constituencies. ____ Met       ____ Not Met 
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Communicates effectively verbally, in writing, and in professional presentations ____ Met       ____ Not Met 

VISION 

Competency Descriptor Ratings/Comments 

Environmental 
Awareness 

o Becomes aware and remains informed of external and internal trends, interests and issues 
with potential impacts on school policies, practices, procedures and positions 

o Develops appropriate working relationships with site-based constituencies. 
o Designs strategies for achieving a collaborative and positive work environment within the 

school. 
o Seeks input from the School Improvement Team and other stakeholders to make 

decisions. 
o Utilizes data gained from the Teacher Working Conditions Survey and other sources to 

identify perceptions of the work environment. 

Assessment of Progress: 
___Emerging             (1) 
___Developing          (2) 
___Proficient             (3) 
___Accomplished     (4) 
___Not Observed      (0) 
Comments: 
 

Global 
Perspective 

o Understands the competitive nature of the new global economy 
o Is clear about the knowledge and skills students will need to be successful in this economy. 
o Understands the importance of cooperation and cross-cultural understanding 
o Is clear about the knowledge and skills students will need to be global citizens 
o Is open to, seeks, and responds to ideas and suggestions for improvement  
o Works with others to build systems and relationships that utilize the staff’s diversity, 

ideological differences, and expertise to realize the school’s goals. 

Assessment of Progress: 
___Emerging             (1) 
___Developing          (2) 
___Proficient             (3) 
___Accomplished     (4) 
___Not Observed      (0) 
Comments: 
 

Systems Thinking o Understands the interrelationships and impacts of school and district influences, systems 
and external stakeholders 

o Applies that understanding to advancing the achievement of the school or team 
o Develops appropriate and direct working relationships with his/her mentor. 
o Works with others to systematically consider new and better ways of leading for improved 

student achievement for all students and engages stakeholders in the change process. 
o Works with others to engage parents/guardians and all community stakeholders in a 

shared responsibility for student and school success reflecting the community’s vision of 
the school. 

Assessment of Progress: 
___Emerging             (1) 
___Developing          (2) 
___Proficient             (3) 
___Accomplished     (4) 
___Not Observed      (0) 
Comments: 
 

Visionary o Encourages imagineering by creating an environment and structure to capture stakeholder 
dreams of what the school could become for all the students 

o Uses shared values, beliefs and a shared vision to promote a school culture of learning and 
success.  

o Works with others to develop a shared vision and strategic goals for student achievement 
that reflect high expectations for students and staff. 

o Maintains a focus on the vision and strategic goals throughout the school year. 
 

Assessment of Progress: 
___Emerging             (1) 
___Developing          (2) 
___Proficient             (3) 
___Accomplished     (4) 
___Not Observed      (0) 
Comments: 
 

 RELATIONSHIPS 

Competency Descriptor Ratings/Comments 
Communication o Effectively listens to others 

o Clearly and effectively presents and understands information orally and in writing  
o Acquires, organizes, analyzes, interprets, maintains information needed to achieve school or 

team 21st century objectives 
o Communicates effectively verbally, in writing, in professional presentations, and invites 

dialogue around educational trends and issues. 
o Effectively engages staff and community in the change process in a manner that ensures 

their support of the change and its successful implementation 
o Works with others to utilize a system of open communication that provides for the timely, 

responsible sharing of information within the school community.  
o Works with others to provide information in different formats in multiple ways through 

different media in order to ensure communication with all members of the community. 
o Works with others to communicate and enforce clear expectations, structures, rules, and 

procedures for students and staff. 
o Works with others to effectively implement district rules and procedures. 

Assessment of Progress: 
___Emerging             (1) 
___Developing          (2) 
___Proficient             (3) 
___Accomplished     (4) 
___Not Observed      (0) 
Comments: 
 

Conflict 
Management 

o Anticipates or seeks to resolve confrontation, disagreements, or complaints in a constructive 
manner 

o Works with others to resolve problems and/or areas of conflict within the school in ways that 
improve student achievement 

Assessment of Progress: 
___Emerging             (1) 
___Developing          (2) 
___Proficient             (3) 



40 

 

 ___Accomplished     (4) 
___Not Observed      (0) 
Comments: 
 

Cultural 
Awareness 

o Understands and embraces differences within and between cultures 
o Relates to people of varying ethnic, cultural, and religious backgrounds 
o Visibly supports the positive, culturally-responsive traditions of the school community 
o Works with others to address diversity and equity as the school develops, monitors, and 

adjusts the school improvement plan. 
 
 

Assessment of Progress: 
___Emerging             (1) 
___Developing          (2) 
___Proficient             (3) 
___Accomplished     (4) 
___Not Observed      (0) 
Comments: 
 

Customer 
Focus 

o Understands the students as customers of the work of schooling and the servant nature of 
leadership and acts accordingly 

o Supports, mentors, and coaches staff members and emerging teacher leaders. 
o Works with others to provide formal feedback to teachers concerning the effectiveness of 

their classroom instruction and ways to improve their instructional practice. 
o Works with others to implement district and state evaluation policies in a fair and equitable 

manner. 

Assessment of Progress: 
___Emerging             (1) 
___Developing          (2) 
___Proficient             (3) 
___Accomplished     (4) 
___Not Observed      (0) 
Comments: 
 

EMPOWERMENT 

Competency Descriptor Ratings/Comments 

Dialogue/ 
Inquiry 

o Is skilled in creating a risk free environment for engaging people in conversations that 
explore issues, challenges or bad relationships that are hindering school performance 

o Works with others to systematically focus on the alignment of learning, teaching, curriculum, 
instruction, and assessment to maximize student learning. 

o Helps organize targeted opportunities for teachers to learn how to teach their subjects well 
with engaging lessons. 

o Utilizes multiple sources of data, including the Teacher Working Conditions Survey, for the 
improvement of instruction. 

o Works with others to create opportunities for staff to demonstrate leadership skills by 
empowering them to assume leadership and decision-making roles. 

o Works with others to encourage teachers and support staff to assume leadership and 
decision-making roles in the school. 

Assessment of Progress: 
___Emerging             (1) 
___Developing          (2) 
___Proficient             (3) 
___Accomplished     (4) 
___Not Observed      (0) 
Comments: 
 

Sensitivity o Effectively perceives the needs and concerns of others;  
o Deals tactfully with others in emotionally stressful situation or in conflict 
o Knows what information to communicate and to whom   
o Designs strategies for achieving a collaborative and positive work environment within the 

school 

Assessment of Progress: 
___Emerging             (1) 
___Developing          (2) 
___Proficient             (3) 
___Accomplished     (4) 
___Not Observed      (0) 
Comments: 
 

Emotional 
Intelligence 
 

o Is able to manage oneself through self awareness and self management 
o Is able to manage relationships through empathy, social awareness and relationship 

management 
o Seeks input from the School Improvement Team and other stakeholders to make decisions. 
o Utilizes data gained from the Teacher Working Conditions Survey and other sources to 

identify perceptions of the work environment. 
o Identifies strategies for building a sense of efficacy and empowerment among staff. 
o Identifies strategies for developing a sense of well-being among staff, students, and 

parents/guardians. 

Assessment of Progress: 
___Emerging             (1) 
___Developing          (2) 
___Proficient             (3) 
___Accomplished     (4) 
___Not Observed      (0) 
Comments: 
 

ETHICS 

Competency Descriptor Ratings/Comments 

 
Judgment 
 

 
o Effectively reaches logical conclusions and making high quality decisions based on available 

information   
o Gives priority and caution to significant issues   
o Analyzes and interprets complex information 

Assessment of Progress: 
___Emerging             (1) 
___Developing          (2) 
___Proficient             (3) 
___Accomplished     (4) 
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o Works with others to incorporate the input of the School Improvement Team in budget and 
resource decisions. 

o Works with others to use feedback and data to assess the success of funding and program 
decisions. 

___Not Observed      (0) 
Comments: 
 

Personal Ethics 
and Values 
 

o Consistently exhibits high standards in the areas of honesty, integrity, fairness, stewardship, 
trust, respect, and confidentiality. 
 

Assessment of Progress: 
___Emerging             (1) 
___Developing          (2) 
___Proficient             (3) 
___Accomplished     (4) 
___Not Observed      (0) 
Comments: 
 

Personal 
Responsibility 
for 
Performance 
 

o Proactively and continuously improves performance by focusing on needed areas of 
improvement and enhancement of strengths 

o Prompt (arriving at work and attending meetings and other work-related activities).  
o Appropriate appearance. 
o Responsible/Dependable (e.g., following through on professional commitments made, 

taking the initiative to get things done, when appropriate) 
 

Assessment of Progress: 
___Emerging             (1) 
___Developing          (2) 
___Proficient             (3) 
___Accomplished     (4) 
___Not Observed      (0) 
Comments: 
 

CHANGE 

Competency Descriptor Ratings/Comments 

Change 
Management 

o Anticipates or seeks to resolve confrontation, disagreements, or complaints in a constructive 
manner 

o Works with others to ensure compliance with federal, state, and district mandates. 
o Continually assesses the progress of district initiatives and reports results to district-level 

decision-makers. 
o Works with others to implement district initiatives directed at improving student 

achievement. 
o Works with others to systematically consider new and better ways of leading for improved 

student achievement for all students and engages stakeholders in the change process. 
o Works with others to incorporate principles of continuous improvement and 21st century 

concepts into the School Improvement Plan.  
o Works with others to systematically collect, analyze, and use data regarding the school’s 

progress toward attaining strategic goals and objectives. 

Assessment of Progress: 
___Emerging             (1) 
___Developing          (2) 
___Proficient             (3) 
___Accomplished     (4) 
___Not Observed      (0) 
Comments: 
 

Creative 
Thinking 
 

o Engages in and fosters an environment for others to engage in innovative thinking 
o Works with others to provide structures for and implement the development of effective 

professional learning communities and results-oriented professional development. 
o Routinely participates in professional development focused on improving instructional 

programs and practices. 
 

Assessment of Progress: 
___Emerging             (1) 
___Developing          (2) 
___Proficient             (3) 
___Accomplished     (4) 
___Not Observed      (0) 
Comments: 
 

Results 
Orientation 

o Effectively assumes responsibility.  
o Recognizes when a decision is required. Takes prompt action as issues emerge 
o Resolves short-term issues while balancing them against long-term goals 
o Works with others to use established criteria for performance as the primary basis for reward 

and recognition.  
o Works with others to ensure compliance with federal, state, and district mandates. 
o Continually assesses the progress of district initiatives and reports results to district-level 

decision-makers. 
o Works with others to implement district initiatives directed at improving student 

achievement. 

Assessment of Progress: 
___Emerging             (1) 
___Developing          (2) 
___Proficient             (3) 
___Accomplished     (4) 
___Not Observed      (0) 
Comments: 
 

MANAGEMENT 

Competency Descriptor Ratings/Comments 

Delegation o Effectively assigns work tasks to others in ways that provide learning experiences for them 
and in ways that ensure the efficient operation of the school 
 

Assessment of Progress: 
___Emerging             (1) 
___Developing          (2) 
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Note: The candidate's signature does not imply agreement with the ratings. 

Individual (Printed) Signature Date 

Candidate 
 
 

  

LEA Official (Principal/Mentor) 
 
 

  

IHE Official 
 
 

  

Candidate Comments (optional): 
 
 
 

___Proficient             (3) 
___Accomplished     (4) 
___Not Observed      (0) 
Comments: 
 

Organizational 
Ability 

o Effectively plans and schedules one’s own and the work of others so that resources are used 
appropriately 

o Adheres to legal requirements for planning and instructional time. 
o Reviews scheduling processes and protocols that maximize staff input and address diverse 

student learning needs 

Assessment of Progress: 
___Emerging             (1) 
___Developing          (2) 
___Proficient             (3) 
___Accomplished     (4) 
___Not Observed      (0) 
Comments: 
 

Responsiveness o Does not leave issues, inquiries or requirements for information go unattended   
o Creates a clearly delineated structure for responding to requests/situations in an expedient 

manner 
 

Assessment of Progress: 
___Emerging             (1) 
___Developing          (2) 
___Proficient             (3) 
___Accomplished     (4) 
___Not Observed      (0) 
Comments: 
 

Time 
Management 

o Effectively uses available time to complete work tasks and activities that lead to the 
achievement of desired work or school results   

o Runs effective meetings 
 

Assessment of Progress: 
___Emerging             (1) 
___Developing          (2) 
___Proficient             (3) 
___Accomplished     (4) 
___Not Observed      (0) 
Comments: 
 

 TECHNOLOGY 

Competency Descriptor Ratings/Comments 

Technology o Effectively utilizes the latest technologies to continuously improve the management of the 
school and enhance student instruction 

Assessment of Progress: 
___Emerging             (1) 
___Developing          (2) 
___Proficient             (3) 
___Accomplished     (4) 
___Not Observed      (0) 
Comments: 
 

Total Score: Emerging:     below 44                     Proficient:   66 - 78 
Developing:  44 - 65                        Accomplished:  79 - 88 
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LEA Comments (optional): 
 
 
 
 
 

IHE Comments (optional): 
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Appendix C. 
Final Internship Oral Presentation Rubric 

 

FINAL INTERNSHIP  
ORAL PRESENTATION RUBRIC 

 MET  NOT MET  

Organization Well organized 
 
 

Clearly introduces the standards and 
competencies addressed by the 
internship experiences presented. 
Effectively includes smooth transitions 
in order to connect key points. 
 
 
 

Student presents information in a 
logical, interesting, and creative manner 
which audience can easily follow. 
 
 
 
 

Ends with a conclusion that displays 
thoughtful, strong evaluation, analysis, 
and reflection of the internship 
experiences presented. 
 

 Somewhat organized 
 
 

Introduces the internship 
experiences, as well as the standards 
and competencies addressed, in an 
incomplete or unclear manner.  
 
 
 
 

Includes some transitions to connect 
key points but there is difficulty in 
following the presentation. 
Student jumps around topics. Several 
points are confusing. 
 
 

Ends with a conclusion that displays 
very little evaluation, analysis, and 
reflection of the internship experiences  
presented.  
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 MET  NOT MET  

Depth/Accuracy  
of Content 

 

Presenter provides an accurate and 
complete reflection of key concepts 
related to the selected standards, 
competencies and internship 
experiences presented. Practical 
applications are included to illuminate 
issues.  
 
 
 
 
 

Information is presented in a clear 
manner and the audience has a general 
understanding of the internship 
experiences presented. 
 
 
 
 

Level of presentation is appropriate 
for the graduate audience. 

 Reflections of key concepts related 
to the selected standards, 
competencies and internship 
experiences presented are incomplete. 
There is a great deal of information that 
is not connected to the presentation. 

 
 
 
 
 

Information is not presented in a 
clear manner and many details are 
missing related to the internship 
experiences presented.  
 
 

Portions of presentation are not 
appropriate for a graduate audience. 
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 MET  NOT MET  

Grammar, 
Word Choice, 
Voice 

 

 

 

Presenter displays clear 
articulation, volume, and high level 
of enthusiasm; also shows 
confidence and is clearly 
comfortable in front of the group.   

 

Presenter displays correct 
pronunciation of vocabulary and 
uses proper grammar throughout.  

 

Visual presentation has sentences 
which are complete, grammatically 
correct and flow together easily. 
Words are chosen for their precise 
meaning. 

 

 

 Presenter did not consistently display clear 
articulation; shows little or no expression and 
enthusiasm for the topic. 
 
 
 
 
 

Student has problems with vocabulary use 
and displays incorrect grammar. 
 
 
 
 
 

Audience has some difficulty following the 
visual presentation as well as evidence of 
inappropriate grammar and/or sentence 
structure. 
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Appendix D:   
Certification of Capacity 

 

 

 
NCDPI Certificate of Competency 

(Summative Assessment) 
 

 

Candidate Name:                   Candidate ID#:______________________________________ 
 
Mentor/Principal Name:     LEA/District:       _______ 
 
College/University:                 Program Coordinator:  _______________________________ 
 
In addition to all other state and institutional requirements, to be recommended for licensure, the candidate must 
meet each of the competencies identified in this document. 

 
VISION 

Competency Descriptor Ratings/Comments 

Environmental 
Awareness 

o Becomes aware and remains informed of external and internal 
trends, interests and issues with potential impacts on school 
policies, practices, procedures and positions 

 
____ Met      ____ Not Met 
 

Global Perspective o Understands the competitive nature of the new global economy 
o Is clear about the knowledge and skills students will need to be 

successful in this economy. 
o Understands the importance of cooperation and cross-cultural 

understanding 
o Is clear about the knowledge and skills students will need to be 

global citizens 

 
____ Met      ____ Not Met 
 
 
 

Systems Thinking o Understands the interrelationships and impacts of school and 
district influences, systems and external stakeholders 

o Applies that understanding to advancing the achievement of the 
school or team 

 
____ Met      ____ Not Met 
 

Visionary o Encourages imagineering by creating an environment and 
structure to capture stakeholder dreams of what the school 
could become for all the students 

 
____ Met      ____ Not Met 

 RELATIONSHIPS 

Competency Descriptor Ratings/Comments 

Communication o Effectively listens to others 
o Clearly and effectively presents and understands information 

orally and in writing  
o Acquires, organizes, analyzes, interprets, maintains information 

needed to achieve school or team 21st century objectives 

 
____ Met      ____ Not Met 
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o Effectively engages staff and community in the change process 
in a manner that ensures their support of the change and its 
successful implementation 
 

Conflict Management o Anticipates or seeks to resolve confrontation, disagreements, or 
complaints in a constructive manner 

 
____ Met      ____ Not Met 

Cultural Awareness o Understands and embraces differences within and between 
cultures 

o Relates to people of varying ethnic, cultural, and religious 
backgrounds 

o Visibly supports the positive, culturally-responsive traditions of 
the school community 

 
____ Met      ____ Not Met 

Customer Focus o Understands the students as customers of the work of schooling 
and the servant nature of leadership and acts accordingly 

 
____ Met      ____ Not Met 

EMPOWERMENT 

Competency Descriptor Ratings/Comments 

Dialogue/Inquiry o Is skilled in creating a risk free environment for engaging people 
in conversations that explore issues, challenges or bad 
relationships that are hindering school performance 

 
____ Met      ____ Not Met 

Sensitivity o Effectively perceives the needs and concerns of others;  
o Deals tactfully with others in emotionally stressful situation or in 

conflict 
o Knows what information to communicate and to whom   

 
____ Met      ____ Not Met 

Emotional 
Intelligence 
 

o Is able to manage oneself through self-awareness and self-
management 

o Is able to manage relationships through empathy, social 
awareness and relationship management 

 
____ Met      ____ Not Met 

ETHICS 

Competency Descriptor Ratings/Comments 

Judgment 
 

o Effectively reaches logical conclusions and making high quality 
decisions based on available information   

o Gives priority and caution to significant issues   
o Analyzes and interprets complex information 

 
____ Met      ____ Not Met 
 

Personal Ethics and 
Values 
 

o Consistently exhibits high standards in the areas of honesty, 
integrity, fairness, stewardship, trust, respect, and 
confidentiality. 

 
____ Met      ____ Not Met 

Personal 
Responsibility for 
Performance 

o Proactively and continuously improves performance by focusing 
on needed areas of improvement and enhancement of 
strengths 

 
____ Met      ____ Not Met 

CHANGE 

Competency Descriptor Ratings/Comments 

Change Management o Anticipates or seeks to resolve confrontation, disagreements, or 
complaints in a constructive manner 

 

 
____ Met      ____ Not Met 

Creative Thinking 
 

o Engages in and fosters an environment for others to engage in 
innovative thinking 

 

 
____ Met      ____ Not Met 

Results Orientation o Effectively assumes responsibility.  
o Recognizes when a decision is required  
o Takes prompt action as issues emerge 
o Resolves short-term issues while balancing them against long-

term goals 

 
 
____ Met      ____ Not Met 

MANAGEMENT 

Competency Descriptor Ratings/Comments 

Delegation o Effectively assigns work tasks to others in ways that provide 
learning experiences for them and in ways that ensure the 
efficient operation of the school 

 
____ Met      ____ Not Met 
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Organizational Ability o Effectively plans and schedules one’s own and the work of 
others so that resources are used appropriately 

 
____ Met      ____ Not Met 

Responsiveness o Does not leave issues, inquiries or requirements for information 
go unattended   

o Creates a clearly delineated structure for responding to 
requests/situations in an expedient manner 

 
____ Met      ____ Not Met 

Time Management o Effectively uses available time to complete work tasks and 
activities that lead to the achievement of desired work or school 
results   

o Runs effective meetings 

 
____ Met      ____ Not Met 

 TECHNOLOGY 

Competency Descriptor Ratings/Comments 

Technology o Effectively utilizes the latest technologies to continuously 
improve the management of the school and enhance student 
instruction 

 
____ Met      ____ Not Met 

 
 
Note: The candidate's signature does not imply agreement with the ratings. 

Individual (Printed Name) Signature Date 

Candidate   

LEA Official   

IHE Official   

Candidate Comments (optional): 

LEA Comments (optional): 

IHE Comments (optional): 
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Appendix E:   
 

Electronic Evidences Rubrics 
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ELECTRONIC Evidence #1 
Professional Learning Communities Instructional Leadership Project 

Project Rubric 
 

Evidence Descriptors and Evaluation Tool 
Highlighted yellow text below describes how the evidence specifically addresses each of the descriptors.  The rubric will be used for the instructor’s evaluation of the project as it 
related to the course grade as well as for gateway assessment for the unit’s comprehensive assessment plan for NCATE. 

Alignment with the NC Professional Teaching Standards 

Positive Impact on Student Learning and Development 
Descriptors of the elements addressed in the evidence: 2a.1, 2a.2, 2b.1, 2b.2, 3a.1, 4c.1, 4c.2 

The  Positive Impact on Student Learning and Development  Project assessment is designed to provide evidence of the candidate’s performance relative to the following 
standards and elements: 

Standard 2: Instructional Leadership: This performance assessment requires candidates to work with others to lead discussions about candidate learning and identify 
curriculum, instruction and assessment based on research and best practices in order to develop an ongoing professional development to achieve improvement of 
candidate learning. 

2a.1 Works with others to systematically 
focus on the alignment of learning, 

teaching, curriculum, instruction, and 
assessment to maximize candidate 

learning. 

Emerging/Developing 
1 

Proficient 
2 

Accomplished 
3 

Candidate will meet with the supervising 
principal and at least 3‐5 teachers to 
select a research based best practice to 
improve candidate learning. Data needs 
to reflect the alignment of learning, 
teaching, curriculum, instruction, and 
assessment to maximize student 
learning. 

 
          The candidate understands 
research based best practice reflects a 
school need to improve learning based 
on research and PLC input.  There is 
some misalignment between learning, 
teaching, curriculum, instruction, and 
assessment.  Collaboration is minimal.  

…and     
 
         The Professional Learning 
Community Project reflects best 
practices to improve learning based on 
research.  Systematically focuses the 
alignment of learning, teaching, 
curriculum, instruction, and assessment 
to maximize student learning.  
Collaboration is evident. 

…and 
 
         The candidate works with others to 
ensure that the alignment of learning, 
teaching, curriculum, instruction, and 
assessment are in place to maximize 
student learning and that it serves as 
the foundation for Professional 
Learning Community.    

2a.2 Helps organize targeted 
opportunities for teachers to learn how 

to teach their subjects well with 
engaging lessons. 

Emerging/Developing 
1 

Proficient 
2 

Accomplished 
3 

Candidate will organize opportunities for 
follow up necessary for teachers to 
implement the topic of the learning 
community within their instruction. 

         
        The candidate organizes 
opportunities for teachers to learn new 
strategies to teach their subject. 

…and 
 
           The candidate organizes targeted 
opportunities for teachers to learn how 
to teach their subjects well with 
engaging lessons. 

…and       
   
        The candidate works with the 
Professional Learning Community to 
create a culture that promotes the 
responsibility of all staff to make sure 
that all students are successful. 
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2b.1 Adheres to legal requirements for 
planning and instructional time. 

Emerging/Developing 
1 

Proficient 
2 

Accomplished 
3 

Candidate will provide evidence of 
research-based best practice and focus 
on maximizing time for teaching and 
learning to achieve high expectations for 
student learning in NC schools. 

         More evidence is needed to 
demonstrate the adherence to 
maximizing planning and instructional 
time for implementation of the best 
practice. 

  …and    
 
         Sufficient evidence is provided to 
demonstrate adherence to legal 
requirements for planning and 
instructional time and for 
implementation of the best practice. 

…and    
 
          Sufficient evidence is provided to 
demonstrate that the candidate 
structures the schedule to maximize 
individual and team collaborative 
planning time for implementation of the 
best practice. 

2b.2 Reviews scheduling processes and 
protocols that maximize staff input and 

address diverse candidate learning 
needs. 

Emerging/Developing 
1 

Proficient 
2 

Accomplished 
3 

Candidate will collaborate with 
supervising principal to provide 
strategies generated by the PLC focusing 
on maximizing time for teaching and 
learning to achieve high expectations for 
learning for students in NC schools. 

     
          The candidate works minimally 
with principal to design or improve 
scheduling processes and protocols, 
based on recommendations from the 
Professional Learning Community, to  
increase opportunities for  individual 
and on-going collaborative planning for 
teachers.  

…and      
 
        The candidate works with principal 
to design or improve scheduling 
processes and protocols to provide 
collaborative time, based on 
recommendations from the PLC, to 
maximize student learning by providing 
for individual and on-going 
collaborative planning for teachers. 

…and 
 
    T     The  candidate works with 
principal to consistently implement 
processes and protocols to provide 
collaborative time, based on 
recommendations from PLC, to 
maximize student learning by providing 
for individual and on-going 
collaborative planning for teachers. 

Total Standard 2:  Instructional Leadership   Score:      

Standard 3: Cultural Leadership‐This performance assessment requires an evaluation of the role of families and the community in the school’s collaborative work 
environment and its impact on school culture. The candidate will make recommendations for improvement. The candidate will participate in and contribute toward the 
goals of at least one ongoing school, family, and community effort. 

3a.1 Designs strategies for achieving a 
collaborative and positive work 
environment within the school. 

Emerging/Developing 
1 

Proficient 
2 

Accomplished 
3 

Write a reflection on contextual 
factors considered when developing a 
professional development plan for the 
teacher development that includes data 
from the NC Teacher Working 
Conditions Survey, achievement data, 
school environment indicators, and 
other appropriate resources that helped 
create a professional development plan 
through PLCs.  

         The candidate’s reflection reveals 
limited evidence of collaboration in 
developing a professional development 
plan to improve student outcomes and 
candidate knowledgebase. 

…and 
 
              The candidate’s  reflection 
reveals appropriate indicators and 
resources utilized to inform PLC on the 
creation of a professional development 
plan improve student outcomes and 
candidate knowledgebase.  
 
 

         …and 
 
         The candidate’s reflection reveals 
evidence that the candidate 
collaborated with a PLC predicated on 
site-based management and decision-
making, developing a sense of 
community and collaboration in 
developing the plan. 
 

Total Standard 3:  Cultural Leadership Score:      
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 Standard 4: Human Resource Leadership‐ This performance assessment requires candidates to actively lead a professional learning community and to work with teachers 
to learning coaching as a way to provide formal feedback on the ongoing implementation of an instructional innovation. 

4c.1 Works with others to provide formal 
feedback to teachers concerning the 

effectiveness of their classroom 
instruction and ways to improve their 

instructional practice. 

Emerging/Developing 
1 

Proficient 
2 

Accomplished 
3 

Implement an evaluation plan of the 
professional development alongside the 
facilitation of PLCs to measure teacher 
development and student learning 
improvement. 

            
            The candidate’s evaluation plan 
creates minimal processes to provide 
formal feedback to PLC concerning the 
effectiveness of the professional 
development and overall effectiveness 
of their classroom instruction and 
strategies to improve instructional 
practice. 

 …and 
 
         The candidate’s evaluation plan 
creates processes to provide formal 
feedback to PLC concerning the 
effectiveness of the professional 
development concerning the 
effectiveness of their classroom 
instruction and strategies to improve 
instructional practice. 

 …and 
 
E       The candidate’s evaluation plan 
creates processes to provide formal 
feedback, using multiple assessments, 
to PLC concerning the effectiveness of 
the professional development related 
to the effectiveness of their classroom 
instruction and strategies to improve 
instructional practice. 

4c.2 Works with others to implement 
district and state evaluation policies in a 

fair and equitable manner. 

Emerging/Developing 
1 

Proficient 
2 

Accomplished 
3 

 Implement an evaluation plan, using the 
NC Teacher Evaluation Instrument of a 
teacher in the group, using a skill‐set 
learned during the professional 
development to measure teacher 
development and student learning 
improvement. 

             
 
           The candidate understands 
multiple tools and approaches to the 
evaluation of staff and demonstrates 
the ability to adhere to legal 
requirements for teacher evaluation. 

…and 
 
          Using the NC Teacher Evaluation 
as a tool, the candidate’s evaluation 
plan effectively evaluates the new skill-
set learned as a result of the 
professional development activity.  

 …and 
 
          Using the NC Teacher Evaluation 
as a tool, the candidate’s evaluation 
plan effectively evaluates the new skill-
set learned as a result of the 
professional development activity and 
utilizes the results of the evaluation to 
improve instructional practice. 

Total Standard 4:  Human Resource Leadership Score:      

  

For course grade only: 
 
The candidate will participate in and 
be actively engaged with classroom 
discussions and activities. This will 
include demonstrating proficiency 
with all presentations linked to the 
descriptors of the elements 
addressed in the evidence.  

      
          
           The candidate was consistently 
engaged in class discussions and 
activities. 
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Grading Scale 
Emerging:           8-13 
Proficient:           14-16 
Accomplished:   17-21 
 
 
Grader(s):                  
  
                   
 
Date:        
 
Follow-Up Needed (Comment if Necessary):        
 

 
                            

  

Total Score from All Standards 
      

Total Score 
Emerging  

      
Total Score 
Proficient   

      
Total Score 

Accomplished 
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Electronic Evidence #2 
Distributive Leadership Portfolio 

 
Evidence Descriptors and Evaluation Tool 
Highlighted yellow text below describes how the evidence specifically addresses each of the descriptors.  The rubric will be used for the instructor’s evaluation of the analysis report 
as it related to the course grade as well as for gateway assessment for the unit’s comprehensive assessment plan for NCATE. 
 

Alignment with the NC School Executive Standards 

School Culture and Safety 
Descriptors of the elements addressed in the evidence:  3d.1, 3d.2, 3c.1,4a.1, 4a.2, 4b.1, 1d.1, 1d.2 

The Distributive Leadership Portfolio is designed to provide evidence of the candidate’s performance relative to the following standards and elements: 

Standard 3: Cultural Leadership—. Cultural Leadership:  This performance assessment requires the candidate to create/collect artifacts that demonstrate understanding and 
performance effectiveness.  In addition to these artifacts, the candidate must interview the principal, participate in a professional learning community and interact with 
members of the school staff. 

3c.1 Works with others to use established 
criteria for performance as the primary 

basis for reward and recognition 

Emerging/Developing 
1 

Proficient 
2 

Accomplished 
3 

The candidate will work with a 
professional learning community (PLC) to 
create a list of best practices that have 
been demonstrated to improve student 
achievement.  This will be the criteria that 
will determine recognition during PLC 
walkthrough observations. 

         The candidate identifies a range of 
criteria by providing a list of the criteria 
to be considered for judging school 
success and include a list of 
recommended avenues for 
acknowledging failures and celebrating 
the successes.  This documentation will 
include:  list of areas, criteria to consider 
and ways to acknowledge and celebrate.  
 
 
           
         The candidate works with others to 
recognize the importance of 
acknowledging failures and celebrating 
accomplishments by collaborating with 
colleagues to gain feedback on the 
importance of why acknowledgement 
and recognition are important.  This 
evidence will be a brief paper which 
clearly outlines the process for working 
with others and should include:  names 
of participants, areas of representation 
and a list of reasons why such 

. . . and 
 
         The candidate works with others to 
use established criteria for performance 
as the primary basis for reward and 
advancement.  This will be 
demonstrated by the candidate working 
with a professional learning community 
to develop a list of best practices 
currently underway in the candidate’s 
school which can be identified and used 
as the basis for subsequent recognition 
for the school or staff member.   

. . . and 
 
 The The candidate works with others to 
actually recognize individual and 
collective contributions toward the 
attainment of strategic goals.  This 
documentation will be an artifact 
selected by the candidate to outline the 
process for recognition.  If the 
documentation includes copies of notes, 
pictures, etc. that demonstrated the 
recognition, a cover sheet will be 
included to identify the recognition, the 
criteria and the method of recognition. 
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acknowledgement and celebration is 
important. 

3d.1  Identifies strategies for building a 
sense of efficacy and empowerment 

among staff. 

Emerging/Developing 
1 

Proficient 
2 

Accomplished 
3 

The candidate will meet with the principal 
in an initial meeting to define the terms 
efficacy and empowerment.  The 
candidate and principal will then co-
identify the current list of strategies in the 
school which contribute to a sense of 
efficacy and empowerment in the school. 

          The candidate demonstrates an 
understanding of the importance of 
building a sense of efficacy and 
empowerment among staff through 
written definitions of the terms, a 
written description of why efficacy and 
empowerment are important, and 
documentation of any additional 
thoughts added by the school principal 
regarding efficacy and empowerment.      
 
           
          The candidate demonstrates the 
ability to analyze school contexts and 
cultures and identifies areas of both high 
and low levels of efficacy and 
empowerment.  Evidence of this ability 
will be the submission of a list of at least 
5 areas with either low/high levels of 
efficacy and empowerment within the 
school environment.  To further 
demonstrate the ability to analyze the 
school context/culture, the candidate 
will provide a descriptive rationale for 
the selection of each area as being high 
and/or low. 
 

. . . and 
 
         The candidate identifies both 
current and possible future strategies for 
building a sense of efficacy and 
empowerment among staff.  This will be 
evidenced through the development of a 
list of strategies accompanied by 
descriptions of the strategies and how 
they might help promote efficacy and 
empowerment. 
  
 
 
 
 
 
 

. . . and 
 
          The candidate demonstrates the 
ability to work with others to utilize a 
variety of activities, tools and protocols 
to develop efficacy and empowerment 
among staff.  This evidence will be 
documentation of the candidate’s 
collaboration with others and the ways 
the activities, tools and protocols were 
utilized based on the previously 
identified strategies.  
 
 
 

3d.2  Identifies strategies for developing a 
sense of well-being among staff, students, 

and parents/guardians. 

Emerging/Developing 
1 

Proficient 
2 

Accomplished 
3 

The candidate will meet with the principal 
in an initial meeting to identify strategies 
in the school for developing a sense of 
well-being among staff, students and 
parents/guardians. 
 

         The candidate demonstrates an 
understanding of the importance of 
developing a sense of well-being among 
staff, students and parents/guardians by 
describing the various needs of each 
constituency and why these needs are 
important to understand within a school 

. . . and 
 
         The candidate identifies both 
current and possible future strategies for 
developing a sense of well-being among 
students, staff and parents/guardians.  
This will be evidenced by the submission 

. . . and 
 
          The candidate works with others to 
actively model and promote a sense of 
well-being among staff, students and 
parents/guardians.  Documentation for 
this evidence area will be selected and 
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culture.  This evidence will be submitted 
in written form. 

of a list of strategies that help develop a 
sense of well-being in addition to a 
description of the desired effect each 
strategy might have on the various 
constituencies. 

submitted by the candidate to 
demonstrate ways the candidate 
modeled and promoted well-being 
among each constituency based on the 
strategies previously identified.    

Total Standard 3:  Cultural Leadership (3c.1, 3d.1 and 3d.2) Score:      

Standard 4: Managerial Leadership – This performance assessment requires a student to actively lead a professonal learning community and to work with teachers to learn 
coaching as a wat to provide formal feedback on the ongoing implementation of an instructional innovation. 

4a.1 – Works with others to provide 
structures for and implement the 

development of effective professional 
learning communities and results-

oriented professional development. 

Emerging/Developing 
1 

Proficient 
2 

Accomplished 
3 

The candidate will work with a PLC to 
create a list of 5-minute classroom 
walkthroughs.  These walkthroughs will 
be designed to identify and record 
evidence of instructional best practices. 
 

         The candidate understands the 
importance of developing professional 
learning communities and results-
oriented professional development.  This 
will be evidenced by written 
documentation demonstrating the 
formation of a small professional 
learning community within the 
candidate’s school.  The candidate will 
work with the PLC to define a 
professional learning community and list 
3 reasons a professional learning 
community is important for promoting 
school improvement.  In addition, the 
candidate will provide the team’s 
definition of results-oriented staff 
development and give one or more 
reasons it is important. 
 
         The candidate demonstrates the 
ability to analyze the school context by 
reviewing data from the NC Teacher 
Working Conditions survey and student 
data to develop a plan for staff 
development that reflect characteristics 
of professional learning communities.  
The evidence will include an overview of 
the findings and the corresponding plan 

. . . and 
 
        The candidate works with others to 
provide structures for and implement the 
development of effective professional 
learning communities and results-
oriented professional development. 
Evidence for this work will include 
documentation coming from the work of 
the formed PLC related to results-
oriented staff development.  The 
candidate’s evidence will include a 
sampling of artifacts collected from a 
series of 5-minute walkthroughs in 
classrooms.  These artifacts must 
demonstrate best practices and will 
include copies of artifacts along with 
cover sheets which outline the best 
practices observed.  
 
 
 
        
 
 
 

. . . and 
 
           The candidate works with others to 
facilitate opportunities for effective 
professional learning communities in a 
way that further establishes the use of 
PLCs in the school setting.  The candidate 
will provide written documentation of 
this collaborative work and will include 
the setting, participants, and description 
of the work. 
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for at least one staff development 
activity. 

4a.2  Routinely participates in 
professional development focused on 
improving instructional programs and 

practices. 

Emerging/Developing 
1 

Proficient 
2 

Accomplished 
3 

The candidate will maintain a log of 
activity which documents the routine 
participation in a professional 
development which focuses on improving 
instructional programs. 

        The candidate understands the 
importance of continued personal 
learning and professional development 
as evidenced by a written account of 
the candidate’s personal philosophy 
outlining how these areas are valued. 
 
 
 

. . . and 
 
        The candidate routinely participates 
in professional development focused on 
improving instructional programs and 
practices.  This will be evidenced by a log 
of activities related to the regular 
attendance of the candidate in a 
professional learning community.  The 
log will include dates/times of meetings, 
members present, agenda topics 
discussed related to school 
improvement. 

. . . and 
 
         The candidate works with others to 
facilitate opportunities for effective 
professional learning communities 
aligned with the school improvement 
plan, focused on results, and 
characterized by collective responsibility 
for instructional planning and student 
learning. Evidence of this facilitation will 
be provided through the candidate’s log 
of activity that documents the routine 
participation in a professional 
development which focuses on 
improving instructional program.  
 
 

4b.1  Supports, mentors, and coaches 
staff members and emerging teacher 

leaders. 

Emerging/Developing 
1 

Proficient 
2 

Accomplished 
3 

The candidate will work with a PLC to 
provide ways to support good teaching 
through positive recognition for 
demonstrating best practices.  This 
evidence may be samples of notes, 
emails, and other artifacts which support 
good teaching.  
 

          The candidate understands 
theories and research on recruitment, 
placement, and mentoring of staff at all 
levels. As evidenced by a paper outlining 
various theories from the literature.  
 
          The candidate comprehends 
relevant laws and regulations regarding 
recruitment, placement and mentoring 
of school staff.  This will be evidenced by 
a list which cites these laws/regulations 
and gives a brief description of each. 
 

Using a variety of data at the 
school level: 

. . . and 
 
         The candidate actively supports, 
mentors, and coaches by working with a 
professional learning community to 
provide ways to support good teaching 
through positive recognition for 
demonstrating best practices.  This 
evidence may consist of personal notes, 
emails, face-to-face meetings and other 
artifacts which support good teaching 
and the sharing of best practices. 
 
 
 
 

. . . and 
 
         The candidate works with others to 
guide the learning community in 
establishing data-based goals for 
recruiting, retaining, mentoring and 
developing staff.  The candidate will 
demonstrate this evidence by submitting 
an artifact to demonstrate the further 
establishment of this concept in the 
school context. 
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 Identifies school needs in 
recruiting new teachers and staff 

 Identifies school needs in hiring 
new teachers and staff 

 Identifies school needs in placing 
new teachers and staff 

 Identifies school needs in 
mentoring new teachers and 
staff 
 

The candidate identifies the above needs 
by submitting a list of these school needs 
as taken from school data, the principal 
interview and personal observation.  The 
candidate will list the need and the data 
source utilized. 

        
 
 
 

Total Standard 4: Managerial Leadership (4a.1, 4a.2 and 4b.1) Score:      

Standard 1: Strategic Leadership: This project requires an analysis of the school’s mission and vision, as well as an assessment of the school and community context in which 
the school functions. 

1d.1  Works with others to create 
opportunities for staff to demonstrate 

leadership skills by empowering them to 
assume leadership and decision-making 

roles. 

Emerging/Developing 
1 

Proficient 
2 

Accomplished 
3 

The candidate will work with the principal 
and a professional learning community 
(PLC) to develop a list of strategies and 
outcomes for providing venues for 
emerging leaders to share best practices 
and thus empower them to assume a 
leadership role in instructional 
improvement. 

          The candidate demonstrates an 
understanding of the importance of 
providing opportunities for teachers to 
assume leadership and decision-making 
roles within the school.  The candidate 
will submit written documentation 
outlining his/her understanding of this 
concept. 

. . . and 
 

        The candidate works with the 
principal and professional learning 
community to develop a list of venues 
for emerging leaders to share best 
practices that may help them assume 
leadership roles in instructional 
improvement.  Artifact for this evidence 
will be a list of the people involved in the 
process, a list of the venues to be 
explored along with the resulting 
outcome of the process. 

. . . and 
 
         The candidate will develop a list of 
strategies and outcomes for providing 
venues for emerging leaders to share 
best practices. He/she will assume an 
instructional leadership role by 
effectively working with the principal and 
a professional learning community 
within the school.  

1d.2  Works with others to encourage 
teachers and support staff to assume 

leadership and decision-making roles in 
the school. 

Emerging/Developing 
1 

Proficient 
2 

Accomplished 
3 
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Grading Scale 
Accomplished:   20-24 
Proficient:           16-19 
Emerging:           8-15 
 
 
Grader(s):                   
  
                     
 
Date:        
 
Follow-Up Needed (Comment if Necessary):        
 

 

The candidate will work with the principal 
and PLC to develop a list of strategies and 
outcomes for encouraging teachers to 
assume leadership roles by engaging in 
the sharing of best practices. 

          The candidate works with others to 
plan and provide leadership 
development activities for staff 
members and provides evidence of this 
by submitting a sample of the work done 
by the professional learning community 
related to providing leadership 
development activities for teachers 
identified as utilizing best practices. 

. . . and 
 
          The candidate works with the 
principal and professional learning 
community to develop a list of teachers 
to invite to share best practices in a 
selected venue as part of a staff 
development activity.  The evidence for 
this activity will include a list of the 
people providing input, the process 
involved in the selection of people, the 
response of the teachers to the 
invitation and a summary of the 
outcome.  

. . . and 
 
         The candidate works with others to 
encourage staff members to accept 
leadership opportunities in a venue 
other than the local school site.  The 
candidate will submit documentation of 
these efforts. 
 

Total Standard 1: Strategic Leadership (4d.1 and 4d.2) Score:      

For Course Grade Only: 
 
The candidate will participate and be 
actively engaged with classroom 
discussions and activities.  This will 
include demonstrating proficiency with 
all presentations linked to the descriptors 
of the elements addressed in the 
evidence. 

          The candidate consistently 
engages in class discussions and 
activities. 
 

  

Total Score from All Standards 
      

Total Score 
Emerging/Developing 

      
Total Score 
Proficient 

      
Total Score 

Accomplished 
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Electronic Evidence #3 
Community Involvement and Engagement Action Plan Rubric 

 
Evidence Descriptors and Evaluation Tool 
Highlighted yellow text below describes how the evidence specifically addresses each of the descriptors.  The rubric will be used for the instructor’s evaluation of the action plan as 
it related to the course grade as well as for gateway assessment for the unit’s comprehensive assessment plan for NCATE. 

Alignment with the NC School Executive Standards 

Community Involvement and Engagement 
Descriptors of the elements addressed in the evidence: 3a.2, 3a.3, 6a.1, 7a.1 

The Community Involvement and Engagement Action Plan is designed to provide evidence of the candidate’s performance relative to the following standards and elements: 

Standard 3: Cultural Leadership – This performance assessment requires an evaluation of the role of families and the community in the school’s collaborative work environment 
and its impact on school culture.  The candidate will make recommendations for improvement.  The candidate will participate in and contribute to the goals of at least 

3a.2 Seeks input from the School 
Improvement Team and other 

stakeholders to make decisions. 

Emerging/Developing 
1 
 

Proficient 
2 
 

Accomplished 
3 
 

The candidate will identify key 
community outreach and involvement 
efforts by communicating with the 
principal, School Improvement Team, 
faculty, staff, parents, and other 
community members. A detailed report 
provides the community outreach 
initiatives and possible alignment to the 
school vision.  

   The candidate will understand the 
various functions of a collaborative 
work environment within the 
school.  

 
   An audit of the data from the 

Teacher Working Conditions Survey 
and other data sources from 
parents, students, teachers, and 
stakeholders will be used to 
diagnose and evaluate the teaching 
and learning environment within 
the school.  

 
 

…and 
 
   The candidate will analyze data 

taken from the audit of the Teacher 
Working Conditions Survey and 
other data sources and he/she will 
share how this impacts the 
decision-making process of the 
School Improvement Team and 
other stakeholders within the 
educational community.  

 
 

…and 
 
   The candidate works with others to 

implement school policies based on 
findings from the audit. He/she will 
provide feedback to the School 
Improvement Team for 
recommendations and future 
implications. 
 
Documentation which supports this 
collaboration and implementation 
is provided by the candidate.  

 
 
 
 

3a.3 Utilizes data gained from the 
Teacher Working Conditions Survey and 
other sources to identify perceptions of 

the work environment 

Emerging/Developing 
1 

Proficient 
2 

Accomplished 
3 

The candidate will analyze data from the 
audit of the Teacher Working Conditions 
Survey and other data sources to 
determine the degree to which the school 
administration and Leadership Team 
understand and act to provide a 

   The candidate’s audit suggests 
he/she understands the 
characteristics of a collaborative 
work environment within the 
school. 

 

…and 
 
   The candidate identifies and 

analyzes perceptions of the work 
environment by utilizing data 
gained from the Teacher Working 

…and 
 
   The candidate works with others to 

initiate changes and make 
recommendations resulting from 
data gained from the Teacher 
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collaborative learning environment. The 
candidate’s final comprehensive report 
will examine existing school documents 
and provide recommendations and 
possible future implications based on the 
audit results.  

    The candidate is able to effectively 
diagnose the learning environment 
of the educational community 
based on data taken from the 
Teacher Working Conditions Survey 
and other data sources from 
parents, students, teachers, and 
stakeholders. 

Conditions Survey and other 
sources.  

 
   The candidate’s report outlines 

findings from the audit along with 
recommendations for ways to 
improve the work environment.  

Working Conditions Survey and 
other sources.  
 
 
Documentation which supports the 
candidate’s ability to initiate 
change is provided by the 
candidate.  

Total Standard 3:  Cultural Leadership (3a.2, 3a.3) Score: 

Standard 6: External Leadership – This performance assessment requires candidates identify and assess overlapping systems and relationships among schools, families, and 
communities, the impact on the school’s goals, and opportunities for improvement.  The candidate will participate in and contribute to the goals of at least one ongoing 
school/community effort. 

6a.1 Works with others to engage 
parents/guardians and all community 

stakeholders in a shared responsibility for 
candidate and school success reflecting 

the community’s vision of the school. 

Emerging/Developing 
1 

Proficient 
2 

Accomplished 
3 

The candidate will describe and evaluate 
systems and relationships that bring 
together diverse perspectives to realize 
the school’s goals. The candidate’s audit 
of the home, school, and community 
outreach and partnerships provides a 
diagnosis of the school community and 
recommendations for improvement.  

   The candidate’s final report 
demonstrates an understanding of 
the role  that parents/guardians 
and community members have in 
developing community 
engagement, support, and 
ownership of the school. This 
includes identification of the 
positive, culturally-responsive 
traditions of the school and 
community.  

. . . and 
 
   The candidate works with others to 

engage parents/guardians and all 
community stakeholders in a 
shared responsibility for student 
and school success reflecting the 
community’s vision of the school.  
 

   The candidate is able to articulate 
through the final report how 
he/she engaged educational 
stakeholders in the development 
of a shared responsibility for 
student learning and success.  

. . . and 
 
   The candidate works with others to 

implement processes that 
empower parents/guardians and 
all community stakeholders to 
make significant decisions.  

        
Documentation which    supports the 
candidate’s ability to implement 
processes is provided by the candidate. 

   Score:       
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Standard 7: Micro-political Leadership – This performance assessment requires candidates to build systems and relationships that utilize the staff’s diversity, encourage 
constructive ideological conflict in order to leverage staff expertise, power, and influence to realize the school’s vision for success.  The candidate will participate in and contribute 
to the goals of at least one ongoing school/community effort. 

7a.1 Works with others to build systems 
and relationships that utilize the staff’s 
diversity, ideological differences, and 
expertise to realize the school’s goals. 

 
 

Emerging/Developing 
1 

 
 

Proficient 
2 

 
 

Accomplished 
3 

The candidate will describe and evaluate 
systems and relationships that bring 
together diverse perspectives to realize 
the school’s goals.  A final descriptive 
report provides information related to 
the organizational diagnosis and 
implementation plan for improvement 
based on findings from the audit of the 
school community.  
 

         The candidate’s final report 
demonstrates an  understanding  of the 
strategies used to maintain high visibility 
and easy accessibility throughout 
the school.  
 
         The candidate will develop an 
awareness of the expertise, power and 
influence of staff members, and 
demonstrates sensitivity to their 
personal and professional needs.  
 
 

. . . and 
 
        The candidate works with others to 
build systems and relationships that 
utilize the staff’s diversity, ideological 
differences, and expertise to realize the 
school’s goals.  
 
        The candidate is able to articulate 
in his/her final report the strategies 
used to effectively work with others to 
build systems and relationships that 
utilize the staff’s diversity, ideological 
differences, and expertise to realize the 
school’s goals. 

. . . and 
 
         The candidate works with others to 
employ an awareness of staff’s 
professional needs, issues, and interests 
to build cohesion and to facilitate 
distributed governance and shared 
decision-making.  
 
Documentation which supports the 
candidate’s ability to build cohesion and 
facilitate distributed governance and 
shared decision-making is provided by 
the candidate.  
 

Total Standard 7:  Micro-political Leadership (7a.1) Score:        

 
 
 

 
 
 
 
Grading Scale 

For course grade only: 
 
The candidate will participate in and be 
actively engaged with classroom 
discussions and activities. This will include 
demonstrating proficiency with all 
presentations linked to the descriptors of 
the elements addressed in the evidence.  

      
          
         The candidate was consistently 
engaged in class discussions and 
activities. 

                                                                                                                                                    
 
 

 
          
 
 

Total Score from All Standards 
      

Total Score 
Emerging  

      
Total Score 
Proficient   

      
Total Score 

Accomplished  
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Accomplished:    9-12 
Proficient:            7-8 
Emerging:            4-6 
 
 
Grader(s):                    
 
                    
 
Date:        
 
Follow-Up Needed (Comment if Necessary):        
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Electronic Evidence #4 
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School Management Case Study 
 
Evidence Descriptors and Evaluation Tool 
Highlighted yellow text below describes how the evidence specifically addresses each of the descriptors.  The rubric will be used for the instructor’s evaluation of the analysis report 
as it related to the course grade as well as for gateway assessment for the unit’s comprehensive assessment plan for NCATE. 
 

Alignment with the NC School Executive Standards 

Descriptors of the elements addressed in the evidence:  5a.1,5a.2,5b.1,5c.1,5c.2,5d.2,6b.1,6b.2 

The School Management Case Study  is designed to provide evidence of the candidate’s performance relative to the following standards and elements: 

Standard 5: Managerial Leadership- This case study provides evidence of the candidate’s ability to work effectively with others in several school management activities.  The 
study will note current school evidence areas, the development of strategies for candidate involvement, and a summary experience with a focus on growth and future 
learning. 

5a.1 Works with others to incorporate the 
input of the School Improvement Team in 

budget and resource decisions. 

Emerging/Developing 
1 

Proficient 
2 

Accomplished 
3 

The candidate will describe the learning 
experience within the contents of a 
school case study.  The candidate will 
work with the principal to gain insight 
into current practices and document a 
strategy for candidate engagement.  The 
student will reflect on personal learning. 

         The candidate works with others to 
utilize gather from staff to establish 
funding priorities.   The candidate will 
collect information from the principal 
and school improvement team 
regarding the school’s budgeting 
process related to priorities and submit 
written documentation of budget 
priorities and how these priorities are 
developed in the current school setting.          
 

. . . and 
         The candidate works with others to 
incorporate the input of the School 
Improvement Team in budget decisions 
by submitting one strategy developed 
either jointly or with principal approval.  
This activity is termed a Candidate 
Engagement Strategy and will include:  
the strategy, and a reflective comment 
by the candidate on the quality of the 
learning experience.  

. . . and 
 
          The candidate works with others 
to design a transparent system to 
equitably manage human and financial 
resources.  This project will include a 
budget process that is open, inclusive, 
collaborative and based on prioritized 
school needs. 
 

5a.2 Works with others to use feedback 
and data to assess the success of funding 

and program decisions. 

Emerging/Developing 
1 

Proficient 
2 

Accomplished 
3 

The candidate will describe the learning 
experience within the contents of a 
school case study.  The candidate will 
work with the principal to gain insight into 
current practices and document a 
strategy for candidate engagement.  The 
student will reflect on current learning. 
 
 
 

        The candidate is knowledgeable of 
ethical budgeting and accounting 
procedures based on information taken 
from the principal interview and federal, 
state and district guidelines.  In 
addition, the candidate will include any 
additional information from other 
interviews which may be conducted 
with appropriate school personnel such 
as the school’s bookkeeper.  The 
candidate will submit written 
documentation of this information. 

. . . and 
         The candidate works with others to 
use feedback and data to assess the 
success of funding and program 
decisions.  Based on the Candidate 
Engagement Strategy developed with 
the principal, the candidate will submit 
documentation which will include the 
following:  the strategy for using 
feedback and data, evidence of 
completion, and a reflective comment 

. . . and 
         The candidate works with others to 
design transparent systems to equitably 
manage human and financial resources. 
Based on the Candidate Engagement 
Strategy developed with the principal, 
the candidate will provide insight into 
current practices and document 
strategies for further engagement.  
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by the candidate on the quality of the 
learning experience. 

5b.1 Works with others to resolve 
problems and/or areas of conflict within 
the school in ways that improve student 

achievement. 

Emerging/Developing 
1 

Proficient 
2 

Accomplished 
3 

The candidate will describe the learning 
experience within the contents of a 
school case study.  The candidate will 
work with the principal to gain insight 
into current practices and document a 
strategy for candidate engagement.  The 
student will reflect on personal learning. 
 

         The candidate understands factors 
that affect conflict and conflict 
resolution, and is aware of multiple 
strategies that can be used to resolve or 
manage conflict in a school setting.  This 
will be evidenced by the candidate 
submitting a list of factors and 
strategies from personal experience as 
well as the principal interview. 
 
  
 
 
  

. . . and 
         The candidate works with others to 
resolve problems or conflicts within the 
school in ways that improve student 
learning.  This will be evidenced by a 
Candidate Engagement Strategy 
developed jointly with the school 
principal.  The candidate will submit 
evidence of the following:  Identification 
of the problem, the strategy for 
resolving the problem, an artifact or 
evidence of completion, and a reflective 
comment by the candidate on the 
quality of the learning experience. 
 
 

. . . and 
 
          The candidate works with others 
to develop and create potential avenues 
for staff members to express opinions 
contrary to those of authority or in 
relation to potentially discordant issues, 
particularly those that affect student 
achievement.  The candidate will submit 
written documentation of the group’s 
work on at least one area of concern in 
the candidate’s school.  The review will 
include:  the nature of the problem, the 
alternative responses and rationales for 
each alternative and the preferred 
response. 

5c.1 Works with others to utilize a system 
of open communication that provides for 

the timely, responsible sharing of 
information within the school community. 

Emerging/Developing 
1 

Proficient 
2 

Accomplished 
3 

The candidate will describe the learning 
experience within the contents of a 
school case study.  The candidate will 
work with the principal to gain insight into 
current practices and document a 
strategy for candidate engagement.  The 
student will reflect on personal learning. 
 

         The candidate understands the 
importance of open, effective 
communication in the operation of the 
school.  The candidate will demonstrate 
this understanding by completing a 
written summary of the importance of 
open and effective communication 
based on personal experience and the 
principal interview. 
 
         The candidate works with others to 
routinely involve the school 
improvement team in school-wide 
communications processes.  This will be 
evidenced by the candidate 
volunteering to take and distribute the 

. . . and 
 
        The candidate works with others to 
communicate and enforce clear 
expectations, structures, rules and 
procedures for students and staff.   This 
will be evidenced by a Candidate 
Engagement Strategy developed jointly 
with the school principal.  The candidate 
will submit evidence of the following:  a 
strategy for working with others to 
communicate in some capacity, and a 
reflective comment by the candidate on 
the quality of the learning experience 
 
 

. . . and 
 
          The candidate works with others 
to ensure that all community 
stakeholders and educators are aware 
of school goals for instruction and 
achievement, activities used to meet 
these goals, and progress toward 
meeting these goals. The school case 
study will demonstrate how the 
candidate was able to make all 
stakeholders aware of progress made 
toward achieving these goals along with 
current practices and strategies for 
further engagement.  

 
 

 

 

 

 

 



67 

 

minutes from a School Improvement 
Team Meeting within normal and 
approved protocols.  This must include 
the permission of the principal and 
Leadership Team.   

 
        
 
 
 

5c.2   Works with others to provide 
information in different formats in 

multiple ways through different media in 
order to ensure communication with all 

members of the community. 

Emerging/Developing 
1 

Proficient 
2 

Accomplished 
3 

The candidate will describe the learning 
experience within the contents of a 
school case study.  The candidate will 
work with the principal to gain insight into 
current practices and document a 
strategy for candidate engagement.  The 
student will reflect on personal learning. 
 

        The candidate works with others to 
design a system of open communication 
that provides timely sharing of 
information to the school community.  
In conjunction with the principal 
interview, the candidate will develop a 
proposal for at least one way to 
improve school communication.  
Evidence for this will include a written 
description of how to improve school 
communication. 
 
 
 
 
 

. . . and 
        The candidate works with others to 
provide information in different 
formats/multiple ways/different media 
in order to ensure communication with 
all members of the school community.  
This will be evidenced by a Candidate 
Engagement Strategy developed jointly 
with the school principal.  The candidate 
will implement and describe the 
following:  a strategy for communicating 
in a comprehensive fashion on at least 
one topic, and a reflective comment by 
the candidate on the quality of the 
learning experience. 
 

. . . and 
        The candidate works with others to 
ensure that all community stakeholders 
are aware of school goals along with 
instructional activities to achieve these 
goals and progress toward the goals.  
This evidence will be a written summary 
of any type of community-wide 
communication completed by the 
candidate (with principal approval) and 
based on progress toward achieving 
school goals. 
 

5d.2 Works with others to effectively 
implement district rules and procedures. 

Emerging/Developing 
1 

Proficient 
2 

Accomplished 
3 

 
The candidate will describe the learning 
experience within the context of a school 
case study.  The candidate will work with 
the principal to gain insight into current 
practices and document a strategy for 
candidate engagement.  The student will 
reflect on personal learning. 
 

          The candidate understands the 
importance of clear expectations, 
structures, rules, and procedures for 
students and staff.  This will be 
evidenced by a brief summary which 
describes both the content and process 
for dissemination of the faculty and 
student handbooks.  In addition, the 
summary will also note the importance 
of these procedures for students and 
staff. 
 

  
 

. . . and 
         The candidate works with others to 
effectively implement district rules and 
procedures.  This will be evidenced by a 
Candidate Engagement Strategy 
developed jointly with the school 
principal.  The candidate will following:  
a strategy for working with others to 
effectively implement a district rule or 
procedure, an artifact or evidence of 
completion, and a reflective comment 
by the candidate on the quality of the 
learning experience. 
 

. . . and 
         The candidate works with others to 
systematically monitor issues around 
compliance with expectations, 
structures, and rules.  This will be 
evidenced by a list of any areas 
monitored, and a summary reflection 
on the experience. 
 
. . . and 
 
         The candidate works with others to 
regularly review the need for changes in 
rules, structures or expectations by 
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seeking the input of either students or 
staff input.  This will be evidenced by 
description of examples of input 
gathered (with principal approval), and 
the eventual decision/outcome of the 
review. 

Total Standard 5:  Managerial Leadership Score:      

Standard 6:  External Leadership: Evidence that demonstrates the candidate’s ability to work effectively with others in several external leadership activities.  The work will be 
part of an overall case study related to how the principal currently facilitates the evidence areas, the development of strategies for candidate involvement/engagement, and 
a summary reflection on the experience with a focus on growth and future learning. 

6b.1 Works with others to ensure 
compliance with federal, state, and 

district mandates. 

Emerging/Developing 
1 

Proficient 
2 

Accomplished 
3 

The candidate will describe the learning 
experience within the contents of a 
school case study.  The candidate will 
work with the principal to gain insight into 
current practices and document a 
strategy for candidate engagement.  The 
student will reflect on personal learning. 

          The candidate is knowledgeable of 
applicable federal, state, and district 
mandates.  This will be evidenced by a 
candidate   description of an applicable 
mandate and a brief description of how 
the mandate affects the candidate’s 
school. 
 
         The candidate works with others to 
design protocols and processes to 
comply with the federal, state, and 
district mandates.  This will be 
evidenced by a description of the 
people involved in the process; 
selection of one mandate already 
identified previously, how the school 
currently determines compliance, the 
success of the compliance, and any 
suggested revisions for better results in 
compliance. 

….and         
 
       The candidate works with others to 
ensure compliance with federal, state 
and district mandates.  This will be 
evidenced by a Candidate Engagement 
Strategy developed jointly with the 
school principal.  The candidate will 
describe a strategy for working with 
others to ensure compliance with at 
least one mandate, an artifact or 
evidence of completion, and a reflective 
comment by the candidate on the 
quality of the learning experience. 

…and 
 
          The candidate can explain the 
selected mandate for the greater school 
community so that the mandate is 
viewed as an opportunity for 
improvement within the school.  This 
will be evidenced by an artifact 
produced by the candidate that 
demonstrates how the candidate 
communicated this information to help 
improve the school.  The artifact will be 
shared in the final presentation. 

6b.2 Continually assesses the progress of 
district initiatives and reports results to 

district-level decision-makers. 

Emerging/Developing 
1 

Proficient 
2 

Accomplished 
3 

The candidate will describe the learning 
experience within the contents of a 
school case study.  The candidate will 
work with the principal to gain insight 

          The candidate understands district 
goals and initiatives directed at 
improving student achievement.  This 
will be evidenced by the candidate 

. . . and 
 
         The candidate continually assesses 
the progress of district initiatives and 

. . . and 
 
         The candidate’s school case study 
successfully explains how federal, state, 
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Grading Scale 
Accomplished:  20-24 
Proficient:             16-19 
Emerging:             8-15 
 
 
 
Grader(s):                   
  
                    
 
Date:        
 
Follow-Up Needed (Comment if Necessary):        

 
                        
 

Electronic Evidence #5 

into current practices and document a 
strategy for candidate engagement.  The 
student will reflect on personal learning. 

listing any goals and initiatives currently 
underway in the district related to 
student achievement.  The candidate 
will include any ways the school is 
working to address these goals and 
participate in the initiative. 
  

reports results to district-level decision-
makers.  This will be evidenced by a 
Candidate Engagement Strategy 
developed jointly with the school 
principal.  The candidate will submit 
evidence of the following:  Identification 
of the strategy, an artifact or evidence 
of completion, and a reflective 
comment by the candidate on the 
quality of the learning experience. 
 

and district mandates for the school 
community can be used as 
opportunities for improvement within 
the school. The candidate will work with 
others to develop strategies for 
implementing district initiatives directed 
at improving student achievement.  This 
will be evidenced by the candidate 
providing documentation outlining the 
people who collaborated with the 
candidate, a strategy for implementing 
a district initiative, any relevant 
goals/benchmarks/timelines for 
implementation, how the 
implementation will be monitored, and 
any reflections on the process and/or 
outcomes. 

Total Standard 6: External Development Leadership  (6b.1 and 6b.2) Score:      

 
Total Score from All Standards 

 
      

Total Score 
Emerging/Developing 

 
      

Total Score 
Proficient  

 
      

Total Score 
Accomplished  
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School/Community Culture and Safety Analysis Report 
 
Evidence Descriptors and Evaluation Tool 
Highlighted yellow text below describes how the evidence specifically addresses each of the descriptors.  The rubric will be used for the instructor’s evaluation of the analysis report 
as it related to the course grade as well as for gateway assessment for the unit’s comprehensive assessment plan for NCATE. 

Alignment with the NC School Executive Standards 

School Culture and Safety 
Descriptors of the elements addressed in the evidence: 3b.1, 3b.2, 5d.1 

The School/Community Culture and Safety Analysis Report is designed to provide evidence of the candidate’s performance relative to the following standards and elements: 

Standard 3: Cultural Leadership—This performance assessment requires, in addition to the audit, that the candidate also serve as an active member of certain 
groups/committees. 

3b.1 Uses shared values, beliefs, and a 
shared vision to promote a school culture 

of learning and success. 

Emerging/Developing 
1 

Proficient 
2 

Accomplished 
3 

The candidate will conduct an audit and 
assessment of the culture and safety of 
his/her assigned school.  A descriptive 
report of the audit and assessment 
provides a synthesis of the candidate’s 
findings, conclusions, and 
recommendations that support a clear 
vision, which would promote a 
successful school culture.   

          The candidate’s audit and 
assessment is complete and suggests 
he/she understands the research and 
scholarship on school culture.   The 
Descriptive Report demonstrates the 
connection between the findings of the 
audit and assessment with the school’s 
vision, values, and goals.  
         
          The candidate is able to articulate 
in the final presentation how the 
shared vision, mission, values, beliefs, 
and goals of the school have defined its 
identity and culture.   

. . . and 
 
         The candidate’s audit and 
assessment uses shared values, beliefs 
and a shared vision to promote a 
school culture of learning and success. 
He/she is able to use the findings of the 
school culture audit and assessment to 
develop detailed strategies that are 
conducive to effective teaching and 
learning.   
 
 
 

. . . and 
 
          The candidate works with others 
to establish a culture of collaboration, 
distributed leadership, and continuous 
improvement in the school  based on 
the strategies he/she has developed 
through the school culture audit and 
assessment.   
 
Documentation which supports this 
collaboration and distributed 
leadership is provided by the 
candidate. 

3b.2 Works with others to address 
diversity and equity as the school 

develops, monitors, and adjusts the 
School Improvement Plan 

Emerging/Developing 
1 

Proficient 
2 

Accomplished 
3 

The candidate’s audit and assessment 
includes specific findings related to 
diversity and equity concerns.   The 
candidate’s final Descriptive Report 
includes an analysis of the school’s 
approach to diversity and equity issues 
and  provides recommendations for 
addressing these issues in the School 
Improvement Plan.   

           The candidate’s audit and 
assessment suggests he/she 
understands the many aspects of 
diversity as they apply to schools and 
their missions.  
 
          The candidate is able to articulate 
the influences of school demographics, 
equity, 

. . . and 
 
          The candidate participates in key 
leadership roles to collaboratively 
address diversity and equity as the 
school develops, monitors, and adjusts 
the School Improvement Plan.   
 

. . . and 
 
          The candidate works with others 
to foster an ongoing commitment to 
diversity and equity in the instructional 
program. The candidate’s final 
descriptive report includes possible 
implications and future 
recommendations related to issues of 

 

 

    

 

  

 



71 

 

and diversity in determining 
the schools’ mission, vision, 
and goals. The candidate is able to 
identify issues of equity and diversity in 
the School Improvement Plan.  
 

The candidate’s report outlines 
recommendations for addressing issues 
of equity and diversity in the School 
Improvement Plan and these 
suggestions are shared with others at 
the school.  Documentation which 
supports this collaboration and sharing 
is provided by the candidate. 

equity and diversity in the School 
Improvement Plan.  
 
Documentation which supports a long-
term commitment and future 
implications for the School 
Improvement Plan is provided by the 
candidate. 

Total Standard 3:  Cultural Leadership (3b.1 and 3b.2) Score:        

Standard 5: Managerial Leadership – This performance assessment requires the school executive to consider the analysis of the school and community diagnosis to 
effectively and efficiently manage the complexity of human interactions resulting in improved student achievement. The candidate will make recommendations for 
improvement of student achievement and participate in and contribute to the goals of at least one ongoing school and community effort. 

5d.1 Works with others to communicate 
and enforce clear expectations, 

structures, rules, and procedures for 
students and staff. 

Emerging/Developing 
1 

                    Proficient 
2 

              Accomplished 
3 

The candidate will complete a school 
board and school culture assessment 
that analyzes the “bigger picture” that 
drives decisions made by school leaders 
including the school board, the 
superintendent, and administrative 
staff.   The candidate’s final Descriptive 
Report includes information on how 
communication, clear expectations, 
structure, and rules can be applied at the 
school level when collaborating or 
interacting with students and staff.   

         The candidate’s School Board and 
School Culture Assessment 
demonstrates a basic understanding of 
the “bigger picture” that drives 
decision-making from the school board, 
to the superintendent, to the 
administrative staff.   The assessment 
includes information from two school 
board meetings and includes the key 
components required in the project. 
 
         The candidate’s Final Descriptive 
Report demonstrates an understanding 
of how the “bigger picture” can be 
applied at the school level when 
communicating expectations, 
structures, rules, and procedures for 
students and staff.   

. . . and 
 
         The candidate works with others 
to communicate and enforce clear 
expectations, structures, rules, and 
procedures for students and 
staff. 
 
 
         The candidate is able to articulate 
in his/her final presentation and 
through the written Final Report 
specific strategies he/she has 
incorporated at his school to effectively 
communicate clear expectations, 
structures, rules, and procedures for 
students and 
staff. 
 

. . . and 
 
          The candidate works with others 
to systematically monitor issues around 
compliance with expectations, 
structures, and 
Rules for students and staff.   

Total Standard 5:  Managerial Leadership (5d.1) 
 

Score:        

For course grade only: 
 
The candidate will participate in and be 
actively engaged with classroom 
discussions and activities. This will include 

      
          
         The candidate was consistently 
engaged in class discussions and 
activities. 
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Grading Scale 
Accomplished:     8-9  
Proficient: 6-7 
Emerging: 3-5 
 
 
Grader(s):                   
  
                    
 
Date:        
 
Follow-Up Needed (Comment if Necessary):        
 

 
 

demonstrating proficiency with all 
presentations linked to the descriptors of 
the elements addressed in the evidence.  

Total Score from All Standards 
      

Total Score 
Emerging  

      
Total Score 
Proficient   

      
Total Score 

Accomplished  
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        Evidence #6 
School Indicators Analysis Project 

Project Rubric 
 

Evidence Descriptors and Evaluation Tool 
Highlighted yellow text below describes how the evidence specifically addresses each of the descriptors.  The rubric will be used for the instructor’s evaluation of the project as it 
related to the course grade as well as for gateway assessment for the unit’s comprehensive assessment plan for NCATE. 

Alignment with the NC Professional Teaching Standards 

School Improvement 
Descriptors of the elements addressed in the evidence: 1a.1, 1a.2, 1b.1, 1c.1, 1c.2, 2a 

The School Improvement  Project assessment is designed to provide evidence of the candidate’s performance relative to the following standards and elements: 

 Standard 1: Strategic Leadership‐ The project requires an analysis of the school’s mission and vision, as well as an assessment of the school and community context in 
which the school functions. 

1a.1 The candidate will work with others 
to develop a shared vision and strategic 
goals for candidate achievement that 

reflect high expectations for candidates 
and staff. 

Emerging/Developing 
1 

Proficient 
2 

Accomplished 
3 

A presentation, including a detailed 
action plan that includes the next steps 
in addressing the issues (curriculum and 
school improvement), will be developed. 

         The candidate’s school indicators 
analysis project includes a plan for 
developing a vision and strategies for 
addressing areas for improvement. 
Evidence of collaboration and/or 
program assessment is minimal.    

…and 
 
         The candidate’s school indicators 
analysis project includes a collaborative 
plan for developing a vision and 
strategies for addressing areas for 
improvement and a plan for assessing 
progress toward attaining program 
improvements.   

...and 
 
         The candidate’s presentation of 
the school indicators analysis project 
captures people’s attention and 
imagination to implement a 
collaborative plan for developing a 
vision along with strategies for 
addressing areas for improvement and 
a plan for assessing progress toward 
attaining program improvements.   

1a.2 Candidates will maintain a focus on 
the vision and strategic goals throughout 

the school year. 

Emerging/Developing 
1 

Proficient 
2 

Accomplished 
3 

A list of concerns based on 
observations and conversations with 
stakeholders throughout the year will be 
developed, maintaining a focus on the 
vision and strategic goals of the school. 

          
           The candidate’s project includes a 
list of concerns represents minimal 
analysis of the school’s identity and data 
signature and shows minimal evidence 
that the candidate worked 
collaboratively to develop a list of 
concerns regarding school and 
curriculum improvement. 

     …and       
 
           The candidate’s project includes a 
list of concerns represents an analysis of 
the school’s identity and data signature 
and shows evidence that the candidate 
worked collaboratively to develop a list 
of concerns regarding school and 
curriculum improvement. 

       …and   
 
         The candidate’s project and 
presentation shows evidence of 
collaborative processes to collect and 
thoroughly analyze data about the 
school’s progress for the review and 
revision of the school’s vision, mission, 
and strategic goals.   
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1b.1 Candidates will work with others to 
systematically consider new and better 
ways of leading for improved candidate 

achievement for all candidates and 
engages stakeholders in the change 

process. 

Emerging/Developing 
1 

Proficient 
2 

Accomplished 
3 

Concerns will be highlighted and 
strategies for improvement developed 
and implemented for addressing the 
concerns, with the assistance of others. 

          Based on the list of concerns, the 
candidate is making progress toward 
developing the skills necessary to 
identify goals and strategies to address 
concerns regarding school and 
curriculum improvement.  Evidence of 
collaboration is minimal. 

 …and 
 
B    Based on the list of concerns, the 
candidate collaboratively identifies 
goals and strategies to address 
concerns regarding school and 
curriculum improvement.  He/she 
engages collaborative partners and 
stakeholders in the process. 

 …and 
 
        The candidate varies/adapts 
his/her leadership style to lead 
collaboration to identify innovative 
goals and strategies to address 
concerns regarding school and 
 curriculum improvement.  He/she 
effectively engages collaborative 
partners and stakeholders in the 
process.  

1c.1 Candidates will work with others to 
incorporate principles of continuous 

improvement and 21st century concepts 
into the School Improvement Plan. 

Emerging/Developing 
1 

Proficient 
2 

Accomplished 
3 

Working collaboratively, an action plan 
will be developed outlining the specific 
"improvements" (i.e. new or edited 
strategic goals and objectives) that need 
to be made to the current School 
Improvement Plan based on research 
considering principles of continuous 
improvement an 21st century concepts. 

          The candidate’s action plan shows 
minimal evidence of collaboration and 
details related to plans for 
implementing innovative improvement 
of the School Improvement Plan.    

…and 
 
          The candidate’s action plan shows 
evidence of collaboration and details 
related to plans for implementing 21st 
century concepts and innovative 
improvement of the School 
Improvement Plan.    

 …and 
 
        The candidate’s action plan shows 
evidence of incorporation of principles 
of continuous improvement and 
creative 21st century concepts for 
improvement of the School 
Improvement Plan.  The plan is aligned 
to the mission and goals set forth by the 
State and Local Boards of Education. 

1c.2 Our candidates will work with others 
to systematically collect, analyze, and 

use data regarding the school's progress 
toward attaining strategic goals and 

objectives. 

Emerging/Developing 
1 

Proficient 
2 

Accomplished 
3 

Describe a method(s) the school could 
use to systematically collect, analyze, 
and use data to determine progress 
toward attaining these goals and 
objectives. 

            The analysis project describes a 
minimally effective plan to collect, 
analyze, and use data to determine 
progress toward attaining proposed 
strategic goals and objectives. 

 …and 
    
T      The analysis project describes an 
effective plan to collect, analyze, and 
use data to determine progress toward 

…and     
 
         The analysis project and 
presentation describes a plan to 
systematically collect, analyze, and use 
data regarding the school’s progress 
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attaining proposed strategic goals and 
objectives. 

toward attaining proposed strategic 
goals and objectives. 

Total Standard 1:  Strategic Leadership Score:      

Standard 2: Instructional Leadership: This performance assessment requires candidates to work with others to lead discussions about candidate learning and identify 
curriculum, instruction and assessment based on research and best practices in order to develop an ongoing professional development to achieve improvement of 
candidate learning. 

2a.3 Our candidates will utilize multiple 
sources of data, including the Teacher 

Working Conditions Survey, for the 
improvement of instruction. 

Emerging/Developing 
1 

Proficient 
2 

Accomplished 
3 

Multiple sources of data (i.e. Teacher 
Working Conditions Survey, other school 
specific data, etc.) will be used to 
support the plan for improvement.  

        
 
         The candidate’s proposed 
identified goals and strategies regarding 
school and curriculum improvement fail 
to show a connection with data analysis. 

…and         
 
           Data analysis supports the 
candidate’s proposed identified goals 
and strategies regarding school and 
curriculum improvement. 

…and          
 
             An extremely thorough data 
analysis presentation supports the 
candidate’s proposed identified goals 
and strategies regarding innovative 
school and curriculum improvement. 

Total Standard 2:  Instructional Leadership Score:       

Standard 6: External Leadership‐ This performance assessment requires an audit of strategies for family and community involvement and outreach. The candidate will 
make recommendations for improvement. The candidate will participate in and contribute toward the goals of at least one ongoing effort. 

6b.3 Works with others to implement 
district initiatives directed at improving 

candidate 
achievement 

Emerging/Developing 
1 

Proficient 
2 

Accomplished 
3 

Works with the principal and others to 
develop a plan implement strategies for 
improvement based on the research 
conducted. 

          The candidate’s project develops a 
plan for implementing strategies and 
identifies minimal opportunities to be 
strategically involved in implementing 
the proposed identified goals and 
strategies regarding school and 
curriculum improvement.   

…and     
 
            The candidate’s project develops 
a plan for implementing strategies 
identifies opportunities to be 
strategically involved in implementing 
the proposed identified goals and 
strategies regarding school and 
curriculum improvement.  

 …and     
 
            The candidate’s project and 
presentation demonstrates a plan for 
implementing strategies to identify 
leadership opportunities to be 
strategically involved in implementing 
the proposed identified goals and 
strategies regarding school and 
curriculum improvement.   

Total Standard 6:  External Leadership Score:       

For course grade only: 
 
The candidate will participate in and be 
actively engaged with classroom 
discussions and activities. This will include 
demonstrating proficiency with all 
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Grading Scale 
Accomplished:     17-21 
Proficient: 14-16  
Emerging: 8-13 
 
 
 
Grader(s):                   
  
                    
 
Date:        
 
Follow-Up Needed (Comment if Necessary):        
 
 

presentations linked to the descriptors of 
the elements addressed in the evidence.  

         The candidate was consistently 
engaged in class discussions and 
activities. 

Total Score from All Standards 
      

Total Score 
Emerging  

      
Total Score 
Proficient   

      
Total Score 

Accomplished  
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Appendix F:   
AASA Code of Ethics 

 
An educational administrator’s professional behavior must conform to an ethical code.  The code must be 
idealistic and at the same time practical, so that it can apply reasonably to all educational administrators.  
The administrator acknowledges that the schools belong to the public they serve for the purpose of 
providing educational opportunities to all.  However, the administrator assumes responsibility for providing 
professional leadership in the school and community. This responsibility requires the administrator to 
maintain standards of exemplary professional conduct.  It must be recognized that the administrator’s 
actions will be viewed and appraised by the community, professional associates, and students.  To these 
ends, the administrator subscribes to the following statements of standards. 
 
The educational leader: 
 

  Makes the well-being of students the fundamental value of all decision-making 
and actions. 

  Fulfills professional responsibilities with honesty and integrity. 
  Supports the principle of due process and protects the civil and human rights of 

all individuals. 
  Obeys local, state, and national laws and does not knowingly join or support 

organizations that advocate, directly or indirectly, the overthrow of the 
government. 

  Implements the governing board of education’s policies and administrative rules 
and regulations. 

  Pursues appropriate measures to correct those laws, policies, and regulations that 
are not consistent with sound educational goals. 

  Avoids using positions for personal gain through political, social, religious, 
economic, or other influences. 

  Accepts academic degrees of professional certification only from duly accredited 
institutions. 

  Maintains the standards and seeks to improve the effectiveness of the profession 
through research and continuing professional development. 

  Honors all contracts until fulfillment, release, or dissolution mutually agreed upon 
by all parties to the contract. 
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APPENDIX G: 
 

 
 

Educator Preparation Program 
Code of Professional and Ethical Behaviors 

Approved by Teacher Education Council August 2019 
 

All school system employees hold positions of public trust.  They are responsible for the education of 
students and also serve as examples and role models to students.  As prospective and current employees 
of the school system, candidates enrolled in both the initial and advanced teacher education and 
administration programs at High Point University are responsible for both the integrity and the 
consequences of their own actions. The highest standards of honesty, integrity, and fairness should be 
exhibited by each candidate when engaging in any activity concerning teaching or school administration, 
particularly in relationships with their peers, faculty, P-12 students, parents, the public, and other 
employees of the school system. 
(Adopted from the Code of Ethics for North Carolina Educators approved by the North Carolina State Board 
of Education in March, 2002).   
Candidates enrolled in the Stout School of Education are provided with many opportunities to develop 
the attributes necessary for successful teaching and/or school administration careers.  Along with these 
opportunities come the serious responsibilities of the candidate to students, school, community, and the 
University.  Each candidate, initial and advanced, is required to comply with the following expectations: 
 
1.  Adhering to the University Honor Code adopted and endorsed by the faculty and Board of Trustees of 

High Point University. 
2.  Maintaining regular attendance, being punctual and, when engaged in field-work, staying in the 

school for the time scheduled.  Only illness or true emergencies excuse an absence or tardy.  Interns 
are expected to notify cooperating teachers and university supervisors by phone immediately if the 
schedule cannot be met. After these contacts are made you are to contact the Student Teaching 
Coordinator (Ms. Debbie Albert (336) 841-9472) or email (dalbert@highpoint.edu) and leave a 
message to state the date of your absence and reason. This process is expected on any day the 
intern is absent even in the event of consecutive days absent. 

3.  Exemplifying the attitudes and actions expected of a teacher or school administrator rather than those 
which characterize a student.  Interns should never engage in any inappropriate social interaction 
(including but not limited to, profane or lewd remarks, dating, phone calls, texting etc.) with the 
students of the cooperating school. 

4.  Placing school duties and responsibility as a first priority and willingly accepting all reasonable duties 
assigned.   

5.  Never misrepresenting one’s professional qualifications. 
6.  Conforming to university and school policies regarding standards of behavior. 
7.  Safeguarding all personal and confidential information concerning pupils and use it only for 

professional purposes.  Remember that much damage can be done to students as a result of 
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inappropriate sharing of information. This includes refraining from texting and discussions on social 
networking websites and emails. 

8.  Acknowledging the diverse views of P-12 students, their families, and professional colleagues.  
Students should be challenged to look at all sides of controversial issues and refrain from exerting 
one’s own personal beliefs on others. 

9.  Following the rules of basic courtesy toward school administrators, teachers, pupils, staff, and 
members of the community.  Refraining from making unfavorable remarks about the students, the 
cooperating teacher, the school, the staff, the community, and the University or its faculty. 

10.  Dressing appropriately and in keeping with faculty and University standards.  Personal hygiene and 
grooming should be of the highest order.  Provocative or sloppy dress is always unacceptable.  Visible 
body piercing and tattoos may be unacceptable depending upon local school policies.  Schools have 
differing policies so principals or cooperating teachers should be consulted and the policies of the 
school strictly followed. 

11.  Avoiding all partiality and favoritism toward students. 
12.  Maintaining good professional relationships.  Always deal with the personnel of the cooperating 

school in an open, honest, and fair way. Without the cooperation of the area schools, High Point 
University could not properly train its undergraduate and graduate students.  It is the responsibility 
of each of these students to maintain a good professional relationship with the cooperating schools. 

13.  Insubordination (failure to comply) with directives given by the University/School of Education faculty 
or administrators can result in dismissal from the internship and/or degree program. 

14.  Refraining from using personal cellphones, computers and other personal devices in the school setting 
unless approved by the cooperating teacher, administration and University. 

15.  Refraining from using social networking sites [such as Facebook, Twitter, Instagram and others.] in 
the school setting other than for instructional purposes.  Texting and friending students, parents and 
teachers (unless the school administration approves) is not permitted. 

16.  Transmission on any social media platform with K-12 students or posting information about K-12 
students or partnering schools is strictly prohibited. (this may include but is not limited to Facebook, 
Instagram, SnapChat, etc.) 

17.  Absolutely no posting of any pictures of students on any website or social networking sites or picture 
sites such as Instagram. Pictures/videos of students can only be posted on approved websites 
approved by the school principal or a protected website approved by the High Point University 
Technology Coordinator. 

18.  Showing good common sense in all situations.  If one is unsure, questions should be taken to the 
University supervisors, Student Teaching Coordinator, the Associate Dean or Dean of the Stout School 
of Education.   

19.  All initial and advanced students enrolled in the educator preparation program are expected to be 
familiar with the Code of Ethics for North Carolina Educators adopted by the North Carolina State 
Board of Education in March, 2002. 
 

Each student must seriously assume the above responsibilities to maintain good standing in the 
Educator Preparation Program. Failure to do so could result in removal from the program. 

 
 
 
 

Appendix H: 
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HPU Internship Experiences: Highly Recommended Activities 

 
1. Participate in the teacher observation/evaluation process. 
2. Attend and be an active participant on the School Improvement Team. 
3. Assist with the scheduling and administration of standardized testing in your school. 
4. Participate in discussing and observing fiscal management in your school/district (principal/finance 

officer/budget officer), including: the requesting, receiving, and expending of federal, state, local, 
and other funds. 

5. Attend an Exceptional Children’s Program meeting at your school. 
6. Participate in the student discipline process with various levels of infractions, including a 

suspension/expulsion hearing. 
7. Work with the administration on the creation of a school schedule. 
8. Work with the head of the school custodial staff to understand the job and its challenges. Include a   

walkthrough of the building with this individual noting areas of concern and the procedures for 
repairs. 

9.   School transportation:  

 Ride a school bus; Interview the driver about challenges encountered.   

 Help with the loading/unloading of buses.  

 Review the bus discipline procedure.   

 Interview your school’s bus supervisor to discuss safety and preventative   
              maintenance. 

10.   Attend and reflect on at least 2 school wide parent/group meetings and one other type of parent    
 involvement function. 

     11.  Attend and reflect on at least 1 school board meeting. 
     12.  Participate in the using of disaggregated student data to guide ongoing curriculum    

       implementation and improvement. 
     13.  Participate in the hiring, inducting, and mentoring of new teachers and staff. 
14.  Facilitate a results-orientated professional development activity that is    

       connected to school improvement goals and is differentiated based on staff needs. 
15.  Participate in a facility needs assessment and periodic facility evaluations to  

       improve emergency/response maintenance, routine maintenance, preventive  
       maintenance and predictive maintenance.  Interview the district’s  
       maintenance director to discuss these issues. 

16.  Assist with the registration of a new student/s. 
 17.  Interview the individual who works with the management of student records.   
 18.  Participate in the development of the teacher duty schedule. 
 19.  Be actively involved with a fire drill and inclement weather drill.  
 20.  Review the school’s student handbook, and participate in the revision 
              process. 
 21.  Review the school’s teacher handbook, and participate in the revision  
           process. 

22.  Participate in assisting stakeholders in understanding and gauging student 
achievement against state and national standards. 
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Appendix I: 
North Carolina Standards for School Executives 
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Appendix J: 
 

Sample Form 
INTERNSHIP JOURNAL 

 

Date Time Hrs Description of Situation 

8/20/xxxx 
 

   
 
 

8/21/xxxx 
 

   
 
 

8/22/xxxx 
 

   
 
 

8/23/xxxx 
 

   
 
 

8/24/xxxx 
 

   
 
 

Weekly Total 
 

   

Cumulative 
Hours 

 

  

Weekly reflection: Focus on this week’s actions performed and/or observed. Use a minimum of one 
NCSES Competency, one NCSES practice, and one identified behavior to provide a context for reflecting on 
this week’s experiences. (Bold each competency, practice, and behavior  you  identify) Reflect on both 
positive and negative experiences. The format for this week’s reflection should be: What occurred 
positively? Why was it positive? What would you improve on in the future? What occurred negatively? Why 
was it negative? What would you improve on in the future?  
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Peter Pedagogue (Assistant Principal) 

 
INTERNSHIP JOURNAL 

 

Date Time Hrs Description of Situation 

8-20-xxxx 

   Dealt with teacher report that a Pre-K student had 
a slap mark on his face. Neither the student nor his 
parents speak English. 

 Met with assistant superintendent and ESL 
coordinator to train teachers to administer NCCLAS 
portfolio assessment 

 Met with parents to discuss concerns about 
another student bullying their child 

 Out ½ day 
 

8-21-xxxx 

   Met with parents of two suspended students and 
representative from Alternative School to discuss 
their assignment there 

 Conducted two full classroom observations 

 Met with mother of student who is concerned with 
child’s academic status 

 Attended staff development session on Marzano 
teaching strategies 

 Met with athletic director to discuss gate 
procedures for basketball games 

 Met with Student Assistance Team 

 Provided supervision at basketball game 
 

8-22-xxxx 
 

   Both principals out 

 Held a parent conference for a student who is 
bullying others. Suspended the student for five 
days. 

 Met with a teacher to discuss her tardiness to 
work. 

 Met with parents who are contemplating buying a 
home in the school district and enrolling their four 
children 

 Conducted post conferences from yesterday’s 
observations 

 Conducted two snapshot observations 
 

8-23-xxxx 
 

   Suspended a student for ten days for flagrant 
verbal disrespect to two teachers 

 Conducted post conferences from yesterday’s 
observations 
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 Met with student nominees for Legislator’s School 

 Compiled data for principal’s report to Board of 
Education retreat 

 Met with career-technical education teachers to 
plan for administration of VOCATS tests 

 

8-24-xxxx 
 

   Out 
 

Weekly Total 
  

 
 
 
 

Cumulative 
Hours 

 

Today the pre-K teacher brought an ESL student in with what appeared to be a slap mark on his 
face. The child was afraid and upset and the teacher said he began crying whenever she 
mentioned his face. The child was obviously afraid even more now that I was involved. To make 
matters worse, he speaks very little English and neither I nor the Pre-K teachers speak Spanish. I 
called our high school Spanish teacher in to interpret (sensitivity, responsiveness, judgment) and, 
after a while, he began to get the student to talk about his face. 3d. Efficacy and Empowerment. 
The student was afraid because he was already in trouble at home and he reported that he and a 
brother had fought over something and he hit him and they both had then been punished. The 
student was afraid he was in trouble at school and would be punished at home. I asked the 
Spanish teacher to call the parents (communication) and explain why we had brought the student 
into the office. The mother confirmed the student’s story about where the marks came from. The 
student talked with the mother on the phone and again with the Spanish teacher and then the 
Pre-K teacher took him back to class. This experience gives me a new concern for ESL students. I 
have dealt with ESL students at the high school level and I knew they felt isolated and awkward 
but the fear on this Pre-K student’s face showed me we are facing a serious student issue with 
Spanish speaking students in schools with non-Spanish speaking teachers and staff. I think it may 
be arguable that basic conversational Spanish might be a skill that we now need in education in 
North Carolina. 1b. Leading Change 
 
I had a meeting with parents (conflict management, communication) who say their seventh grader 
is being bullied by another seventh grader. The alleged bully has been disciplined for this behavior 
and is often involved in conflicts with other students. He is an EC student but several behavior 
manifestation hearings have concluded that his behaviors are unrelated to his disability. Several 
conferences have been held with his parents. I talked with his teachers and some other students 
(dialogue) who report that this student has been abusive to several students. After a meeting with 
the Student Assistance Team and principal, I called the student and his parents in for a 
conference. 1d. Distributive Leadership. I told them we had decided to move the student to 
another seventh grade section. (responsiveness, judgment) The parents were cooperative but the 
student refused to comply and I suspended him. (results orientation) It is unfortunate but I believe 
that it is necessary to remove some students in the best interest of all students. 5d. School 
Expectations for Students and staff.  I think it may be necessary to make a recommendation that 
this particular student attend the alternative school. 
 

 


