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“Today’s teachers must have the energy of a volcano,
the precision of a calculator, the memory of an elephant,
the diplomacy of an ambassador, the patience of a turtle,
and the compassion of a doctor when the patient
says where it hurts”.
Jamie Escalante
Stanford University. 1990
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High Point University Stout School of Education
Conceptual Framework

“The teacher as leader for learners in a global world.”
The conceptual framework, “The teacher as leader for learners in a global world," reflects an intention to create a learning
environment in which teacher candidates become reflective practitioners who collaborate and lead in their classrooms
and schools for the purpose of preparing students to meet the challenges of a global society.
With the beginning of the 21st century and the explosion of digital technologies, the classroom has become the world. The
learner must now navigate the world with 21st century literacies. The teacher facilitating the development of the learner
must not only be a reflective decision-maker, continue to have a strong knowledge base and understanding of the learner,
but also to be an effective leader and collaborator.
The professional development of the effective teacher is portrayed in the triangle which showcases the characteristics of
reflection, collaboration, and leadership. The effective teacher must be able to reflect in order to make informed
decisions and develop the skills needed to collaborate with colleagues, parents and the community to improve the ability
of the learner to succeed in the P-12 environment. Along with reflection and collaboration, the effective 21st Century
teacher must expand the role by development of leadership skills. With the combination of these three characteristics,
the effective teacher can facilitate change and innovation in the experiences of the learner, via the classroom and the
school as well as professional development.
Surrounding the professional development of the teacher candidate is the 21st century knowledge of the learner, knowing
the developmental, emotional and cultural aspects of each learner. This leads to the teacher’s facilitation of the acquisition
of 21st century skills needed by the learner to critically think, problem solve, utilize technology, communicate, and
collaborate. All this occurs in the 21st Century classroom which mirrors the world both in diversity and communication
but also provides the learner an environment that is nurturing, inclusive, healthy, and safe.
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High Point University Mission Statement
The mission of High Point University is to deliver educational experiences that enlighten, challenge, and prepare
students to lead lives of significance in complex global communities.

Commitment to Diversity, Equity, & Inclusion
High Point University considers a strong commitment to diversity, equity, and inclusion as a core component of our
mission and an essential ingredient to a holistic education in the liberal arts tradition. A liberal arts education forms
critical-thinkers, moving students from a fixed-mindset to a growth-mindset. This approach to learning prepares
students for reflective action in an interdependent and diverse world. We not only understand and respect the unique
talents and perspectives of all individuals, but we also embrace and utilize their contributions. Our breadth of
inclusiveness creates a path by which all individuals can achieve their highest potential in an increasingly complex and
pluralistic society.
We strive toward the recruitment and retention of students, faculty, and staff who reflect an intersectional range of
races, ethnicities, religions, genders, sexual orientations, sexual identity and gender expression, abilities, classes, ages,
and political ideas. We recognize that diversity also includes a range of geographic locations, communication styles,
family makeup, educational background, military service, and other unique life experiences. To encourage diversity and
inclusion we endorse dynamic curricula and research agendas—through the university’s core education as well as all
fields of study, programming, and community engagement—that include a multiplicity of views and perspectives.
Diversity, equity, and inclusion are not merely moral imperatives or societal goals, they are a competitive advantage.
Our continued success as a university rests in our collective ability to embrace a multitude of opinions, ideas, and beliefs
so that we can effectively educate the next generation of leaders who are culturally responsive, knowledgeable, and
globally engaged. Our commitment to diversity, equity, and inclusion cultivates students’ desire for citizenship in
complex global communities.
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HPU Stout School of Education Diversity Vision Statement
In conjunction with High Point University’s Commitment to Diversity, Equity, and Inclusion and the Stout
School of Education’s Conceptual Framework, the Stout School of Education envisions an inclusive community
that reflects the diversity of America’s public schools. This vision for diversity encompasses three goals. First,
in keeping with the university’s perspective that inclusivity “creates a path by which all individuals can achieve
their highest potential” and recognition that U.S. students benefit from having a diverse body of educators,
the Stout School of Education aims to recruit and retain a diverse population of students, faculty, and staff.
Second, the Stout School of Education’s Conceptual Framework maintains that part of preparing teachers for
21st century classrooms includes ensuring teacher candidates can recognize the “developmental, emotional,
and cultural aspects of each learner.” Thus, the Stout School of Education strives to impart in its students the
knowledge and skills that will enable them to advocate for and recognize and meet the needs of the learners
in their schools. Third, the Stout School of Education acknowledges the national demands for teachers in
high-need schools and specialty fields, like STEM, special education, and English language instruction.
Therefore, it seeks to help meet those demands through promoting careers in high-need schools and specialty
fields among its teacher candidates and graduate students.
Approved by the High Point University Teacher Education Council, March 2015

KNOWLEDGE BASE SUMMARY/PROGRAM OBJECTIVES

The knowledge base for a teacher education program is the body of research, expert opinion, and professional practice
that undergirds and informs that particular program. The knowledge base helps to define what an effective teacher needs
to know and be able to do, and it helps to determine the essential knowledge, skills, and attitudes, that each student in
the program will have an opportunity to acquire.
In August 2006, the State Board of Education adopted a new guiding mission for North Carolina Public Schools which
ensures that “every student graduates from high school, globally competitive for work and postsecondary education and
prepared for life in the 21st century”. Within this initiative, several goals were outlined to guide professional educators
to make the necessary and sweeping changes needed to achieve this mission. Broadly, these goals include a focus on the
development of 21st century curriculum that is both rigorous and inclusive with visionary leaders who are capable of using
innovative 21st century systems.
In 2006, the State Board of Education charged the North Carolina Professional Teaching Standards Commission with the
task of aligning its standards for teachers with this newly adopted mission. Critical to the success of these new initiatives
is the recognition that in an increasingly challenging, and ever-changing environment, today’s practicing teachers must
effectively possess the knowledge, skills, and dispositions to lead in the real-world environment of 21st century schools.
Different demands dictate new roles for teachers in their classrooms and in their schools. An increased focus on the
development of teacher leadership skills, collaboration, and delivery of instruction that is integrated with 21st century
technologies has become paramount in significance in the newly approved North Carolina Professional Teaching Standards
(2008).
Research on Effective Teaching for the 21st Century: Clearly, the vision for today’s 21st century teachers not only embraces
the need for reflective decision-making but also addresses the need for educators to be effective leaders, and
collaborators. Professional development opportunities which enhance problem-solving and exposure to problem-based
learning designed to stimulate inquiry, reflection, and to challenge perspectives regarding key issues, values and needs
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has become the focus of structured leadership training (Rowley, 1999). It is imperative that teachers develop a strong
knowledge base and expertise in their craft to assume the role of teacher leader in a rapidly changing setting that must
increasingly value individual and cultural diversity, while striving toward higher standards for academic achievement
(Grant & Gillette, 2006). It is no longer enough to know what and how to teach, but in the 21st century, it is incumbent
upon teachers to develop the skills base to guide students in becoming caring, competent, collaborative individuals.
Danielson (2006) notes that a learning environment which is conducive to enabling students to acquire 21st century skills
must not only exist for the students but also for the educators tasked with preparing the students, as they themselves
must be well versed in and practicing these skills as professionals. According to the 2001 Report of the Task Force on
Teacher Leadership, "No single principle of school reform is more valid or durable than the maxim that student learning
depends first, last, and always on the quality of the teachers. Experts may disagree about how the system functions, or
whether it is adequately funded, but no list of educational priorities fails to place teacher quality at or very near the top"
(School Leadership for the 21st Century, 2001).
Leadership in the “Global” 21st Century Classroom: In order for today’s students to be prepared to navigate the 21st
century world, they must become proficient in 21st century literacies, including media, information and cyber literacies.
Twenty-first century curriculum has certain critical attributes in that it should be interdisciplinary, project-based, and
research-driven. Multiple literacies such as higher order thinking skills, multiple intelligences, and 21 st century
technologies should be emphasized. The classroom must be expanded to include the greater community and service
learning should become the focus of many critical long-term projects. The curriculum and instruction should be designed
to challenge all students and provide for differentiation. There is substantial research supporting the effectiveness of 21st
century instructional methodologies which include technology-assisted and inquiry-based learning activities. When these
instructional strategies are used in a cooperative learning environment, students are seen to learn more and retain
knowledge better (Moursund, 2004; President’s Committee of Advisors on Science and Technology, 2001). Teaching
through “inquiry” involves engaging students in the process of researching and collecting data with teacher support and
coaching. The inquiry-process emphasizes web research and critical thinking skills through active teacher coaching to
model effective inquiry and to promote reflection (Roy, D.; Kustra, E; & Borin P., 2003). Because this approach to teaching
and learning is significantly different from the "stand and deliver" approach used by many teachers, it tends to require a
significant amount of ongoing and sustained professional development for its effective implementation (Sandholtz et al.
2000). Although the incorporation of technology is central to the types inquiry-based instruction found in a 21st century
classroom, research suggests that most teachers have difficulty incorporating these tools into daily instruction (Comeau,
2008). In many countries today’s students are referred to as “digital natives” and today’s educators as “digital immigrants”
(Wesch, 2008)).
Teacher Leadership in the School: The vision for 21st century schools emphasizes that today’s teachers are empowered
to expand their leadership by working collaboratively with all school personnel on important issues such as curriculum
design and school improvement. Darling-Hammond (1996) cited shared decision making as a factor in curriculum reform
and the transformation of teaching roles in some schools. Teachers work in teams, engaging in an ongoing cycle of
questions that promote deep team learning. This process, in turn, leads to higher levels of teacher commitment and
subsequent student achievement (Maxwell, 2005). Despite compelling evidence indicating that working collaboratively
represents best practice, teachers in many schools continue to work in isolation. Even in schools that endorse the idea of
collaboration, the willingness to collaborate often equates with congeniality or developing consensus on operational
procedures, and committees to oversee different facets of the school's operation, such as discipline, technology, and social
climate. Although each of these activities can serve a useful purpose, none represents the kind of professional dialogue
that can transform a school into a professional learning community. The development of professional learning
communities requires training, structure, and support for this expanded professional role for today’s teacher leaders. As
an organizational arrangement, the professional learning community is seen as a powerful staff development approach
and a potent strategy for school change and improvement (Dufour, 2004). Professionally, teachers who have participated
in professional learning communities have reported benefits such as a reduction in feelings of isolation, increased
commitment to the mission and goals of the school, and increased feelings of professional renewal, morale, and desire to
inspire students (Hord, 1997).
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Toward this end, the teacher education programs at High Point University have adopted the following program
objectives (effective fall, 2009):
1. To provide a teacher education program that provides candidates with the experiences needed to become 21st
century professionals.
2. To facilitate the teacher education candidate’s acquisition of the 21st century knowledge, skills, and dispositions
needed to produce globally competitive P-12 students.
3. To help prospective teachers to develop the leadership skills needed to effectively collaborate, facilitate change
and innovation, and make informed decisions which impact student success.
4. To promote the teacher education candidate’s understanding of how to develop a learning environment that is
nurturing, inclusive, healthy, and safe.
In addition, those completing the High Point University Teacher Education Program are expected to meet or exceed
proficiency in the following areas:
• Content Knowledge in the Major
• Leadership skills
• Collaboration Skills
• Relationship Building
• Use of Technology
• A knowledge of Research
• Media and Financial Literacy
• A knowledge of diverse cultures and global issues
• A knowledge of multiple languages
• An understanding of the process of life-long learning
• Reading, Science, Mathematics, and Communication Skills
• Critical Thinking and problem-solving skills
• Innovative and Creative Thinking
• Reflection and Informed Decision Making
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In addition to the Conceptual Framework and the Objectives of the program, the Stout School of Education’s Code of
Professional and Ethical Behaviors is a framework of behaviors expected by our student interns. This document outlines
the expectations for the High Point University interns which also complement s the Code of Ethics for North Carolina
Educators published by the North Carolina Board of Education.

Educator Preparation Program
Revised August 2021
CODE OF PROFESSIONAL AND ETHICAL BEHAVIORS
All school system employees hold positions of public trust. They are responsible for the education of students and also
serve as examples and role models to students. As prospective and current employees of the school system, candidates
enrolled in both the initial and advanced teacher education and administration programs at High Point University are
responsible for both the integrity and the consequences of their own actions. The highest standards of honesty,
integrity, and fairness should be exhibited by each candidate when engaging in any activity concerning teaching or
school administration, particularly in relationships with their peers, faculty, P-12 students, parents, the public, and other
employees of the school system. (Adopted from the Code of Ethics for North Carolina Educators approved by the North
Carolina State Board of Education in March, 2002).
Candidates enrolled in the Stout School of Education are provided with many opportunities to develop the attributes
necessary for successful teaching and/or school administration careers. Along with these opportunities come the
serious responsibilities of the candidate to students, school, community, and the University. Each candidate, initial and
advanced, is required to comply with the following expectations:
1. Adhering to the University Honor Code adopted and endorsed by the faculty and Board of Trustees of High Point
University.
2. Maintaining regular attendance, being punctual and, when engaged in field-work, staying in the school for the
time scheduled. Only illness or true emergencies excuse an absence or tardy. Candidates are expected to notify
mentor teachers and university supervisors by phone immediately if the schedule cannot be met. This process is
expected on any day a candidate is absent even in the event of consecutive days absent.
3. Exemplifying the attitudes and actions expected of a teacher or school administrator rather than those which
characterize a student. Residents should never engage in any inappropriate social interaction (including but not
limited to, profane or lewd remarks, dating, phone calls, texting, etc.) with the students of the cooperating school.
4. Transmission on any social media platform with students or mention of students or partnering schools is strictly
prohibited. (including but not limited to, Facebook, Instagram, SnapChat, etc.)
5. Placing school duties and responsibility as a priority and willingly accepting all reasonable duties assigned.
6. Never misrepresenting one’s professional qualifications.
7. Conforming to university and school policies regarding standards of behavior.
8. Insubordination (failure to comply) with directives given by university faculty can result in dismissal from the
internship and/or the degreed program.
9. Safeguarding all personal and confidential information concerning pupils and use it only for professional purposes.
Remember that much damage can be done to students as a result of inappropriate sharing of information. This
includes refraining from texting and discussions on social networking websites and emails.
10. Acknowledging the diverse views of P-12 students, their families, and professional colleagues. Students should be
challenged to look at all sides of controversial issues and refrain from exerting one’s own personal beliefs on
others.
11. Following the rules of basic courtesy toward school administrators, teachers, pupils, staff, and members of the
community. Refraining from making unfavorable remarks about the students, the cooperating teacher, the
school, the staff, the community, and the University or its faculty.
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12. Dressing appropriately and in keeping with faculty and University standards. Personal hygiene and grooming
should be of the highest order. Provocative or sloppy dress is always unacceptable. Visible body piercing and
tattoos may be unacceptable depending upon local school policies. Schools have differing policies so principals or
cooperating teachers should be consulted and the policies of the school strictly followed.
13. Avoiding all partiality and favoritism toward students.
14. Maintaining good professional relationships. Always deal with the personnel of the cooperating school in an open,
honest, and fair way. Without the cooperation of the area schools, High Point University could not properly train
its undergraduate and graduate students. It is the responsibility of each of these students to maintain a good
professional relationship with the cooperating schools.
15. Refraining from using personal cellphones, computers and other personal devices in the school setting unless
approved by the cooperating teacher, administration and University.
16. Refraining from using social networking sites [such as Facebook, Twitter, Instagram and others.] in the school
setting other than for instructional purposes. Texting and friending students, parents and teachers (unless the
school administration approves) is not permitted.
17. Absolutely no posting of any pictures of students on any website or social networking sites or picture sites such as
Instagram. Pictures/videos of students can only be posted on approved websites approved by the school principal
or a protected website approved by the High Point University Technology Coordinator.
18. Showing good common sense in all situations. If one is unsure, questions should be taken to the University
supervisors, Student Teaching Coordinator, the Associate Dean or Dean of the Stout School of Education.
19. All initial and advanced students enrolled in the educator preparation program are expected to be familiar with
the Code of Ethics for North Carolina Educators adopted by the North Carolina State Board of Education in March,
2002.
Each candidate must seriously assume the above responsibilities to maintain good standing. Failure to do so could
result in removal from the program.

- 13 -

COVID Policy
Revised Fall 2021
The School of Education at High Point University is committed to operating its programs safely as we transition
into the 2021/2022 academic year. Toward that end, we have continued to collaborate with our district partners
in planning for K-12 clinical experiences that are vital to the preparation of future teachers and school
administrators. As we monitor trends in coronavirus outbreaks in our state as well as developing public health
authority guidance and legal requirements, the following are expectations to which you will be held responsible
as you begin your required internships in EDU 4134, 44, 54, 64, or 74 this fall.
Please review each statement and indicate your agreement by initialing to the left in the space provided:
I understand that I am to work with [department or individuals] and follow the policies for
[accommodations or COVID-19 related assignments} in order to address any physical, mental or emotional
disorder that could prevent me from participating fully in the expectations outlined in EDU 4134/44/54/64/74. I
understand all University OARS accommodations must be followed and authorized prior to any adjustments
made for courses that qualify. Contact Rebecca Berger in OARS for assistance.
1.

I understand based on any need for accommodations related to COVID-19, my internship school
placement, cooperating teacher, or university supervisor may change in order to provide me with a reasonable
accommodation to reduce health risks. The Stout School of Education will work with impacted students to
present accommodations that preserve the integrity of the clinical placement requirements while maintaining the
safety and well-being of highly impacted interns.
2.

3
I understand that some districts may make modifications in instructional delivery and I agree to (1)
fully participate in any virtual teaching should my assigned school implements, (2) support my cooperating
teacher with any virtual teaching, student or parent interactions, (3) if working remotely, to maintain regular and
prompt responses to my university supervisor, and (4) keep a record of any virtual lessons and activities in
accordance to the expectations outlined by my university supervisor and the School of Education’s Field
Placement Coordinator, Mrs. Debbie Albert. Virtual teaching will be the expectation only if instructional
modifications are made by the school district or due to policy changes in the SSOE.
I understand that each school district will have required protocols in place to protect the health and wellbeing of their K-12 students. I will comply with all safety protocols that may be put into place at the school(s) I
am assigned to such as daily temperature checks, providing an assessment of my daily health that may include
providing information on possible exposures to coronavirus, symptoms associated with coronavirus and I will
comply with wearing a face covering/mask while on school grounds. I understand that even with all appropriate
protocols, there is no guarantee that I will not be exposed to COVID-19 at a placement. Furthermore, The
School of Education reserves the right to alter or withdraw any student from EDU 4134/44/54/64/74 who does
not comply with school protocols.
4.
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INTRODUCTION – Introduction to Student Teaching and Student Teaching Continuation
Introduction to Student Teaching and Student Teaching Continuation is a year-long field experience. Participation in
these courses is without question, one of the most critical components of the Educator Preparation Program (EPP).
This Handbook contains the guidelines, policies, and expectations for candidates, cooperating teachers, instructors and
University supervisors. It includes the conceptual framework for the EPP, the EPP’s Code of Professional and Ethical
Behaviors, HPU and EPP Diversity statement and a chart of how the two courses connect. Policies governing the
selection of cooperating teachers and school sites, and the roles of the cooperating teacher, University supervisor or
instructor are outlined. The Introduction to Student Teaching section describes the expectations and defines the
assignments and evaluations that occur during that semester for the different EPP majors and licensure candidates.
Introduction to Student Teaching places candidates with a cooperating teacher in the fall for a field experience
concurrent with methods and technology courses. This Handbook contains the application process, the legal status of
the candidate according to North Carolina statute, general campus information such as food service over the Fall/Spring
breaks, the roles and responsibilities of the different constituents, a timeline for the experience and the polices such as
the one governing interns as substitutes. The Handbook has appendices, which include copies of the assessment and
evaluation rubrics, testing information for N.C. licensure and information on edTPA requirements.

Expectations, Evaluation & Connections – Introduction to Student Teaching and Student Teaching
Continuation
Introduction to Student Teaching
EDU 4134/44/54/64/74

Student Teaching Continuation
EDU 4230/40/50/60/70

Student teachers will use the cooperating school’s login
system to sign in and out at each school visit. The student
teacher is responsible for requesting a printed copy of the
school-based recorded attendance to submit to the
University supervisor at the midterm evaluation and the
final week of Introduction to Student Teaching. In addition,
university supervisor may require a weekly log to be signed
by the cooperating teacher.

Student teachers will use the cooperating school’s login
system to sign in and out at each school visit. The student
teacher is responsible for requesting a printed copy of the
school-based recorded attendance to submit to the university
supervisor at the midterm evaluation conference and the final
week of Student Teaching Continuation. In addition, university
supervisor may require a weekly log to be signed by the
cooperating teacher.

All student teachers are evaluated on a scale of 1-3 during
the Junior Year Review (JYR) for predictive success during
Introduction to Student Teaching. Any candidate flagged
during the JYR is required to meet with Associate Dean and
generate an intervention plan in which progress is assessed
mid-semester.

All student teachers are evaluated using noted forms in
Introduction to Student Teaching for predictive success and
these ratings are used to determine Student Teaching
Continuation final placements and university supervisor
selection.

Student teacher attendance is mandatory for all scheduled
seminars designed to explain and support edTPA and for
general student teaching. Student teachers should see
course syllabi, in addition to any updated requests for
meetings, for detailed information on course assignments.
All student teachers are required to teach a lesson with
support from the cooperating teacher prior to midterm. See
your Introduction to Student Teaching syllabus for details.
The student teacher will write a reflection following the

Student teachers should see course syllabi for detailed
information on course assignments, edTPA, and seminars.
Attendance to all seminars is mandatory.
All student teachers are required to have one formal
observation completed by the university supervisor prior to
midterm and one formal observation completed by the
university supervisor after midterm. The cooperating teacher
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cooperating teacher’s feedback. Ongoing Reflection Rubric
The cooperating teacher will use the McRel form to provide
narrative feedback. Following midterm, the student teacher
will teach a minimum of two lessons. The first of these
lessons will be formally observed by the university
supervisor, and one formally observed by the cooperating
teacher. The lessons formally observed will be evaluated
using the Student Teaching Formal Observation rubric.
If the candidate is placed on an Intervention Plan, additional
formal observations may be required.

will complete one formal observation after midterm. Each
formal observation is to be a different lesson and may not be
lessons used for the edTPA portfolio. If the candidate is placed
on an intervention plan, additional formal observations may
be required. The cooperating teacher/university supervisor
will complete the Student Teaching Formal Observation

The student teacher is required to complete a total of two
(2)) reflections during Introduction to Student Teaching. The
Ongoing Reflection Rubric scoring criteria will be used to
assess the reflection of the lesson taught prior to the
midterm. The Semester Reflection criteria will be used to
evaluate the final reflection that is completed at the
conclusion of Introduction to Student Teaching. See course
syllabi for specific due dates. All evaluation forms are
included in the appendix of Student Teaching Handbook.

A final reflection using the Semester Reflection scoring
criteria will be completed at the end of the student teaching
experience. If a student teacher is placed on an intervention
plan, additional observations and reflections may be required.
All evaluation forms are included in the appendix of the
Student Teaching Handbook.

A Professional Development Plan (PDP) will be developed
by the conclusion of Introduction to Student Teaching which
will outline areas of needed improvement. Goals, objectives
and an anticipated timeline for making progress should also
be included. The plan will be used by the intern to target
areas of needed growth during Student Teaching
Continuation. The PDP will be created and evaluated using
the C-PAST evaluation tool. The PDP will be reviewed with
the university supervisor by the end of the semester.

The Professional Development Plan (PDP) will be reviewed by
the university supervisor at midterm of Student Teaching
Continuation in order to provide feedback on the student
teacher’s progress on the stated goals and actions outlined in
the PDP. It is the expectation that the student teacher
implements the plan during Student Teaching Continuation.

At the midterm, student teacher will be evaluated by the
cooperating teacher and university supervisor using the
Performance in the Field Experience form. For selfreflection, the student teacher will also be asked to
complete the Performance in the Field Experience form as
well. In the midterm conference with the student teacher
and the university supervisor, observations, reflections,
attendance and the Performance in the Field Experience
evaluation will be reviewed.

The student teacher will be evaluated at midterm using the
C-PAST evaluation instrument to assess growth in meeting
proficiency and to note progress in those areas outlined in the
PDP. Any student teacher not making satisfactory progress at
midterm will be required to participate in an intervention plan
developed by the university supervisor. The intervention plan
will address areas of concern and provide a plan for
improvement. The student teacher will be required to have a
minimum of one additional formal observation using the
Student Teaching Formal Observation Rubric. An additional
reflection following the formal observation and university
supervisor’s feedback using the Ongoing Reflection scoring
criteria will also be required. Disposition areas are also
considered and reviewed when determining the need for an
intervention plan.

All student teachers will have a final evaluation of their
Introduction to Student Teaching experience, which includes
a conference with the university supervisor and cooperating
teacher using the C-PAST form to assess growth in meeting
proficiency. The university supervisor and the cooperating
teacher will collaborate in the completion of this evaluation.
Any student teacher who is not making satisfactory progress

All student teachers will be required to have a final evaluation
and exit conference with the university supervisor and
cooperating teacher. The university supervisor will complete
the NC Student Teacher Evaluation Rubric and Certification of
Teaching Capacity after collaboration with the cooperating
teacher. The Stout School of Education may extend the

rubric for all formal observations. Additional formal
observations may be required.

Authentic and specific feedback encourages further growth.
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at the end of the fall semester will be required to participate
in an intervention plan developed by the university
supervisor. The intervention plan will address areas of
concern as indicated by the evaluations and observations
across the semester.

student teaching experience in the event the student teacher
does not score a minimum of “Proficient” on all standards.

All student teachers should review course syllabi for detailed information on course assignments and the timeline for
completion.

Introduction to Student Teaching is a part time student teaching internship with one full-time week in the
fall semester, while Student Teaching Continuation is full time. Due to changes in the NC Licensure
requirements, student teachers must complete 16 full-time weeks of student teaching. Given the university
spring calendar does not accommodate the required number of weeks, one of the 16 required weeks are
met in the fall semester in Introduction to Student Teaching. In addition to the hours prescribed in
Introduction to Student Teaching internship, an additional one full-time week is required during
Introduction to Student Teaching. Specific dates will be shared at the Introduction to Student Teaching
Orientation in August. An example of how these weeks are structured are as follows.
Elementary/Special Education
*Tuesday, August 24th-Friday, August 27th
(Full days)

Middle/Secondary/Health/PE
*These days may be met by attending the
school placement 5 full days across the fall
semester that accommodates the content
area of the content area major.
OR
*The week at the official end of student
teaching during the spring semester. (Week
of May 3rd-May7th).
You are to determine which option you
prefer and confirm with your university
supervisor the first week of the fall semester.

Selection of the Student Teaching Site and Cooperating Teachers

The selection of sites for student teaching is a cooperative responsibility of the university and local school districts. The
Student Teaching Coordinator submits student teaching requests along with additional pertinent information to the
Director of Human Resources. The Director (or designee) will select and/or confirm the placement site. Selected
cooperating teachers meet guidelines set forth by the state of North Carolina and individual school districts.
Once a student teaching placement has been approved by the school district and the Stout School of Education, the
placement will not be changed unless an unforeseen circumstance dictates doing so. In those rare cases, it is the Student
Teaching Coordinator and the Associate Dean of the Stout School of Education who will make the final decision. Under
no circumstances are students permitted to contact cooperating teachers or school principals to discuss placement
options. Requests for additional information concerning student teaching should be directed to the Associate Dean of
the Stout School of Education. Approval for a change in a student teaching placement must be approved by the Internship
Coordinator and the Associate Dean.
A student’s dissatisfaction with his/her student teaching placement is not appealable to the Dean of the Stout School
of Education.
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Roles and Responsibilities
Student Teacher - The student teacher should display enthusiasm, initiative, and a positive attitude toward students,

colleagues, and his/her responsibilities. All policies prescribed by the school or cooperating teacher should be thoroughly
studied. Appropriate personal hygiene and dress are essential elements of the student teacher’s professional role.
Relationships with colleagues and students should be friendly and professional. Tact and discretion must always be
utilized. Student Teachers are expected to adhere to the Stout School of Education’s Code of Professional and Ethical
Behaviors at all times. A copy of the Code of Professional and Ethical Behaviors was provided for student teachers in
Introduction to Student Teaching and Student Teaching Orientations, as well being accessible through the Stout School of
Education website and in the Student Teaching Handbook. Additionally, it is the responsibility of all High Point University
student teachers to review and be familiar with the Code of Professional and Ethical Behavior for North Carolina
Educators. It is recommended that the student teacher become familiar with the personnel policies of the school system
in which the student teaching is taking place. Some systems post their personnel handbook online.

Cooperating Teacher - The Stout School of Education recognizes that student teaching offers some of the most valuable

experiences teacher education majors receive during their program of study. The feedback and support provided by
experienced cooperating teachers contribute significantly to the growth our students achieve in their knowledge, skills
and dispositions for classroom teaching. Each cooperating teacher should be prepared for the student teacher’s arrival.
Emphasis on the student teacher’s role as a team member and co-teacher is vital if the student teacher is to successfully
establish a positive professional rapport with students. Supervision of student teaching should be a cooperative
responsibility. The cooperating teacher should assist the student teacher in any aspect of their development. Student
teachers are reminded that praise and constructive criticism are vital elements of every student teaching experience.
Student teachers should expect both and accept them with equal appreciation.

University Supervisor - The university supervisor serves as a resource and support person to both the cooperating

teacher and student teacher. The university supervisor should be contacted immediately if either the cooperating teacher
or student teacher has questions or concerns. The supervisors are expected to provide written documentation of each
student teacher’s progress using the appropriate evaluation instruments assigned by the Stout School of Education to
maintain accountability and record-keeping. The university supervisors are responsible for assigning the grade or score
for Introduction to Student Teaching or Student Teaching Continuation. Student teachers will also evaluate the university
supervisor (Appendix D) at the end of the semester.

Cooperating Principal - The principal will provide assistance to the cooperating teacher and student teacher in the
fulfillment of any aspect of their responsibilities. Principals are notified in advance of orientation sessions, the university
school calendar and other important events to ensure consistency and support throughout the student teaching
experience.
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Introduction
to
Student Teaching
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Attendance at Placement Site:

At the start of student teaching, student teachers should exchange telephone numbers, e-mail, and any special
communication instructions with the university supervisor and cooperating teacher. Maintaining regular attendance,
being punctual, and staying in the school for the time scheduled are expectations of all student teachers. In case of an
emergency or illness the student teacher should follow the procedures below.
1) Notify cooperating teacher by phone immediately.
2) Notify university supervisor immediately.
3) Notify Student Teaching Coordinator, Mrs. Debbie Albert at (336) 841-9472 or dalbert@highpoint.edu. Leave a
message stating the date of your absence and reason.
It is the expectation that this process be followed each time the student teacher is absent even in the event of
consecutive absences.
A student teacher who is absent for more than two consecutively scheduled days, or a total of more than two nonconsecutive days during Introduction to Student Teaching or Student Teaching Continuation must make arrangements
(with the approval from the University Supervisor, and Internship Coordinator) to extend the student teaching date in
order to receive credit for the course. Any absences beyond the two days will be required to be made up during the
semester, regardless the reason for the absence.
*A student teacher may be excused for no more than one day to attend a Job Fair or interview during Student
Teaching Continuation. This absence counts as one of the two, therefore days would be required to be made up if
student teacher exceeds the two allowed absences. Student teachers are to schedule job interviews at the end of
school days. Principals understand you have obligations in the classroom in your student teaching placement and are
most always willing to accommodate your scheduled responsibilities.
After the third absence in Introduction to Student Teaching or Student Teaching Continuation, the student teacher is
required to meet with the university supervisor. If a student teacher does not contact the cooperating teacher,
university supervisor and/or leave a message for the student teaching coordinator or simply does not go to the
cooperating classroom, a conference is required with the university supervisor. At that time, the student teacher will
be placed on an intervention plan. If the lack of attendance continues, the student teacher risks being withdrawn
from the course. This withdrawal will delay the student teacher’s ability to continue in student teaching.

Introduction to Student Teaching - Assignments
First Weeks and Seminars
1)
2)
3)
4)

Attend Introduction to Student Teaching Orientation session
Letter of Introduction to Cooperating Teacher
Student Teaching Information Sheet
Login and out each day using the school site’s electronic visitor sign in system and/or attendance log as directed
by your university supervisor.
5) Sign and submit the Code of Ethics form

Letter of Introduction: The student teacher will email a letter of introduction to the cooperating teacher, which

includes the areas specified below. The university supervisor must approve the email before it is sent. The principal of
the assigned school as well as the university supervisor are to be included in the email correspondence. The letter will
include:

- 21 -

•
•
•
•

Brief introduction of yourself (where you are from, major, previous work experience [with children], university
involvement)
Your contact information (ie: email, phone)
The days and times you will be in the classroom
An expression of appreciation to be invited to work with the cooperating teacher and students

Introduction to Student Teaching Information Sheet: Submit your completed student teaching information sheet
by the required date set by the university supervisor.

Seminars: Attendance is mandatory for ALL scheduled seminars for Introduction to Student Teaching.
It is the expectation that students review course syllabi for specific directions regarding further assignment details.
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Steps to apply for Student Teaching
Instructions for Completing the Student Teaching Application in Foliotek:
1) Choose “Gateway 3” from the main page in Foliotek.
2) Choose “Student Teaching Application”
3) Choose the application titled “Student Teaching Application”.
4) Complete the application

Background Check Forms:
The process for completing criminal background checks vary across school districts. You will be notified by the
Internship Coordinator or Ms. Heather Slocum, administrative assistant in the Stout School of Education, for the
specific steps to be completed for your assigned school district’s protocol for completing the background check.
In order for student teachers to begin in their student teaching placement by the start date of Introduction of
Student Teaching, student teachers must complete all required documents by the deadline provided by the
Internship Coordinator or Ms. Heather Slocum.
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Student Teaching
Continuation
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STUDENT TEACHING CONTINUATION: Student Teaching Continuation is 8 credit hours and therefore is considered to be
a full-time experience. Student Teaching Continuation begins after the orientation meetings within the first week of
school at the beginning of the semester. Student teachers are concurrently enrolled in EDU 4166 and EDU4001. Student
teachers are not to be enrolled in any other courses other than EDU 4111 for seminars. Student teachers are requested
not to hold jobs during the school week. Student teachers who live on campus need to be prepared for the unavailability
of on-campus food services during HPU’s spring break. Student teachers are required to attend all scheduled seminars
across the semester. Failure to attend seminar meetings could result in additional requirements and potential delay in
the processing of required licensure paperwork with the State Department of Public Instruction.
APPLICATION FOR STUDENT TEACHING: Teacher Education students are required to submit an application for student
teaching. Applicants for student teaching who are majoring in elementary and special education are also required to
show progress in meeting the testing requirements for the North Carolina license. Applications can be accessed in
Foliotek and is to be completed by the required deadline in the spring semester of the junior year. All candidates applying
to student teaching MUST complete a criminal background check form and any other documents required by the school
system which the student placement is assigned. Most school systems now perform routine criminal background checks
on all applicants. HPU Student Life will also be asked for the applicants’ conduct record. Educator Preparation Program
candidates are notified of all of these requirements, and it is the responsibility of each student to follow through in
meeting deadlines and obtaining all necessary documentation as requested on the application. Not completing all of
these steps by the designated dates can result in a delay in beginning student teaching, consequently extending the
completion date as well.
Educator Preparation Program candidates may not be permitted to student teach if, at the commencement of the
semester in which student teaching is scheduled, any of the following conditions exist:
▪ The student has not completed the application for student teaching placement
▪ The student has not completed all required professional education coursework
▪ The student has a cumulative GPA of less than 3.0.
▪ The student has an Incomplete in any professional education course
▪ The student has an unsatisfactory grade of C- or lower in a professional education course
▪ The student, if flagged during the Junior Year Review has not satisfactorily responded to the intervention plan
outlined by him/her and the Associate Dean of the Stout School of Education
▪ The student does not have a cleared criminal background check.
▪ The current conduct report from Student Life is unfavorable.
▪ All student teachers must provide evidence of having passed the required North Carolina licensure tests or
evidence any outstanding tests or retakes are scheduled. This information is to be submitted to Ms. Heather
Slocum in the Stout School of Education and is the sole responsibility of the student teacher to provide the
required documentation
Any student who is not permitted to student teach because of any of the conditions noted above, has the right to appeal
this decision by following the guidelines described in the 2021-2022 Educator Preparation Handbook which can be
accessed on the Stout School of Education website.
LEGAL STATUS OF Student Teacher: The Public School Laws of North Carolina provide: 115C-309
(a)
Student Teacher Defined – A student teacher is any student enrolled in an institution of higher education
approved by the State Board of Education for the preparation of teachers who is jointly assigned by that
institution and a county or city board of education to student teach under the direction and supervision of a
regularly employed licensed teacher.
Student teaching may include those duties granted to a teacher by G.S. 115C-307 and 115C-390 and any other
part of the school program for which either the supervising teacher or the principal is responsible.
(b)
Legal Protection – An intern under the supervision of a licensed teacher or principal shall have the protection
of the laws accorded the licensed teacher.
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(c)

Assignment of Duties – It shall be the responsibility of a supervising teacher, in cooperation with the principal
and the representative of the teacher preparation institution, to assign to the student teacher responsibilities
and duties that will provide adequate preparation for teaching.

SCHEDULE: Student teachers follow the calendar of the assigned school district, not the HPU calendar. Consequently
student teacher will take the spring break of the cooperating school district, not the HPU spring break. Student teachers
should review the school district calendar and plan accordingly. Student Teaching Continuation is a full-time internship.
The student teacher will follow, at minimum, the start and end times for faculty at the cooperating school with the
expectation at times there may be events/assignments which may extend beyond the regular daily faculty hours.
FOOD SERVICES INFORMATION FOR STUDENT TEACHERS: Student teachers are reminded that HPU dining services are
not available during HPU spring break. Student teachers are responsible for making alternate arrangements for meals
during this time. The HPU Passport can be used at local restaurants. Lunch is available for purchase at assigned schools.
The student teacher should inquire about cost.
During spring semester, student teachers with meal plans can take advantage of the following suggestions from food
services:
• Pick up a meal from The Café the evening before and take it “to go”. The student teacher must let The Café staff
know that they are with the student teacher program and need to get a meal for the next day.
• Email the Café manager and place an order for a deli sandwich or a salad to be picked it up at 7am. The student
teacher must come to The Café and swipe their Passport and pick up the meal before leaving campus for the day
• It is the student teacher’s responsibility to stay informed through university communications of any possible
changes regarding food availability across campus during spring break and make arrangements accordingly.
TRANSPORTATION: Student teachers must provide their own transportation to and from the assigned school. The
student teacher should confirm with the cooperating teacher or school personnel regarding designated parking at the
school site.
ROLES AND RESPONSIBILITIES: A general description of each participant’s roles and responsibilities are as follows:
Student Teacher: The student teacher should display enthusiasm, initiative, and a positive attitude toward students,
colleagues, and his/her responsibilities. All policies prescribed by the school or cooperating teacher should be thoroughly
studied. Textbooks, curricula guides, and other instructional materials must be carefully reviewed. As soon as possible,
the student teacher should become acquainted with the faculty and staff, as well as the physical school building.
Attendance at faculty meetings, parent conferences, and in-service workshops is an important component of the student
teacher’s development and is expected of each student teacher.
Appropriate personal hygiene and dress are essential elements of the student teacher’s professional role. Relationships
with colleagues and students should be friendly and professional. Tact and discretion must always be utilized. Student
teachers are expected to adhere to the Stout School of Education’s Code of Professional and Ethical Behaviors at all times.
The Code of Ethics can be reviewed by on the Stout School of Education website. Additionally, it is the responsibility of all
High Point University student teachers to review and be familiar with the Code of Ethics for North Carolina Educators. It
is recommended that the student teacher become familiar with the personnel policies of the school system in which
student teaching is taking place. Often school districts post personnel handbooks online for ease of access. It is the student
teacher’s responsibility to work with the cooperating teacher to secure school/district policies.
Student Teachers are reminded that both praise and constructive criticism are vital elements of student teaching. Student
teachers should expect both and accept them with equal appreciation. The primary goal of the cooperating teacher and
the university supervisor is to help make student teaching a successful and enjoyable experience.
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The student teacher will complete one (1) reflection during the semester. The reflection is required after the formal
observation by the University Supervisor prior to midterm. (See course syllabi for specific dates) The Ongoing Reflection
Rubric will be used for scoring the reflection after the formal observation.

edTPA Performance Based Portfolio (effective 2019-2020)
In August 2016 the North Carolina General Assembly approved legislation stating that all student teachers
completing an approved educator preparation program in N.C. must submit a performance-based portfolio to
demonstrate readiness for teaching. Effective September 1, 2019, all students completing undergraduate
licensure programs in elementary, special education, middle grades, special subjects, and secondary 9-12
licensure programs or the initial licensure MAT programs must submit and earn a passing score on the edTPA
portfolio in order to meet this licensure requirement set by the state of North Carolina.
HPU licensure candidates will have several opportunities to practice and receive support with the edTPA
process. Candidates will prepare their portfolios and submit them to Pearson for official scoring following the
timeline provided during student teaching. Please note that during the student teaching semester, faculty,
cooperating teachers, and student teaching supervisors are restricted in the type of direct support or comments
they can provide to candidates in order to maintain assessment validity. Therefore, it is the responsibility of the
candidate to review guidelines closely, to prepare materials accurately, and to submit them following the
guidelines provided.
For undergraduate candidates, EDU4001 is a required course designed to support student teachers/candidates for K-

12 teaching licensure in completing the teacher performance assessment portfolio required to qualify for licensure in the
state. Candidates will design, plan, instruct, and assess their K-12 students, as well as analyze and evaluate their teaching
performance

Successful completion of the edTPA portfolio is a licensure requirement set by the State of North Carolina.
Therefore, in order for the HPU Educator Preparation Program to recommend a candidate for licensure, that
candidate must have earned a passing edTPA score as determined by state scoring guidelines. Students who do
not earn a passing edTPA score may choose to participate in support activities and to resubmit the portfolio if
they wish to pursue a licensure recommendation. Resubmission costs and additional coursework costs beyond
the student teaching semester are the responsibility of the candidate.
DESCRIPTION:
The edTPA is a performance-based assessment portfolio, which teacher candidates complete during their
student teaching semester as a licensure requirement. The edTPA consists of three major areas of evaluation:
Planning, Instruction and Assessment. Within each of these three categories student teachers will be asked to
complete a series of tasks that provide evidence of competency in planning, instructional delivery and
assessment of students. In Planning, student teachers will complete a Context for Learning task which requires
them to describe their district, school, classroom, and students. They will develop a series of sequenced lesson
plans and all relevant instructional materials to accompany these lessons during Planning. Once they have
crafted their lesson plans, students will be required to complete a commentary in which they are prompted to
describe and reflect on their planning with special attention to the central focus, objectives, differentiation,
rationale, and incorporation of academic language throughout the learning segment. In the category of
Instruction, student teachers will be required to video record themselves teaching the previously described
learning segment and choose clips to submit from their lessons, along with a written commentary addressing the
atmosphere of the classroom, the engagement of students, and differentiation. Finally, in the third category of
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Assessment, students will choose one assessment and analyze the students who have been highlighted in the
video they have chosen to upload into the portfolio. Student teachers will be required to submit three student
work samples of this assessment (one student must have a specific learning need such as an Individualized
Education Plan or be designated as an English Language Learner) along with their feedback to those students.
Student teachers also submit a written commentary, addressing class performance on the assessment, how the
feedback will help students, academic language and plans for future lessons. Requirements for the edTPA
portfolio are detailed in the edTPA Handbook for your licensure area. This handbook will be provided to you in
the semester prior to student teaching.
•
•
•
•

Module 1: edTPA Overview/Academic Knowledge (1 CR)
Module 2: Planning (Will include samples of exemplar lesson segments) (1 CR)
Module 3: Instruction (Will include Video Samples) (1 CR)
Module 4: Assessment (Will include sample “exemplar” commentaries (1 CR)

Cooperating Teacher: The feedback and support provided by experienced cooperating teachers contribute significantly
to the growth student teachers achieve in their knowledge, skills and dispositions for classroom teaching. Each
cooperating teacher should be prepared for the student teacher’s arrival. Emphasis on the student teacher’s role as a
team member and co-teacher is vital if the student teacher is to successfully establish a positive professional rapport with
students. The student teacher should be provided with copies of appropriate instructional materials. Assistance in meeting
colleagues and understanding school policies should be offered. The Stout School of Education provides orientation
training for new cooperating teachers for all student teachers. During orientation training cooperating teachers will have
an opportunity to learn more of the responsibilities and requirements for student teachers, university supervisors, in
addition to their role as mentors. Strategies for maximizing the success of university student teachers as well as Stout
School of Education policies, procedures, and expectations are outlined during this session. All documents may be
accessed via the Cooperating Teacher Resources area on the left side of the High Point University Stout School of Education
website.
The cooperating teacher will complete a minimum of one formal observation following the midterm. The formal
observation of teaching is followed by a conference between the cooperating teacher and the student teacher. The
cooperating teacher will use the Formal Observation forms to provide documented feedback to the student teacher.
Supervision of the student teacher is a cooperative responsibility. The primary on-site supervisor is the cooperating
teacher. Feedback to the student teacher should be provided on a daily basis. Communication may be accomplished
through informal discussion or a formal conference. While independence is a primary goal, student teachers gain great
benefits from frequent discussion of their performance See Appendix F for addition Guidelines concerning Cooperating
Teachers The university supervisor and student teacher will provide an evaluation of their experiences with their
cooperating teacher at the conclusion of the semester using the University Supervisor Survey of Cooperating Teacher and
the Student Teacher Survey of Cooperating Teacher (See Appendices B and C).
University Supervisor: The university supervisor is to consult the Student Teaching Handbook and familiarize themselves
with the guidelines and expectations. The university supervisor must complete a minimum of five on-site visits across the
semester. Observation of teaching is followed by a conference that often includes both the student teacher and
cooperating teacher. The supervisor must make one formal observation prior to midterm [using the Formal Observation
forms], timely enough for the student teacher to receive feedback and one formal observation following the midterm.
After the first formal observation by the university supervisor (prior to midterm), the student teacher must write a
reflection after receiving feedback. The supervisor will use the Rubric for Ongoing Reflection to score the reflection. The
university supervisor will help the cooperating teacher coordinate student teacher involvement and evaluate the student
teacher’s performance both at mid-semester and during the final week of the student teaching experience. The student
teacher receives assistance from the supervisor in any area related to student teaching. The university supervisor should
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be contacted immediately if either the cooperating teacher or student teacher has questions or concerns. The university
supervisor is responsible for notifying the Associate Dean and/or the Student Teaching Coordinator if a student teacher’s
mid-semester evaluation indicates the need for an intervention plan or an extension of the student teaching experience.
Supervisors are expected to provide documentation of mid-semester and final evaluations using the appropriate
evaluation instruments provided by the Stout School of Education to maintain accountability and record-keeping.
Intervention Plans:
To ensure that student teachers are developing the ability to positively impact all students, Student Teaching
Continuation is structured with a series of assessments which address knowledge, skills and dispositions. The process
includes the development of intervention plans for student teachers who are not performing at the expected level after
the midpoint of Student Teaching Continuation. At the midpoint of Student Teaching Continuation, the University
supervisor, cooperating teacher and the student teacher will participate in a midterm conference to document the
student teacher’s progress. The C-PAST evaluation instrument includes the teaching standards. Considerations for
scoring ratings on the C-PAST are from the Formal Observation Rubric forms, student teacher reflection rubrics, and the
Professional Development Plan, as well as the performance of the candidate observed by the cooperating teacher. If
the student teacher’s score falls below satisfactory in any area, an intervention plan is developed by the university
supervisor. Student teachers must demonstrate proficiency in all areas by the conclusion of Student Teaching
Continuation in order to successfully complete the full-time internship. If a student teacher does not demonstrate
sufficient improvement prior to the end of the University’s semester, the Stout School of Education has the right to
extend the student teaching experience to the end of the next month (generally 4-5 additional weeks). The student
teacher has the option of agreeing to the extension or taking the grade earned at the end of the traditional semester
and possibly repeating Student Teaching Continuation the following semester. In the event the course work is extended
or the course must be retaken, the Stout School of Education gives the cooperating teacher the option of continuing
with the candidate or requesting that a change be made.
Cooperating Principal: The principal will provide assistance to the cooperating teacher and student teacher in the
fulfillment of any aspect of their responsibilities. Principals are notified in advance of orientation sessions, the university
school calendar and other important events to ensure consistency and support throughout the student teaching
experience. School principals will also be consulted in the event that student teacher’s mid-semester evaluation
necessitates an extension of student teaching. The cooperating principal, or designee, is required to sign the LEA/IHE
Certification of Teaching Capacity at the end of the student teaching experience.
ATTENDANCE: The student teacher’s time commitment during Student Teaching Continuation is exactly the same as the
cooperating teacher. Student teachers are to arrive by the start time designated for teachers at the cooperating schools
and expected to leave the school site no earlier than the expectation for the teaching faculty. After assuming teaching
responsibilities in the spring semester, it is likely it will be necessary for the student teacher to remain at the school site
beyond the established end times in order to complete lesson plans, attend parent conferences, faculty meetings,
professional development, etc. An arrival and departure schedule should be developed and agreed upon by all participants
and documented with the university supervisor.
The student teacher follows the school calendar rather than the university calendar during the spring semester. Student
Teaching Continuation extends through the HPU spring break period. On campus housing can be arranged for resident
students. Student teachers are required to be in attendance for all normal school activities, such as faculty meetings, inservice workshops, and parent conference days.
At the start of student teaching, student teachers should exchange telephone numbers, e-mail, and any special
communication instructions with the university supervisor and cooperating teacher. Maintaining regular attendance,
being punctual, and staying in the school for the time scheduled are expectations of all student teachers. In case of an
emergency or illness the student teacher should follow the procedures below.
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4) Notify cooperating teacher by phone immediately.
5) Notify university supervisor immediately.
6) Notify Student Teaching Coordinator, Mrs. Debbie Albert at (336) 841-9472 or dalbert@highpoint.edu. Leave a
message stating the date of your absence and reason.
It is the expectation that this process be followed each time the student teacher is absent even in the event of
consecutive absences.
A student teacher who is absent for two or more consecutively scheduled days, or a total of two or more nonconsecutive days during Student Teaching Continuation, must make arrangements (with the approval from the
university supervisor, and internship coordinator) to extend the student teaching date in order to receive credit for the
course. Any absences beyond the two days will be required to be made up, regardless the reason for the absence.
*A student teacher may be excused for no more than one day to attend a Job Fair or interview. This absence counts as
one of the two, therefore days would be required to be made up if this event takes you beyond the two allowed
absences. Student teachers are to schedule any potential job interviews at the end of school days. Principals
understand you have obligations in the classroom in your student teaching placement and are most always willing
to accommodate your scheduled responsibilities.
Any absences beyond the two allowed, the student teacher is required to meet with the university supervisor. If a
student teacher does not contact the cooperating teacher, university supervisor and/or leave a message for the
student teaching coordinator or simply does not go to the classroom, a conference is required with the university
supervisor. At that time, the student teacher will receive a probation notice. If the lack of attendance continues, the
student teacher risks being withdrawn. Any withdrawal during Student Teaching Continuation will result in dismissal
from the course, therefore the student teacher could not be recommended for licensure by the Stout School of
Education.
During Student Teaching Continuation, the student teacher assumes the professional role of teacher, therefore should
not plan trips, vacations, doctor appointments, job interviews, etc. during the scheduled student teaching days and hours.
INVOLVEMENT SCHEDULE: The appropriate level of involvement in extra duties, coaching, club sponsorship, etc., is
variable. The student teacher, cooperating teacher, and university supervisor should discuss school events and
additional responsibilities and determine participation.
The student teacher should gradually assume classroom responsibilities. While individual situations vary, the normal
guideline is for the student teacher to have full planning and instructional responsibilities taking on one subject (section
for secondary) per week until full-time classroom responsibilities are assumed. In the final week of the student teaching
experience, the student teacher, cooperating teacher, and university supervisor should coordinate the transfer of
teaching duties and important information, such as instructional materials, attendance records, and grades. Student
teachers are expected to retain planning and teaching duties through the entire semester up to the final week of the
full-time student teaching semester.
Student teachers who are expected to complete their student teaching in more than one setting may be required to
extend student teaching beyond the completion date designated for candidates. For student teaching placements in
which the student teacher is seeking a license in a K-12 area, they may elect to complete the first placement for 10
weeks in elementary, middle or high school setting and the second placement for four weeks at a different level. For
double majors in any two licensure areas, the student teachers are to complete 10 weeks in each area.
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STUDENT TEACHERS AS SUBSTITUTE TEACHERS: Student teachers should never be used as substitute teachers in another
teacher’s classroom. A student teacher can substitute in their assigned cooperating teacher’s classroom when the
cooperating teacher is absent if all participants, including the principal, cooperating teacher, and university supervisor
agree that the student teacher is ready to assume full responsibility, then a substitute teacher is not necessary. The
principal or designee should assume, in this arrangement, formal responsibility for the classroom and periodically check
in with the student teacher.
Student Teachers may not be hired or receive compensation for their classroom, substitute teaching, coaching, tutoring,
or other related assignments during the student teaching experience. Student teachers who have completed all student
teaching requirements successfully may be considered for interim or substitute-teaching positions after the mandatory
student teaching requirements have been met. Prior to the issuance of a N.C. teaching license, student teachers are only
eligible to be paid as substitute teachers in these circumstances. The Dean of the Stout School of Education must be
notified and give approval for any such activity if it occurs prior to the student teacher’s graduation from the university.
INSTRUCTIONAL PLANNING: One of the most critical factors in the success level of student teaching is the quality of
planning by the student teacher. The student teacher is expected to develop detailed, written plans for each
subject/period of instructional responsibility. Lesson plans are to be submitted a week in advance to the cooperating
teacher and the university supervisor for review and feedback. The submission date and method of submission are to be
determined by the cooperating teacher and university supervisor. The cooperating teacher should review plans prior to
submission to the university supervisor. Lesson plans are to be kept in an organized file in the classroom for review by the
cooperating teacher and university supervisor as necessary. Lesson plan formats are included in Appendix G if needed.
Some schools/districts do not have required templates. However, the student teacher needs to check with the
cooperating teacher to determine if the school has a set template. Additionally, there may be requirements regarding
lesson plan formats imposed by the university supervisor even if the cooperating school has no specific requirement.
Student teachers are reminded that praise and constructive criticism are vital elements of every student teacher.
Student teachers should expect both and accept them with equal appreciation. The primary goal of each supervisor is to
help make student teaching a successful and enjoyable experience.
IMPACT ON P-12 STUDENT LEARNING: A focus for educators today is the impact a teacher makes on P-12 student
learning. In the Formal Observation forms, there is a section entitled Impact on Student P-12 Learning Checklist. This
section focuses on the student response to teaching. During formal observations, the university supervisor will assess both
instructional performance as well student engagement and participation.
STUDENT TEACHING CONTINUATION EVALUATION: One of the most significant gateways used to assess the competency
of teacher education majors is the Formal Observation forms. The evaluation process used to assess each student teacher
includes regular written feedback based on formal observations from the university supervisor and cooperating teacher.
The university supervisor will make a minimum of five visits with written feedback throughout the semester. One formal
observation before the midterm using the Formal Observation forms must be completed. Once the feedback has been
shared with the student teacher at the first observation conference before midterm, the student teacher will complete a
written reflection. The Ongoing Reflection scoring criteria will be used by the university supervisor to evaluate the
reflection. At midterm the University Supervisor, the cooperating teacher and the student teacher will confer and during
the formal mid-semester evaluation, the C-PAST evaluation instrument will be used as a means of identifying any student
in need of an intervention plan for the remainder of the student teaching experience. The university supervisor may
complete additional formal observations using the Rubric for Introduction to Student Teaching/Student Teaching
Continuation Formal Observation forms if the student teacher is not making satisfactory progress. The student teacher
will again receive feedback. (additional reflections may be required) A student teacher on an intervention plan may be
expected to extend their student teaching beyond the required full-time sixteen weeks if adequate progress is not
demonstrated. Student teachers who are recommended for intervention plans will be asked to meet with the Associate
Dean of the Stout School of Education and/or the student teaching coordinator to review the intervention plan and
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timeline for demonstration of expected progress in areas of deficiency. Student teachers who fail to demonstrate
“proficiency” in the areas deemed deficient as outlined in the intervention plan will receive a grade of F for student
teaching. Consistent with university policy, a student teacher will be permitted to repeat Student Teaching Continuation
during the semester immediately following (not summer) upon approval of the Dean of the Stout School of Education.
Student teachers who fail to complete student teaching for unusual circumstances (medical emergency, medical
withdrawal from the university) may be allowed to take an incomplete and return in the next academic semester (not
summer) to complete student teaching upon approval of the Dean of the Stout School of Education.
NORTH CAROLINA LICENSURE REQUIREMENTS: Student teachers are recommended for Standard Professional I level
licensure by the Division of Teacher Education of the North Carolina Department of Public Instruction (NCDPI) when the
following criteria have been met:
1.
The student teacher has received a minimum of “Proficient” ratings indicating proficiency across all items on
the LEA/IHE Certification of Teaching Capacity during the final evaluation.
2.
Completion of all degree and/or licensure requirements with a 3.0 GPA.
3.
Passing scores on all required NC Licensure tests and edTPA portfolios.
COMPLETION OF TEACHER LICENSURE PROGRAM: Student teachers who complete the prescribed course of study for their
major area, maintain a grade point average of 3.0, have a successful student teaching experience (see criteria above), and
meet the N.C. testing requirements are recommended for licensure to the Division of Teacher Education of the North Carolina
State Department of Public Instruction. [see Appendices] Student teachers completing the teacher education program are
eligible to receive a Standard Professional I North Carolina teaching license which is accepted in most all states.
Special Note: At the time of application for a teaching license, each student teacher must sign a statement regarding any past
felonies or crimes. Background investigations are now carried out by the North Carolina State Department of Public
Instruction. In addition, local school systems may require a criminal records check.
APPLYING FOR A TEACHING POSITION: During Student Teaching Continuation student teachers will be required to attend
various seminars that focus on interviewing strategies, resume writing and other items of support. School districts vary
with regard to their application and interviewing process and often these procedures are discussed during these seminars.
Students are reminded that submission of licensure materials to DPI and receipt of the N.C. license can take up to a month
or more. The Dean of the Stout School of Education can provide written documentation for a candidate verifying
completion of the teacher education program for interviewing purposes if necessary.
FILING FOR ADDITIONAL LICENSES: The North Carolina State Department of Public Instruction allows student
teachers who hold a clear initial teaching license to add additional licenses by passing the required Praxis II Specialty Exams
in the additional teaching areas. It is the policy of the Stout School of Education that unless the candidate has completed
the approved program of study leading to licensure in the additional area through High Point University,
recommendations for the add-on license will not be made. Those who wish to initiate this process should submit the
necessary documentation and fees to the State Department of Public Instruction himself/herself.
STANDARD PROFESSIONAL I LICENSE - Description: The Standard Professional 1 License (SP-1) is the first license issued
to teachers in North Carolina. It is equivalent to what was formerly referred to as the “initial license.” To be eligible for
the SP-1 license, the individual must have completed an approved teacher education program and must meet the
federal requirements to be designated as Highly Qualified.
The SP-1 license is issued for three years. Individuals who hold SP-1 licenses are expected to have mentors, Individual
Growth Plans, must have 4 observations per year and a summative evaluation.
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APPENDICES
(Please visit the Stout School of Education website to print out
original copies of the following forms.)
SECTION I:
Introduction to Student Teaching and Student Teaching Continuation
Observation and Evaluation Forms
SECTION II:
Principal Evaluation of Cooperating Teacher
Student Teacher Survey of Cooperating Teacher
University Supervisor Survey of Cooperating Teacher
Student Teacher Survey of University Supervisor
Guidelines for Cooperating Teachers
Sample lesson plan formats (Elementary Level/Secondary Level)
Testing Information
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Section I
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Introduction to Student Teaching – Information Sheet

Name:
Phone Contact:
School Name: _
School Address: _
School Phone Number:
School Principal:
School Principal Email:
Cooperating Teacher: _
Cooperating Teacher’s Email Address:
Student Teacher HPU course schedule (including room numbers):
DAY
TIME
SUBJECT
ROOM #

* Attach Cooperating Teacher’s Weekly Schedule
- 35 -

Ongoing Reflection Rubric
Introduction to Student Teaching
&
Student Teaching Continuation

Description and Scoring Criteria
The student teacher will write and submit a 500-word reflection following formal observations as outlined in
the Student Teaching Handbook.

Scoring Criteria
Points
Reflection includes grade level,
standards addressed, class
make up (ESL, AIG, EC, etc.),
lesson duration, and materials
used in the lesson.
10 pts.
Classroom management:
Students’ engagement in
lesson, classroom
management plan used in the
cooperating classroom. 20 pts.
Discuss ways in which the
lesson was differentiated to
meet the needs of diverse
learners 20 pts.
Address ways students were
formatively assessed in the
lesson. Include any pre/post
assessments.
10 pts.
Reflect on instructional
strategies used in the lesson.
20 pts.
Discuss general areas of
strengths and areas in need of
improvement. 20 pts.

Comments

Revised 2019
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Semester Reflection

Scoring Criteria

Points

Reflection discusses areas of strengths and
areas in need of improvement.
45 pts.

Discuss next steps to be taken in
addressing the areas in need of
improvement.
45 pts.

Reflection provides true introspect in the
student teacher’s cooperating classroom
using a minimum of 500 words.
Grammar/spelling/typographical errors are
considered in scoring.
10 pts.

Score
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Comments

Performance in Field Experience
Introduction to Student Teaching

(Completed at Midterm by Cooperating Teacher, Student Teacher, and University Supervisor)
Student Teacher:

Major:

Cooperating Teacher:
School:

Grade Level:

Date:

Course:

Mid-term Score:

Performance Evaluation

Cooperating teachers should use the following guidelines when completing student evaluations: Accomplished: Well

above standard, shows strength and the student performs these expectations without any prompting or guidance. (This rating would not be typical of students at
the beginning of the teacher education program and should be used only in those instances when performance is clearly exceptional). Proficient: Meets
Standards, Engages in…demonstrates…. Displays. A rating of Developing indicates that the standard is performed but not freely, consistently or without

Emerging
(1 point)

Developing
(2 points)

Proficient
(3 points)

Accomplished
(4 points)

some prompting. A rating of Emerging suggests awareness but more growth in this standard is needed or expected. For ratings at Developing or
Emerging, additional comments are required.

Standards

Comments

1.

Exhibits professionalism in attitudes,
behavior, dress and attendance

2.

Demonstrates enthusiasm and initiative

3.

Interacts positively with students,
colleagues, and school personnel

4.

Demonstrates adequate knowledge of
available technology and/or content

5.

Effectively fulfills instructional
responsibilities

6.

Displays responsibility, dependability,
promptness, and organization

7.
8.

Is sensitive to individual student needs
and differences
Demonstrates appropriate oral and
written language skills; uses Standard
English

9.

Uses good judgment and self-control

10. Is a willing learner; accepts suggestions
and feedback positively

(Accomplished: 36-40; Proficient: 30-35 Developing: 27-29; Emerging: 26 or below)
*Any student scoring below 26 at the midterm of Introduction to Student Teaching will be provided an Intervention
Plan for improvement.
Signatures:
Student Teacher:

Date

Cooperating Teacher:
Or
University Supervisor:

Date
Date

Revised 2019
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Formal Observation Form
Introduction to Student Teaching/Student Teaching Continuation /3 Parts
Student Teacher:
Class:
Type an “X” to the left of the appropriate response:
Mathematics
Language
Arts/Reading/Writing
Science
Health/Physical Education

History/Social Studies
Other:

(Note): One formal observation of the student teacher with the accompanying Impact on Student Learning Checklist must be completed
during the face-to-face observation in Introduction to Student Teaching and before the midterm evaluation in Student Teaching
Continuation. The student teacher should use the results of this formal evaluation to self-reflect and assess strengths and areas for
improvement. Student teachers who require an intervention plan at mid-semester in Student Teaching Continuation must have at least
one additional formal observation and P-12 Student Learning Assessment with additional reflection prior to the final exit evaluation.
Criteria

Learner and
Learning:

Score

Content
Knowledge

Proficient: Shows strength and has internalized expectations so that delivery is fluid and
natural.
Developing: Engages in, uses, demonstrates, participates, displays.
Emerging: May need some additional improvement/can identify, shows understanding,
acknowledges. Additional comments required.
Conveys a positive message in class that “we’re all in this together”.
Attempts to incorporate their interests, aspirations, and backgrounds into the lesson.
Differentiates instruction so students of all styles and ability levels can experience success.
Builds a classroom sense of community that inspires respect and mutual support for each
student’s learning.

Designs activities that call for high levels of collaboration, discussion, and interaction among
students.
Engages students in diverse forms of thinking that also explores feelings
and values.
Assesses students’ background knowledge, skill levels, and interests to define learning goals.
Uses heterogeneous and homogeneous groups to maximize student learning (e.g., grouping
students according to ability levels, interests, learning styles, etc.).
Differentiates assessment tasks so that students can show what they know in different ways.
Creates a classroom environment that has the capacity to surprise and delight (e.g., through
enthusiasm, humor, novelty, color, movement)
Selects relevant standards that are appropriate to the content and grade level.
Demonstrates an understanding of the central concepts, tools of inquiry, and content
discipline he or she is teaching about.
The candidate effectively uses his/her content knowledge to connect concepts to engage
learners in critical thinking, problem-solving and creativity.
Challenges students’ minds with rigorous content and equips them with the skills they need to
handle rigorous content
Designing lessons and units around the way the content is organized (e.g., topic-subtopic,
cycle, procedural, comparison, etc.) and breaking the content up into manageable “chunks?”

Score
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Emerging
1 point

Developing
2 points

Proficient
3 points

Begins lessons and units with engaging “hooks”—thought-provoking activities or questions
that activate their prior knowledge?
Introduces students to the key vocabulary terms they will need to know and understand to
successfully learn the content.
Uses essential questions to guide learning and promote deep thinking

Emerging
1 point

Developing
2 points

Proficient
3 points

Organizes classroom space (e.g., seating, resources, technology, decoration) to ensure safety,
maximize
learning, and meet overall goals and objectives
*Not rated in fall semester
Keeps the flow of activities in the classroom moving smoothly
Effective transitions between aspects of the lesson and overall pacing supports student
learning.
Employs a wide variety of tools and strategies to keep students excited and on-task.

Instructional
Practice

Uses a variety of presentation techniques (e.g., visuals, drama, stories, use of imagery, etc.) to
make lessons vivid and memorable
Incorporates multiple sources of information, including multimedia resources, into lessons to
help students acquire new knowledge.
Provides a wide variety of resources (e.g., manipulatives, models, learning centers,
multimedia) to enhance learning.
Encourages discussion, dialogue, and debate around important ideas.
Probing, extending, and clarifying student responses using effective questioning techniques
Building in periodic review and guided practice opportunities to help students master key skills
and content
Making sure students understand what’s expected of them (e.g., examining rubrics, checklists,
models of exemplary work, etc.) and providing feedback as they work.
Helping students reflect on their own learning process to identify what they did well and
where they’d like to improve.
Celebrating student learning and achievement.

Score

Professional
Responsibility

Understands and adheres to the Expectations and Code of Ethics of the Teaching Profession
Works effectively with other adults in the classroom (e.g., co-teachers, paraprofessionals,
teacher assistants, parent volunteers).
Uses conventional and professional oral and written language in teaching.
Is consistent and fair in the treatment of all students in the classroom.
Is respectful of school policies and procedures.

Scores:
Total Score
Comments:

Co-operating Teacher OR University Supervisor:
Signature:

Date:

Revised 2019

Introduction to Student Teaching
Continuation
94-105 A
84-93 B
73-83 C

Student Teaching
97-108 A
86-96 B
76-85 C
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72 and below, not passing
passing

75 and below not

Impact on Student P-12 Learning Checklist (Part 2)
Please type an “X” for all that Apply
Impact on Student Behavior
Students show respect for each other and the intern
Students seem to understand the classroom rules and procedures and follow them.
Students make good use of their time.
Students seem to know what to do after being given directions by the intern.
Students generally have a positive attitude.
Students appear energetic and enthusiastic during the lesson.
Students collaborate appropriately with each other.
Students generally display good effort during the lesson.
Students generally appear to be on-task and motivated.
Students seem curious about the lesson being presented.
Impact on Student Learning
Students participate in whole-class and small-group discussions.
The lesson presented allows students to use thinking and learning strategies effectively.
Students seem to understand the content being presented by the intern
Students are able to identify big ideas and important details about the lesson.
The lesson allows students to draw from prior knowledge to facilitate understanding.
The lesson allows student to actively process new content.
The lesson allows students to raise their own questions about the content and new ideas.
Students seem able to summarize what they’ve learned.
Students are able to make connections to real world.
Students have access to necessary supplies and resources.
Students appear to know what’s expected of them.
Students are able to answer questions about their learning.
Students are able to present and explain their work products when asked.
Students seem to take pride in their work.
The intern uses strategies during the lesson and at its conclusion to assess impact.
Total Score
Max=25
Comments:

Signature:

Date:
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X
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McRel Teacher Observation Form

(Completed by Cooperating Teacher and University Supervisors during formal
observations in Intro to Student Teaching and Student Teaching Continuation)

Notes:

Classroom Observation #:
Observer:

Date:

Grade & Room #:
Candidate:
Subject Time or Period:
Number of Students:
Type of Class (Type an “X” to the left of the appropriate response):
Gen. Ed
Exceptional Children (EC)
Limited English Proficiency (LEP)
Other:
Lesson Objective:

Evidence and Observations:
Teacher Actions (Cause)

Teacher Actions (Cause)

Impact on Student Learning (Effect)

Impact on Student Learning (Effect)
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Key Strengths:

Classroom Behavior Management: (Must be completed in every formal observation)

Key Areas of Improvement:

Notes and Quotes for Coaching Conversations:

Connections to Professional Development Plan and Self-Assessment

Observer
- 44 -
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CPAST Form

Valid and Reliable Instruments for Educator Preparation Programs (VARI-EPP)
Candidate Preservice Assessment of Student Teaching (CPAST)
Rubric and assignments may not be shared without permission
•

Pedagogy Evaluation

•

Disposit ions Evaluation

•

Goals

Pedagogy
Planning for Instruction and Assessment
A. Focus for Learning: Standards and Objectives/Targets
B. Materials and Resources

lnTASC 7a
lnTASC7b

C. Assessment of P-12 Learning
D. DifferentiatedMethods

lnTASC6b
lnTASC2c

Instructional Delivery
E. Learning Target and Directions
F. Critical Thinking

ln TASC le
lnTASC Sd

G. Checking for Understand ing and Adjusting Instruction
through Formative Assessment
H. Digital Tools and Resources
I. Safe and Respectful LearningEnvironment
Assessment
J. Data-Guided Instruction
K. Feedback to Learners
L. Assessment Techniques

Analyssi of Teaching
M. Connections to Research and Theory

Alignment

lnTASC8b
CAEP 1.5
lnTASC 3d

Di sposit ions
Professional Commitment and Behaviors
N. Participates in Professional Development
0. Demonstrates Effective Communication with Parents or Legal
Guardians
P. Demonstrates Punctuality
Q. Meets Deadlines and Obligat i ons
R. Preparation
ProfessionalRelationships
S. Collaboration
T. Advocacy to Meet the Needs of Learners or for the Teaching
Profession
Critical Thinking and Reflective Practice
U. Responds Positively to Constructive Criticism

Alignment

lnTASC10d
lnTASC9o
lnTASC9o
lnTASC3d
lnTASC10b
lnTASC lOj

lnTASC9n

CAEP 2.3
lnTASCGd
lnTASC 7d
CAEP 1.2

Rubric and assignments may not be shared without permission

CPAST Form Rev ise d 6/ 21/ 2017 © 2017 , may not beshared without permission

1

CPAST Form

Pedagogy Evaluation
Student Teacher:

-- --- --- --- --- --- -- --- - -

Cooperating Teacher/s:

University Supervisor: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
Semester: ----------Dat e: ----------------

Directions - The for m will be used twice dur i ng t he course of the t erm and will be provided by t he Program Coordinator to the University Supervisor, Cooperating Teacher, and St udent Teacher.
Each memb er of the team (Cooperat ing Teacher, University Supervisor, and Student Teacher)
1) Completes th e evaluation in week Sor 6 (Mid-term ) of t he stu dent teaching experience AND in week 13 or 14 (Final)
2) Brings the completed form to the mid-term andfinal 3-wayconference
At the Mid-te rm 3-way conference
1) Goals are set for the remainder of the student teachingexperience
2) The University Superv isor records the consensus ratingsand enters into the Universit y data system by the end of week 7
At the Final 3-way conference
1) Suggestions and comments are made to assist in the trans ition to t eachingrole
2) TheUniversity Supervisor records the consensus ratings and enters into theUniversit y data system by the end of week 14
Additional information about and support for using the form can be found in the VARI-EPP Student Teaching FormTraining M odules, the "Glossary" and the "Look Fors" document.
Exceed s Expecta t ions
(3 points)

Item

A. Focusfor

learning:
Standards
and
Objectives
/ Targets

lnTASC 7a

Meets Expectations
(2 points)

Planning for Instruction and Assessment

Plans align to appropri fe P-1.2 state
learn ing standards

Plans align to appropriate P-12
state learning standards

AND
Goals are measurable

AND
Goals are measurable

AND
Standards, o bjectives/ targets, and
learning tasks are consistently alignedwith
each other

AND
Standa r ds, ob jectives / ta rgets,
and learning tasks are
consistently aligned with each
other

AND

Art iculates objectives/targetsthat are
appropriate for learnersand attend to
appropriate develog_mental
g_rQf]_ression s
relative to age and content -area

Eme rging
(1 point)

AND
Artjcufates objectives/targets
tha t are appropriate for learners

Plans a/fgn to appropriat e
P-12 state learning

standa rds

AND/OR
Some goals are measurable

Does Not Meet Expectations
(O poi nts)
Plans do not align to the appropriate P-12 state
learning standards
AND/OR
Goals are absent or not measurable

AND/ OR
Standard,s

AND/OR
Standards, o bjectives/ targets, and learning tasks
are not aligned with each other

learning tasks,are loosely or
are not consistentl y align ed
with each other

AND/OR
Does not articulat e o bjectives/ targets that are
appropriatefor learners

o bjectiws/ targets, and

Row
Seo .re

--

AND/OR
Articulates some

objectives/targets t hat are
8. Materials

and

Res.ources
lnTASC 7b

Uses a variety of materials and resources
that
1. Align With all ob j ectives/ t argets
2. Make content relevant to learners
3. Enco urdge ind/vidua / jzation of learning

Uses a vari ety of materials and
resources that
1, Align with all
objectives/targets
2, Make content relevant to
learners

CPAST For m Rev ised 6/21/2017 © 2017, may not beshared without permi ssion

appropriate for learners
Uses materials and
resources that align with
someof the
objectives/targets

Materials and resourcesdo not align w1th
objectives/targets

--

2

CPAS
T Form
C.
A sessm ent

of P-12
Learning

lnTASC 6b

D,
Differe nt'ia te

d M ethods
lnTASC 2c

Plans a variety of assessments that
1. Provide opportunities for learners of
varying abilities to illustrate competence
(who le clas.s)
2. Align with the appropriate P-12 state
learn in g standards
3. Are cult urally relevant and draw from
learners' funds of knowledge
4. Promote teamer growth

Plansa variety of assessments
that
1, Provide opportunities for
learners to ill ustrate competence
(whole class)
2. Align with the appropriate P12 state learning standards
3. Are cultUral/y relevant and

Lessons make meaningful and cult urally
re levant connections to
1. Learners' prior knowledge
2. Previous lessons
3. Future learn ing
4. Other disciplinesand real-world
experiences

Lessons make clear and coherent
connections to
1, Learners' pr ior knowledge
2. Previous lessons
3. Future learn ing

AND
Organizesinstruct ion to ensure content is
comprehensible, relevant, and challenging
for learne rs

Planned assessments
1 . Are not included

some learners to illustrate
competence (whole class)
2. Align with the

2. Donot align w ith the approp r iate P-12 sta t e

OR

appropriate P-12 state
learning standards

learning standards

Lessons make anattemptto
build on, butarenot
completely successful at

Lessons donotbuild on or conn ect to learne rs' prio r
knowledge

--

draw from learners' funds of
knowledge

AND
Differentiationof instruction

AND
Diffe r entiati on of inst ruct ion suppo rt s
learner development

Planned assessments
1. Provide opportunities for

supports learner development
AND
Organizes instr uction to ensure
cont ent iscomprehensible and
relevant for learners

connecting to
1. Learners' pr ior
knowledge,
2. Previous lessons, OR
future learning
AND
Dif fe rent iation of
instruction is minimal

AND/OR
Explanat ions given are illogical or inaccurate as to
how the content connects to previous and future
learning

--

AND/OR
Diff erenti ation of instruction is absent

AND
Organizes inst ructionto
ensure content is
comprehensible forlearners

Instructional Delivery
E,learnfng

Articulatesaccurat e and

Articu lates an accurate learning

Target and
Directions

Articulates an inaccurate

targets

t arget

learningt arget

lnTASC 7c

AND
Articulates accurate
dir ect io ns/ explanations throughout

AND
Articulates accurate directions/
explanations

AND/OR
Articulates inaccurate

coherent learning

Does not articulate the learning target
OR

the

Does not articulate d ir ections/ explanations

directions/explanations

--

lesson
AND

F, Critical
Thinking

lnTASC Sd

AND
Sequences learning experien ces
appropriately

Sequences learning experiences
appropriately

Engages leamers in critical t hinking in
local and/or global contexts that

Engages learners in critica l
thi nkingthat
1. Fost ers problem solving
2. Encourages conceptual
connections

1. Fosters E!ro b lem so lv i ng
2. Encourages conceptual connections

3. Challenges assumptions
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Introduces AND/OR models Does not introduce AND/OR model critica l t hinking

criti cal t hinking th at
1. Fosters problem solving
2. Encourages conceptual
connections

that
1. Fosters problem solving
2. Encourages conceptu al connections

--

3

CPAST Form
G. Checking
for
Understandi

Checks for understanding (whole
class/group AND indiv idual learners)
<:luring lessons using formative assessment

Checksfor understanding (whole
class/group) during lessons using

AND
Differentiatesthrough planned and
responsive adjustments (whole
class/group and individual learners)

AND
Differentiates through
adjustments to instruction
(wholeclass/group)

Discusses AND usesa variety of
developmentally appropriate technologies
(digita l toolsandresources) that
1. Are re levant t o learning obJect ives/
ta rgets of the lesson
2. Engage learners in the demonstration of
know ledge or skills
3. Extend learners' understanding of
concepts

DiscussesAND uses
developmentall y appropriate
t echnologies (digitaltoolsand
resources) that
1, Are relevant to learning
objectives/ targets of the lesson
2. Engage learners in the
demonstration of knowledge or
skills

formative assessment

ng and
Adjusting
Instruction
through
Formative
Assessment
H. Digita l

Does not check for underst anding during lessons
using formative assessment

assessment

OR
Does not make any adjustments based on learners'
responses

AND
Adjusts instruction
accordingly, but
adjustments may cause
additional confusion

lnTASCBb
Tools and
Resources
CAEP 1.5

Inconsistently checksfor
understanding d u ring
lessons using formative

Discusses developmentally
appropriate technologies
(digitaltoolsand resources)
relevantto learning
objectives/ targets oft he
lesson
AND
Technology is not available

--

One of the fo llowing:
A. Does ,10t use technologies (digital tools and
resources) to engage learners
AND
Technology is available in the setting
OR
8. Use of technologies- is not relevant to the learning
objectives/ targets of the lesson

--

OR
C.Does not discuss t echnologie•s
AND
Technology is not available in the setting
I. Safe and
Respectful

learning

Environment
lnTASC3d

Actively involves learners to create and
manage a safe and respectful learning
environment t hroughthe use of routines
and transitio ns

Manages a safeand respectful
learning environment through
the use of routines and
transitions

Attempts to manage a safe
learning environment
through the useof routines
and traositions

AND
Establishesand promotes constructive
re lat i onships to equitably engage learners

AND
Establishes and promotes
constructive relationships to
equitably engage learners

AND/OR
Attempts to establish
constructive relationships to
engage learners

AND
Usesresearch-based strategies to
maintain learners' attention
(ind ividual and whole group)

AND/OR
Attempts to use construct ive
strategies to maintain
learners' attention
(individual and whole group)

AND
Uses research-based strategies to maintain
learner s' att ent ion (individual and whole
group)

Does not manage a safe learningenvironment
OR
Does not establish constructi ve relationships to
engage learners
OR
Does not use construct ive strateg ies to ma1ntain
learners' attent ion (individual and whole group)

--

Assess ment
J, Data-

Uses dat a-informe d decisions (trends and

Guided
Instruction

patterns) to set short and long term goals
fo r future instruciton and assessment

Usesdata-,i1formed decisions to
design instruction and
assessment

AND

AND

Uses cont empo rary to ol s for learner data
record-keeping and anolysis

Uses contemporary toolsfor
/'earner data record -keeping

CAEP 2.3
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Uses minima l data to design
instruction and assessment

Does not use data to designInstructionand
assessment

--

4

CPAST Form
K. Feedback
to Learners

lnTASC 6d

Provides feedback that
1. Enables learners to recogn ize strengths
AND areas for improvement
2. Is comprehens ible
3. Is descriptive
4. Is individualized
AND
Provides timely feedback, guiding learners
onhow to use feedback to monitor their

Provides feedback that
1. Enables learners to recognize
strengths OR areas for
Improvement
2. Is comprehensible
3. Is descriptive

Provides minimal feedback

Does not provide feedback

that
1, Enables learnersto
recognize strengths OR
areasfor improvement

OR
Feedback does not enable learners to recognize
strengths OR areasfor improvement

AND

OR
Feedback is provided in a
somewhat timely fashion

OR
Feedback is not

Evaluates and supports learning
througli assessment te chniques

Assessment techniques are
1. Developmentally

Assessment techniques are
1. Developmentally Inappropriate

tha t are
1. Developmentally appropriate
2. Format ive AND summative

appropriate
2. Formative OR summative

OR

Provides

timely feedback

-provided in a timely fashion

own progress
L
Assessment
Techniques

lnTASC7d

Evaluates and supports learning through
assessment techniques that are
1. DeveloEJmentall l£ aEJEJro E]r ia t e
2. Formative AND summative
3. Diagnostic
4. Varied

--

Not used

Analxsis of Teaching
M.
Connections
to Research
and Theory

CAEP 1.2

Discusses, providesevidence of, and
justifies connections to educational

Discuss es and provides evidence
of connectionsto educational

research and/or theory

researchand/or theory

Row

Score

Mentions connectionsto
educational research and/ or

Noconnections ORinaccurate connections to

educational research and/or theory

theory

--

AND
Uses research and/or theory to explain
their P-12 /earners' progress

Pro fessional Dispositions Evaluation
What are dispositions? The habits of professional action and moral commitments that underlie an educator's performance (lnTASCMode l Core Teaching Standards, p. 6.)

What else should a teacher candidate know} It isthe student teacher's responsibility to ask clarifyingquestions as well as demonstrate the expected dispositional behaviors.
REMEM BER: Only those dispositions observed in student teaching can be measured therefore it is up to the student teacher to demonstrate the dispositions

Item

Exceeds E11pectations

MeetsExpectations

(3 points)

(2 points)

Emergirm
(11>oint)

DoesNot Meet

Row
Score

Expectations
(O points)

Professional Commitment and Behaviors
N. Participates in

Professional
Development (PD)

Participates in at least one professional
development opportunity (e.g, workshops,
seminars, attendinga professional conference,
joining a professional organization)

Participates in at least one professional
development opportunity (e.g, workshop,
seminar, attendinga professional
conference)

AND
Providesevidence of anincreasedunderstandingof
the teaching profession asa result of the PD

AND
Providesevidence of anincreasedunderstanding
of theteaching profession asa resultof the PD
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Participates in at least one
professional
development opportunity
(e.g. workshop, seminar,
attend ing a professional
con ference)

Does not participate in any
professional development
opportunity (e.g.workshop,
seminar, attending a
professionaIconference)

--

5

CPAST Fo rm
Item

Exceeds Expe ctati on s
(3 points)

M eet s Exp ectations
(2 points)

Emerging
(1 point)

Does Not M eet
Expectat ions

Row
Score

(0 points )

AND

Reflects on own professional practice with evidence
of application of the knowledge acquired from PD
during student teaching
O. D emonstrates
Effective
Communication
with Parentsor
l egal Guardians

Provides ev idence of commu nicat ion with
parents or legal guardians in accordance with
district policies (e.g., letter of introduction,
attends parent-teacher conferences,
communication via email or online)

Providesevidenceof communicati on with
parents or legal guardians in accordancewith
district policies (e.g., letter of introduct ion,
attends parent-teacher conferences,
communication via email or online)

AND
Provides information about P-12 learning to
parents or legal guardians to promote
understanding and academic progress

AND

lnTASC 10d

Provides information about P-12leorning to
parents orlegal guardiansto promote
understanding and academic progress

Provides evidence of
communicationwit h

Does not provideevidence
of communica ti on wit h

parents or legal guardians in
accordancewith district
policies (e.g.,letter of
int roduction, att ends
parent -teacher conferences,
communication via email or
online)

parent sor legal guardians

--

AND
Interacts with parents orlegal guardians in ways
thot improve understanding and encourage
progress(e.g. exchange of email, face-ta - face
discussion, etc.)
P. Demonst rates
Punctuality

Reports on t ime

lnTASC 9o

Q, Meets
Dea dlines a nd
Obligations

lnTASC 9o

or earlyfor daily student teaching

Reports on time for daily student teaching

Inconsistently reports on

Does not report on time for

AND
Addit ional teacher engagement s(e.g., IEPs,
teacher committ ees)

student teaching

AND

time for daily student
t eaching

Meetsdeadli nesand obligat ions established by
the coopera tin g teacher and/or supervisor

Meets deadlines and o bl igatio ns established
by the cooperating teacher and/or supervisor

AND
Informsall stakeholders(cooperating
teacher, supervisor, and/ or faculty

AND
Informs al/stakeho
lders(cooperating
t eacher, supervisor, and/ or faculty

members) of absences prio r to the absence

members) of absences prio r to t he
absence

Additional teacher engagements (e.g., IEPs,
teacher committees)

AND
Provides clear and complete directionsand
lessons for substitutes/ cooperating teacher

without reminders
CPAST For m Rev ised 6/21/2017 © 2017, may not beshared without permi ssion

AND
Provides dearand complete directions and
lessons for substitutes/ cooperating teacher

AND/OR
Additional teacher
engagements (e.g.,IEPs,
teacher committ ees)

AND/OR
Additional teache r
engagements (e.g., IEPs,
teacher committees)

Most of the time meets

Frequently misses

deadlines and obligations

deadlines or obligations

established by the
coopera ti ng teacher and/or
supervisor

establishedby the
cooperatingteacher and/or
supervisor

AND

AND/OR

Informs some stakeholders

Does not inform

(cooperating teacher,
supervisor, and/or faculty
members) of absences prior
to t he absence

stakeholders (cooperating
teacher, supervisor, and/or
faculty members) of

--

--

absences prior to the
absence

6

CPAST Form
Item

Exceeds Expectations
(3 point s)

M eet s Expectations
(2 points)

Emerging
(1 point)

DoesNot Meet
Expectations

Row
Score

(0 points)

R. Preparat ion

lnTASC 3d

Prepared to teach on a dailybasis with all
mater ials (lesson plans, manipulatives, handouts,
resources,etc.)

Preparedto teach on a daily basis with all
materials (lesson plans, manipulat ives-,
handouts, resources, etc.)

AND
Materialsareeasily accessible ANDorganized

AND
Materials are easily accessible AND organized

AND
Preparedfor the unexpected and flexible

AND
Provides incomplete
directions and lessons for
substitutes/ cooperating
teacher

AND/OR
Does not provide directions
and lessons for
substitutes/cooperating
teacher

Not consistently prepared to
teach on a daily basis with
all materials (lesson plans,
manipulatives, handouts,
resources, etc.)

Not prepared to t each on a
dailybasis with all
materials (lesson plans,
manipulatives, handouts,
resources, etc.)

AND/OR
Mater ials are easily
accessible OR organized

AND/OR
Materials are not organized
NOR easi ly accessible

Demonstrates collaborative
relationships wit h
cooperat ing teacher
AND/OR members of the
school community (other
t eachers, school personnel,
administrators, etc.)

Does not demonstrate
collaborative relationships
with cooperating teacher
AND/OR members of the
school community (other
t eachers, school personnel,
administrators, etc.)

Recognizes areas in need of
advocacy, but cannot
articulate the
1. Needs of learners (e.g.
academic, physical, social,
emot ional, and cultural
needs; OR adequate
resources,equit able
opportunit ies)

Does not recognize areas in
need of advocacy,
includingt he
1. Needs of learners (e.g.
academic, physical, social,
emotional, and cultural
needs; OR adequate
resources, equit able
opportunities )

OR
2. Needs of the teaching
profession (e.g. technology
integrat ion, research-based
practices)

OR
2. Needs of the teaching
profession (e.g. technology
integration, research-based
practices)

--

Prof essional Relationships
S. Collaborat ion
lnTASC 10b

T. Advocacyto
Meet theNeeds

of Learners or for
the Teaching
Profession

lnTASC lOj

Demonstrates collaborative relationships with
cooperat ing teacher AND/OR members of the
school community (other teachers, school
personnel, administrat ors, etc.)

Demonstrates collaborati ve relationships
with cooperating teacher AND/OR members
of the schoolcommunity (ot her teachers,
school personnel, administrators, etc.)

AND
Works with and learns from colleaguesin planning
and implementinginstruction to meet diverse
needs of learners

AND
Attempts to work with and learnfrom
colleagues in planning and implementing
instruction

Recogni zesand articulates specific areasin need of
advocacy, including the
1. Needs of learners (e.g. academic, physi cal,
social, emotional, and cultural needs; OR adequate
resources, equitab le opportunities)

Recognizes and articulates specific areas in
need of advocacy, including t he
1. Needs of learners (e.g. academic, physical,
social, emotiona l, and cultural needs; OR
adequate resources, equitab le opportunities)

OR
2. Needs of the teaching profession (e.g.
technology integration, research-based practices)

OR
2. Needs of t he t eaching profession (e.g.
technology integration, research-based
practices)

AND
Takes action(s) based upon identified needs, while
following district protocols

CPAST For m Rev ised 6/21/2017 © 2017, may not beshared without permi ssion

--

--

7

CPAST Form
Criti cal Thinking and Reflective Practi ce
U. Responds
Positively to
Feedbackand
Constructive
Criticism
lnTASC 9n

Is receptive to feedback, constructive crit icism,
supervision, and respondsprofessionally
AND
Incorporatesfeedback (e.g., from cooperating
teache, r university supervisor) to improve practice
AND

Is receptive to feedback, constructive
criticism,supervision, and respqnds

professionally

Is receptive to feedback,
Is not recept ive to
constru ctive criticism,and feedback,constructive
supervision
criti cism, and supervision

AND

AND/OR

AND/OR

inconsistnetly

fe edba ck

Incorporatesfeedback(e.g., from cooperating
teacher, university supervisor) to improve

Incorporates feedback

Does not incorporate

--

practice

Proactively seeks opportunities for feedback from
other professionals
What went welli' Areilsof streng!hi'
Possible OQQOrt unit ie s for gro w th

Goals for Improvement: Pedagogy and Dispositions
Following the Three -way M id te rm Evaluation be tween the Student Teacher, University Supervisor, and Cooperating Teacher, the Student Teacher willidentify thr eespecific and measurable goals
for improvement for the duration of the student teaching experience.The University Supervisor and Cooperating Teacher willthen affirm and/or suggest goals for the Student Teacher.
As part of the final summary evaluation, goals for the Resident Educator Program should be ident ified.
Connection to 3-way form
Goal (must havea minimum of one goal) with Detai ls

L. Assessment: Feedback to Learners

I will focus on providing specific (not general) feedback to individuals and to groups- with a focus on task and process.
I will focu s on "quick and quient feedback . I will prepare feedback ahead of time usingdata
1.

2.
Comments

CPAST For m Rev ised 6/21/2017 © 2017, may not beshared without permi ssion
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CPAST Form
Glossary of Tenns
Advocacy: Any action wit hin professional boundaries that speaks in favor of, recommends,argues for a cause, support s or defends, or pleads on behalf of ot hers. This may be to advocate for the prof essi on, an indivi dual

student, or other ideas.
Analysis: Careful and crit ica l e xaminat io n of data and/or processes to identify key components and potential outcomes.

Assessment: "Process of monitoring, measuring, evaluating, documenting, reflecting on, and adjusting teaching and relearning to ensure that learners reach high levels of Achievement. "1

Contemporary Tools: Elect ronic/d igita l record -kee ping tools such as an online grade book and p rogress mon ito ring syste ms, s preads heet softwa re, etc.
Cooperating Teachers:{Also known as "me nto r teac he rs") Teache rs in schoo ls who mentor and supe rvise s tude nt teache rs in t heir class rooms fo r t he durat ion of a st ude nt teac hing a nd/ or fie ld e xperie nce.
Critical Thinking: Refersto the "kind of t hinking involved in problem so lv ing" and includes an a bility to "exam ine assumpt ions, disc e rn hidde n values, evaluate evide nce, and assesses concl usions." 2
Culturally Relevant: Incorporating the tenets of cu lt urally re leva nt/ resp onsive teac hing (i.e., "teache rs create a bridge betwee n st ude nts' ho me a nd schoo l lives, while s ti ll mee ting the e xpecta tions of t he dist rict and state
curricu la r requirements. Cu lt ura ll y re leva nt teach ing ut ilizes t he backgrounds, know ledge, and experiences of the students to info rm the tea che r' s lesso ns a nd me t hodo lo gy.").3
Data-informed decisions: "Focuses on using student assessment data and re le vant bac kground info rmat ion to info rm de cisions re lated to p la nning a nd imp le me nting inst ruct iona l st rateg ies at t he dist rict, scho o l,
classroom, and individual student lev e ls ." 4
Developmental Theory (General): Theor ies that describe the stages of development of children/ adolescents(e.g., Erikson's Theory of Psychosocial Development, Koh lberg' s Theory of Mo ral Development, Piaget ' s

Cognitive Dev e lo p ment Theo ry, Be havioral Theo ries, and Socioc ult ural Theories).
Developmental Theory (Content-Specific): Content-specific teac hing that organ izes act ivit ies and lea rning tas ks to hel p lea rne rs move from one le vel to t he ne xt.5
Diagnostic Assessment:{Also known as "pre -assessme nt") "Involves the gat he ring and ca refu l eva l uatio n of detailed data using students' know ledge a nd skills in a given lea rning a rea. "6
Differentiation of Instruction: "To respond to variance among lea rne rs" (e.g., learners with exceptional needs , se co nd la ngu age lea rne rs, gifted lea rne rs) by modifying "co nte nt, and / or process , a nd/ or produ cts, and / o r
the lea rning environment" according to learners' "readiness, inte rest, o r learning profile." 7
Digital Tools: Technologies that enable learners to engage withthe teacher and/o r content on an indivi dual level. Exam ples: SMART Boards, learner response systems (i.e., clickers), and computers, ta blets, etc.

Evidence: Artifacts that document and demonstrate how [the student teacher] pla nned and imple me nted instr uct ion8

Feedback: "Information communicatedto the learner that is intended to modify the learner's thinking or behavior for t he purpose of improving learning."'

Formative Assessment: "Assessment used continuously throughout lea rn ing and teach ing, a llo wing teache rs to adjust inst ruct ion to improve lea rne r ach ieve me nt." 1
Fosters: To promote the growth or develo p me nt of, e ncou rage. 1 0

Funds of Knowledge: "Histor ically accumulated and culturally developed bodi es of knowledge and ski lls essential for household or individual functi oning and well-being."11
Goals: See definition for " Measurable Goals."

Learner: Any P12 student in the student teache r's classroom.
Learning Environment: Any setting whe re learning occurs. The term may refe r to the physica l e nvironme nt (e. g., t he cla ssroom), as well as t he c la ss room mana ge me nt proced ures and activit ies t hat ena ble t eac hing and
learning to take place.
"Look Fors-'' Document: A document accompanying th is fo rm conta ining a non-exhaust ive list to desc ribe examples of t he qua lities and be havio rs a st ude nt te ac he r is expected to demonst rate fo r a given le vel o f
perfo rma nce .
Measurable Goals: "Provides informat ion fo r desc ribing, assess ing, and eva luat ing student achieve me nt."12
Mentor Teachers: See definition for "Cooperating Teachers."
Objectives/Targets: P12 student (learner) learning outcomes to be achieved by the end of the lesson or learning segment."

Problem solving: A mental process that involves disco vering, analyzing and solv ing prob le ms. The ult imate goal of proble m-so lving is to ove rco me obstacles and find a sol ut ion t hat best res o lves t he issue .
Program Coordinator: Fac ulty or staff me mbe r from a college o r university who coo rdinates / ma nage s t he administ rative components of a teacher educator lice nsu re program.

1 Arizona K12 Center. (2012).

Standards continuum guide for reflective teaching practice. Nort hern Arizona University
2 htt p://isites.harv ard.edu/fs/docs/icb.topic265890.files/Criti caI_Think ing_Fi le/ 06_CT_Extended_Definition. pdf
3

http://www.learnnc.org/lp/pages/4474#notel

4

htt p:// www.clrn.org/e
lar/dddm.cfm#A

5

Stevens, S., Shin, N., & Krajcik, J. (2009, June). Towards a Model for the Development of an Empi rically Test ed Learn ing Prog re ssion. Paper presented at t he Learning Prog ressions in Sci ence ( LeaPS) Conf eren ce, Iowa City ,

IA.

6 htt p://www. education. nt. gov.au/ pare nts-community/assessment-reporting/diag nostic-assessme nts /d iagnos t ic-assessme nts
7

Carol Ann Tomlinson htt p:// www.e ricdigests.org/ 2001-2/ elementary.htm l

8

Stanford Center fo r Assessment, Learning and Equity (SCALE). (2015). edTPA world language assessment handbook. Board ofTrustees of the Leland Stanfo rd Jun ior University.

9 Shute, V.J. (2008). Focus on formative feedback. Review of Edu cat iona l Research, 78(1), 153-189.
10

Merriam Webster Dictio nary (htt p:// www.me rriam-webster.com/dict ionary/ foster)

Mol 1, L., Amanti, C., Neff, D., & Go nza lez, N. (1992). Funds of knowledge for teaching: Using a qualitat ive approach to connect homes and classrooms. Theory Into Practice, 132-141.
12 https://education.alberta.ca/media/525540/ipp7.pdf
11

13

https://www.csun.edu/ science/courses/555/ pact/ glossary.htm I
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CPASTForm
Research: "The use of rigo ro LJS, systemati c, .;,n d o bject i ve methodo l ogi es to obta in elrabl e nn d valid know ledge ""
student Teacher : (Also k11own as '1nte r11" o r ' cand idate •) An 1ndividual part icipatin g In a fUII tm;re fie ld cxp erl ct1cc i n • Pl2 classroom 1n order to ob till n professional cd1:Jcation llcensu rc/ccrt tttca tion .
Stud11mt T @adl i ng: {Al n krm w rHb i.rdinic-nl Jlfil ctice'' ) A rull- Lirne field e p f! t iP.n r.P: i n it P1 l d o r □orn- thnl. D t;c;:u n " i n 1,he 'fimil t=Ole !tl.f.'1 {r:ul rnfnal ng ei pe r i eri CP.} ur ;m cll JOl lo J prepttraliun progrnrn :rm d is.. ,e.q uh-r.d Lo u :.1ti1in
µrufe

lonat ed LJ0:1li on lire n::i ure / cerli riccltion.

Summatlve As sessm ent : "l\s5essment act\Vit ies used at the culminatlon of a eiven peri od o f t i me to evaluate t'i e extent to which inst ructi ona l obje ctives nave been met ,""
Tarcets : See definition for 'Obje ctives /Targets .'
Tetbnologles: Sec deflni on for 'Digital Tools.'
University 51.lpervis.or (US }: Toe un lv c rsity i nstr ucto r assi gned to the, student tN cher who regularIV ob serv es hl s/ hc r perfo rman ce to provide feedbaClt on strengths aM weaknesses. The US coordrnates t lie st1:1dent
l tiiit:htir ':!i, t;:-1.1ttl1.:1 aLin r1, n r1d i.s. re $µm 1 ible fur re ri:u r c.Jin g Lhe u .>r1se r1sL..& &i..:u , e s U!l:i nij Lh i s ror rn.
Fomn de_velo

ped by·

The Oh i<> Sl:nl.e Ll n l vP.rsit y: Bei tk elman, F.,
Bowl i ng Gree11 SI.al e Univer, il.y:· fo,llagh e.r, D.
Bendi,ren-Nue , M ., B'ode, P., Bro wn, teir1, E'., 0-dy, Universi ty orTo ledo: Slewo, t, V,
K., Fresch , M ., Kaplan, c:,, Wa rne r, C:. and
Univer i ty of /\kr on : Je well, W.
Whitt ington, M.
Ohio Uni versity: C. Patt erso n

Cle veland Sl sl.e Unive rsi ly: Pr ice, A., Crell, A.

Wilrni nglun Colle i;e: He nd ri cks, M
Wri&ht State Universit y: Ka hrlc, T.
Kent State University: /\rhar, J., TU< ner, s_

Wi l.l,e n ber g Univ,e i l,y: Brannan, S., W il.lm :l:, T.
U r,iv,: • s ily of D' yton: Bow ma n, C.

10

http://w ww.aer a.net/AboutAERA/K eyProi; r ams/Ed u catlonRescarchandResearchPo ITr:;y/ AERAOffersDellnltlonot'SclentiflcaIlyBased Res/ta t>ld/1 0877 /Do'f ault.a spx
15 MHlaville , A. & Blank, M.J. (1998). Li;,umi r,g l u g.,tJ,.,, : The devi,/uµiI1y {,t,/r} vf .sd ,v <J /. cvmm ur1ity ini lia [iv,,, , Fl\ r,1, M l : MuU f <Jumla tio11 .
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Revised 2019

NC STUDENT TEACHER EVALUATION RUBRIC &
CERTIFICATION OF TEACHING CAPACITY

Candidate Name
School
Cooperating Teacher
Grade
LEA
IHE

Professionalism

EDU-4230/40/50/60/70
Student Teaching Continuation

1e. Teachers demonstrate high ethical standards. Teachers demonstrate ethical principles including honesty, integrity, fair treatment, and respect for others. Teachers uphold
the Code of Ethics for North Carolina Educators (effective June 1, 1997) and the Standards for Professional Conduct adopted April 1, 1998 (www.ncptsc.org).

Emergent Candidate

Developing Candidate

Proficient Candidate

- 56 -

Accomplished Candidate

Rating/Comments

Classroom Climate/Culture

Upholds the Code of Ethics for
North Carolina Educators and
the Standards for Professional
Conduct.

AND

Articulates the importance
of ethical behavior as
outlined in the Code of
Ethics for North Carolina
Educators and the
Standards for Professional
Conduct.

AND

AND

Recognizes the need for ethical
professional behavior.

Models the tenets of the
Code of Ethics for North
Carolina Educators and the
Standards for Professional
Conduct, and encourages
others to do the same.

1a. Teachers lead in their classrooms. Teachers demonstrate leadership by taking responsibility for the progress of all students to ensure that they graduate from high school, are

globally competitive for work and postsecondary education, and are prepared for life in the 21st century. Teachers communicate this vision to their students. Using a variety of data sources, they
organize, plan, and set goals that meet the needs of the individual student and the class. Teachers use various types of assessment data during the school year to evaluate student progress and to
make adjustments to the teaching and learning process. They establish a safe, orderly environment, and create a culture that empowers students to collaborate and become lifelong learners

Developing Candidate

Acknowledges the importance of high
school graduation for students.

Proficient Candidate

Demonstrates how teachers
contribute to students’
progress toward high
school graduation by
following the North
Carolina Standard Course
of Study.

Identifies the types of data that are
commonly available to and used in
schools.

Evaluates the progress of
students toward high school
graduation using a variety of
assessment data measuring
goals of the North Carolina
Standard Course of Study.

Understands positive
management of student
behavior, including
strategies of conflict
resolution and anger
management, effective
communication for
defusing and deescalating
disruptive or dangerous
behavior, and safe and
appropriate use of seclusion
and restraint.

AND

AND

Takes responsibility for
student progress toward
high school graduation by
aligning instruction and
assessment with the North
Carolina Standard Course
of Study.

Draws on appropriate data to
develop classroom and
instructional plans.

Uses data to identify the
skills and abilities of
students.
Describes the
characteristics and
importance of a safe and
orderly classroom
environment.

Accomplished Candidate

Maintains a safe and orderly
classroom that facilitates
student learning.
Uses positive management of
student behavior, including
strategies of conflict
resolution and anger
management, effective
communication for defusing
and deescalating disruptive or
dangerous behavior, and safe
and appropriate seclusion and
restraint.

- 57 -

Maintains or supports a
classroom culture that
empowers students to
collaborate and become
lifelong learners.
AND

Emergent Candidate

Rating/Comments

2a. Teachers provide an environment in which each child has a positive, nurturing relationship with caring adults. Teachers provide an
environment for student learning that is inviting, respectful, supportive, inclusive, and flexible.

Maintains a learning
environment that conveys
high expectations of every
student.

Accomplished Candidate
AND

Encourages and values
individual student
contributions, regardless of
background or ability.

Proficient Candidate
AND

Articulates the need to treat students as
individuals.

Developing Candidate
AND

Emergent Candidate

Rating/Comments

Enhances a learning
environment that meets
the needs of individual
students.

4g. Teachers communicate effectively. Teachers communicate in ways that are clearly understood by their students. They are perceptive listeners and are able to communicate with
students in a variety of ways even when language is a barrier. Teachers help students articulate thoughts and ideas clearly and effectively.

Recognizes a variety of methods for
communicating effectively with
students.

AND

Communicates effectively both orally
and in writing.

Demonstrates the ability to
communicate effectively
with students.
Provides opportunities for
students to articulate
thoughts and ideas.

Proficient Candidate

Instruction

Uses a variety of methods to
communicate effectively with
all students.
Consistently encourages and
supports students to articulate
thoughts and ideas clearly and
effectively.

Accomplished Candidate

AND

Developing Candidate

AND

Emergent Candidate

Rating/Comments

Establishes classroom
practices that encourage
all students to develop
effective communication
skills.

2b. Teachers embrace diversity in the school community and in the world. Teachers demonstrate their knowledge of the history of diverse cultures and their role in
shaping global issues. They actively select materials and develop lessons that counteract stereotypes and incorporate histories and contributions of all cultures. Teachers recognize the influence
of race, ethnicity, gender, religion, and other aspects of culture on a student’s development and personality. Teachers strive to understand how a student’s culture and background may influence
his or her school performance. Teachers consider and incorporate different points of view in their instruction.

Developing Candidate

Acknowledges the
influence of all aspects of
diversity on students’
development and attitudes.

AND

AND

Identifies the range and aspects of
diversity of students in the classroom.

Proficient Candidate

Displays knowledge of
diverse cultures, their
histories, and their roles in
shaping global issues.

Appropriately uses materials
or lessons that counteract
stereotypes and acknowledges
the contributions of all
cultures.
Incorporates different points
of view in instruction.

Accomplished Candidate

AND

Emergent Candidate
Acknowledges that diverse cultures
impact the world.

Rating/Comments

Consistently integrates
culturally relevant and/or
sensitive materials and
ideas throughout the
curriculum.
Builds on diversity as an
asset in the classroom.

Understands the influence of
diversity and plans instruction
accordingly.

3a. Teachers align their instruction with the North Carolina Standard Course of Study. In order to enhance the North Carolina Standard Course of Study,

teachers investigate the content standards developed by professional organizations in their specialty area. They develop and apply strategies to make the curriculum rigorous and relevant for all
students and provide a balanced curriculum that enhances literacy skills. Elementary teachers have explicit and thorough preparation in literacy instruction. Middle and high school teachers
incorporate literacy instruction within the content area or discipline.

Emergent Candidate

Developing Candidate

Proficient Candidate

- 58 -

Accomplished Candidate

Rating/Comments

Integrates effective literacy
instruction throughout the
curriculum and across content
areas to enhance students’
learning.

AND

Integrates literacy
instruction in individual
lessons and in particular
subject areas.

Develops and applies lessons
based on the North Carolina
Standard Course of Study.

AND

Understands the importance of literacy
instruction across all subjects, grades
and ages.

Demonstrates knowledge of
the North Carolina
Standard Course of Study
by referencing it in the
preparation of lesson plans.
AND

Demonstrates awareness of the North
Carolina Standard Course of Study.

Develops and applies
strategies reflecting the
North Carolina Standard
Course of Study and
standards developed by
professional organizations
to make the curriculum
balanced, rigorous, and
relevant.
Evaluates and reflects
upon the effectiveness of
literacy instruction within
and across content areas.

3b. Teachers know the content appropriate to their teaching specialty. Teachers bring a richness and depth of understanding to their classrooms by knowing their
subjects beyond the content they are expected to teach and by directing students’ natural curiosity into an interest in learning. Elementary teachers have broad knowledge across disciplines.
Middle school and high school teachers have depth in one or more specific content areas or disciplines.
Demonstrates an appropriate
level of content knowledge in
the teaching specialty.
Encourages students to
investigate the content area to
expand their knowledge and
satisfy their natural curiosity.

Accomplished Candidate

AND

Demonstrates a basic level
of content knowledge in the
teaching specialty.

Proficient Candidate

AND

Successfully completes general
education coursework across the
required range of disciplines.

Developing Candidate

AND

Emergent Candidate

Rating/Comments

Demonstrates extensive
knowledge of content in the
teaching specialty.
Prompts students’ curiosity
for learning beyond the
required coursework.

3d. Teachers make instruction relevant to students. Teachers incorporate 21st century life skills into their teaching deliberately, strategically, and broadly. These skills

include leadership, ethics, accountability, adaptability, personal productivity, personal responsibility, people skills, self-direction, and social responsibility. Teachers help their students
understand the relationship between the North Carolina Standard Course of Study and 21st century content, which includes global awareness; financial, economic, business and entrepreneurial
literacy; civic literacy; and health awareness.

Developing Candidate

Demonstrates
understanding of 21st
century skills and content
as specified in the
Framework for 21st Century
Learning and Critical
Elements for 21st Century
Skills.

Accomplished Candidate

Integrates 21st century skills
and content in instruction.

AND

AND

Identifies 21st century skills and
content as specified in the Framework
for 21st Century Learning and Critical
Elements for 21st Century Skills.

Proficient Candidate

Identifies relationships
between the North Carolina
Standard Course of Study
and life in the 21st century.

Consistently integrates 21st
century skills and content
throughout classroom
instruction and assessment.
AND

Emergent Candidate
Recognizes the relationship between
the North Carolina Standard Course of
Study and life in the 21st century.
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Rating/Comments

4c. Teachers use a variety of instructional methods. Teachers choose the methods and techniques that are most effective in meeting the needs of their students as they strive
to eliminate achievement gaps. Teachers employ a wide range of techniques including information and communication technology, learning styles, and differentiated instruction.

AND

Demonstrates awareness of
the variety of methods and
materials necessary to meet
the needs of all students.

Proficient Candidate

Accomplished Candidate

Uses a variety of appropriate
methods and materials to meet
the needs of all students.

AND

Developing Candidate

AND

Emergent Candidate

Understands a range of methods and
materials that can be applied in the
classroom.

Rating/Comments

Consistently enables the
success of all students
through the selection and
use of appropriate methods
and materials.

4d. Teachers integrate and utilize technology in their instruction. Teachers know when and how to use technology to maximize student learning. Teachers help
students use technology to learn content, think critically, solve problems, discern reliability, use information, communicate, innovate, and collaborate.
Assesses effective types of
technology to use for
instruction.

Accomplished Candidate

Integrates technology with
instruction to maximize
students’ learning.

AND

Demonstrates knowledge of methods
for utilizing technology in instruction.

Proficient Candidate

AND

Developing Candidate

AND

Emergent Candidate

Rating/Comments

Engages students in higher
level thinking through the
integration of technology.

4e. Teachers help students develop critical-thinking and problem-solving skills. Teachers encourage students to ask questions; think creatively; develop and test
innovative ideas; synthesize knowledge and draw conclusions. They help students exercise and communicate sound reasoning; understand connections; make complex choices; and frame, analyze,
and solve problems.

Proficient Candidate

Accomplished Candidate

Integrates specific instruction
that helps students develop the
ability to apply processes and
strategies for critical thinking
and problem solving.

AND

Demonstrates knowledge of
processes needed to support
students in acquiring
critical-thinking and
problem-solving skills.

AND

Developing Candidate
AND

Emergent Candidate
Demonstrates an understanding of the
importance of developing students’
critical-thinking and problem-solving
skills.

Rating/Comments

Creates or maintains
instruction that
consistently engages
students in the processes
of critical thinking and
problem solving in
meaningful contexts.

4f. Teachers help students work in teams and develop leadership qualities. Teachers teach the importance of cooperation and collaboration. They organize learning
teams in order to help students define roles, strengthen social ties, improve communication and collaborative skills, interact with people from different cultures and backgrounds, and develop
leadership qualities.

Evaluation/Assessment

Proficient Candidate

Organizes student learning
teams for the purpose of
developing cooperation,
collaboration, and student
leadership.

Accomplished Candidate
AND

Demonstrates awareness of
multiple approaches or
strategies for developing
and supporting student
learning teams.

AND

Developing Candidate
AND

Emergent Candidate

Recognizes the need to
encourage the development
of cooperation,
collaboration, and student
leadership.

Encourages students to
create and manage learning
teams.

Rating/Comments

1a. Teachers lead in their classrooms. Teachers demonstrate leadership by taking responsibility for the progress of all students to ensure that they graduate from high school, are

globally competitive for work and postsecondary education, and are prepared for life in the 21st century. Teachers communicate this vision to their students. Using a variety of data sources, they
organize, plan, and set goals that meet the needs of the individual student and the class. Teachers use various types of assessment data during the school year to evaluate student progress and to
make adjustments to the teaching and learning process. They establish a safe, orderly environment, and create a culture that empowers students to collaborate and become lifelong learners.

Emergent Candidate

Developing Candidate

Proficient Candidate
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Accomplished Candidate

Rating/Comments

Evaluates the progress of
students toward high school
graduation using a variety of
assessment data measuring
goals of the North Carolina
Standard Course of Study.

Uses data to identify the
skills and abilities of
students.

Draws on appropriate data to
develop classroom and
instructional plans.

Describes the characteristics
and importance of a safe
and orderly classroom
environment.

Maintains a safe and orderly
classroom that facilitates
student learning.

Takes responsibility for
student progress toward
high school graduation by
aligning instruction and
assessment with the North
Carolina Standard Course
of Study.

AND

AND

Identifies the types of data
that are commonly available
to and used in schools.

Demonstrates how teachers
contribute to students’
progress toward high school
graduation by following the
North Carolina Standard
Course of Study.

AND

Acknowledges the
importance of high school
graduation for students.

Maintains or supports a
classroom culture that
empowers students to
collaborate and become
lifelong learners.

Uses positive management of
student behavior, including
strategies of conflict resolution
and anger management,
effective communication for
defusing and deescalating
disruptive or dangerous
behavior, and safe and
appropriate seclusion and
restraint.

Understands positive
management of student
behavior, including
strategies of conflict
resolution and anger
management, effective
communication for defusing
and deescalating disruptive
or dangerous behavior, and
safe and appropriate use of
seclusion and restraint.

4h. Teachers use a variety of methods to assess what each student has learned.

Teachers use multiple indicators, including formative and summative assessments,
to evaluate student progress and growth as they strive to eliminate achievement gaps. Teachers provide opportunities, methods, feedback, and tools for students to assess themselves and each other.
Teachers use 21st Century assessment systems to inform instruction and demonstrate evidence of students’ 21st century knowledge, skills, performance, and dispositions.

Proficient Candidate

Uses multiple indicators, both
formative and summative, to
monitor and evaluate students’
progress and to inform
instruction.
Provides evidence that
students attain 21st century
knowledge, skills and
dispositions.

Accomplished Candidate

AND

Interprets data on student
progress accurately and can
draw appropriate
conclusions.

AND

Developing Candidate

AND

Emergent Candidate

Demonstrates awareness of
multiple indicators or
measures of student
progress.

Uses information gained
from assessment activities
to improve teaching
practice and students’
learning.

Rating/Comments

Provides opportunities for
students to assess
themselves and others.

5a. Teachers analyze student learning. Teachers think systematically and critically about student learning in their classrooms and schools: Why learning happens and what can be
done to improve achievement. Teachers collect and analyze student performance data to improve school and classroom effectiveness. They adapt their practice based on research and data to best
meet the needs of students.

Emergent Candidate

Developing Candidate

Proficient Candidate
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Accomplished Candidate

Rating/Comments

Uses data to provide ideas
about what can be done to
improve students’ learning.

AND

Identifies data sources to
improve students’ learning.

AND

AND

Recognizes multiple sources
of information on students’
learning and performance.

Based upon data, selects or
develops instructional
approaches that are
intentionally tailored to
students’ learning needs.

Impact on Student Learning
1d. Teachers advocate for schools and students. Teachers advocate for positive change in policies and practices affecting student learning. They participate in the
implementation of initiatives to improve the education of students.

Proficient Candidate

Implements and adheres to
policies and practices
positively affecting students’
learning.

Accomplished Candidate
AND

Identifies the policies and
practices affecting students’
learning.

AND

Developing Candidate

AND

Emergent Candidate

Demonstrates awareness of
school practices and
policies.

Works with others to
develop and/or revise
policies and practices to
improve students’ learning.

Rating/Comments

2d. Teachers adapt their teaching for the benefit of students with special needs. Teachers collaborate with the range of support specialists to help meet the special
needs of all students. Through inclusion and other models of effective practice, teachers engage students to ensure that their needs are met.

Developing Candidate

Proficient Candidate

Accomplished Candidate

Cooperates with specialists
and uses resources to support
the special learning needs of
all students.
Uses research-verified
strategies to provide effective
learning activities for students
with special needs.
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AND

AND

Understands resources and
strategies that can provide
assistance in meeting the
special learning needs of
individual students.

AND

Emergent Candidate

Recognizes that students
have individual learning
needs.

Coordinates and
collaborates with the full
range of support specialists
and resources to help meet
the special needs of all
students.
Effectively engages special
needs students in learning
activities and ensures their
unique learning needs are
met.

Rating/Comments

LEA/IHE Certification of Teaching Capacity
In addition to all other state and institutional requirements, the candidate must meet each of the descriptors identified in this document, at the
Proficient or Accomplished level, to be recommended for licensure.
SIGNATURES
Note: The candidate signature does not imply agreement with the ratings. All other signatures verify the accuracy of and agreement with the ratings
on each descriptor.
Individual

Printed Name

Signature

Candidate
Cooperating Teacher
Principal (or
designee)
University
Supervisor
Comments (optional):
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Date

Section II
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Appendix A
HPU Stout School of Education
Principal Evaluation of Cooperating Teacher
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Appendix B
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Appendix C
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Appendix D
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Appendix F
GUIDELINES FOR COOPERATING TEACHERS
HIGH POINT UNIVERSITY STOUT SCHOOL OF EDUCATION
1. Please talk to your students about your student teacher’s role. Introduce him/her as a teacher and explain the
time frame and process.
2. Please introduce your student teacher to your team and school staff as soon as possible and make him/her feel
a part of the school community.
3. Name or desk tags may be helpful if the placement is new.
4. Provide for the student teacher’s initial needs and orientation. This includes a school tour and map, school
handbook, a list of students’ names, school calendar, a set of textbooks, and a desk or space of his/her own.
5. The following information should be shared with your student teacher both verbally and in writing before they
take on any classroom responsibilities:
• Class schedule
• Classroom rules and procedures
• School policies
• Attendance times and expectations
• Lunch procedure/options
• Special programs
• Teacher assistant duties
• Illness/absence policy
• Student IEP/504 accommodations
• Dress code
• Written and unwritten rules
• School’s code of conduct
• In-house communication system
• School safety
6. Provide access to curriculum guides, and the NC Standard Course of Study. Explain and model how these guides
are to be used in short and long term planning.
7. Assist your student teacher in creating a personal letter of introduction to your students and parents.
8. Involve the student teacher early and gradually assign routine tasks and encourage them to work with individual
students and small groups during the first two weeks. Some short lessons or sharing with the whole group are
appropriate for the second week, also. Give the student teacher an opportunity for directed observations about
which he/she will note questions, etc. for your later discussion. If this student was with you first semester, you
may move more quickly into teaching responsibilities than noted here.
9. By the beginning of the second week of Student Teaching Continuation, the student should be teaching one
subject daily. He/she should gradually add other subjects until all subjects are being taught by the student
teacher. It is expected the student teaching will retain all planning and teaching responsibilities up to the final
week of student teaching.
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10. Please be in the room during the beginning phases of his/her instruction in each subject, and “in and out”
during the later stages. This will allow you an opportunity to give feedback and make suggestions as needed.
11. Model lessons in an area before the student teacher takes over that area.
12. Discuss each day’s activities/lessons/events at the end of the day. Build open communication, offering praise,
suggestions, and support.
13. Review and discuss plans for the next day daily. Be sure the student teacher knows what he/she is to do that
day. Making a copy of your plans for the student teacher will be helpful.
14. Provide guidance and support in the area of classroom management. This is often one of the most difficult
areas for students to master.
15. Guide the student teacher through the “whys and hows” of planning for instruction.
16. Show how you modify plans and instruction for student success.
17. Share ideas for integrating subject matter.
18. Review and critique student teacher lesson plans before they are submitted to the university supervisor the
week prior to teaching.
19. Include your student teacher in conferences when appropriate. Expose him/her to the various ways you
communicate with parents.
20. Assist the student teacher with planning observations in other classes during the final week of student teaching,
after teaching requirements are completed.
21. Help evaluate the student teacher’s progress and inform the university supervisor promptly of any needs or
concerns.
Thank you for sharing your expertise and time with an excited and nervous student teacher. Your efforts are much
appreciated, and will set a pattern for this new educator to follow.
University Supervisor:
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Appendix G
SAMPLE IN DEPTH PLAN
LESSON PLAN FORMAT
5-E LEARNING CYCLE
INTEGRATED PRINCIPLES OF CONTENT
Name:

Date of Lesson Taught:

Grade :

Lesson Topic:

Integrated areas:
Science Concepts:
Math Concepts:
Children’s Literature:
Technology:
Arts:
Social Studies Concepts:
Essential Questions:

Materials:

Standards Assessed:
Learning Targets:

Engage (Activating Strategy)
How will you get students engaged in the topic? How will you introduce the topic?
Key vocabulary to preview
Key questions from RBT:
Explore (Student pre-assessment strategy)
Strategy used to pre-assess conceptual understanding:
Formative assessment tool/questioning/graphic organizer etc…:
Key questions from RBT:
Explain (Teaching Strategies)
Grouping strategies used in this part of the lesson: whole group small group
How will you teach the topic? What will you say and do throughout the teaching phase of
the lesson?
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Formative assessment prompts: What questions will you ask to gather data about student
understanding?
Questions from RBT:
Elaborate (Extended Thinking Activity)
Student activity to extend topic. (Independent/ small group work)

Formative assessment/questioning: How will you assess this activity?
Questions from RBT:
Evaluate (Summarizing Strategy)
Activity/ Strategy used to assess:
Learning Targets

AIG
EC
ELL

Tools used to measure

Criteria for success

DIFFERENTIATION STRATEGIES

LESSON REFLECTION
COOPERATING TEACHER SIGNATURE
SUPERVISOR SIGNATURE
STUDENT SIGNATURE
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Teacher:
Topic:
Grade Level:

SAMPLE Lesson Plan Format
Date :

M T W

TH F

Common Core and Essential Standards :

Learning Targets:

Content
Process
Segment #1:
Introduction
“Warm-Up”

Strategies and Activities

(10 minutes)
Segment #2: Mini – Lesson
Teacher Input Teacher gives focused direct instruction on a strategy or skill for student
based on assessments.
“MiniLesson”
Materials:
(20 minutes)

Purpose:
Plan:

Segment #3:
Guided/
Independent
Practice
(20 minutes)
Segment #4
Closing/Read
Aloud
(10 minutes)

Assessment/Reflection —What happened?
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SAMPLE Lesson Plan Format

Date of Lesson
Name
Goal/Objective
(Essential
Question)

Review

Guided
Practice

Focus

NC standard(s)
Equipment

Teacher Input
Independent Practice

Closure

Assessment
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Appendix I

Important: Changes to Testing for Elementary Education:
In March 2019 an adjustment to policy LICN-003 made the following changes to the testing requirements for
Elementary Education (K-6) and EC-GC candidates which became effective April 6, 2019.
1 In addition to the Pearson Test 203 Mathematics Subtest, the Praxis Test 7803 – CKT Math Subtest
was approved to fulfill the math subtest licensure requirement.
2 The Pearson Test 103 – Multi-subject Subtest is no longer a requirement for an elementary education
or EC-GC license.
For elementary education students, this policy change means that there are two tests that fulfill the mathematics
subtest requirement and that the Pearson Test 103 – Multi-subject Subtest is no longer a requirement for the
above licenses. Therefore, a student seeking North Carolina licensure in Elementary Education K-6, must take
and pass the following tests:
• One of the following math subtests approved by the SBE
o Pearson Test 203 – Mathematics Subtest with a score of 227 or higher OR
o Praxis Test 7803- CKT Math Subtest with a score of 150 or higher AND
• The Pearson Test 090 – Foundations of Reading with a score of 229 or higher.
Pearson Foundations of Reading and General Curriculum Tests:
Praxis II Tests:
Students in their junior year of study seeking the licensure track option in the School of Education will be asked
to sign a contract indicating their agreement with the conditions as they are outlined below during the
mandatory junior-level meeting held each spring. Approval of applications to Student Teaching and
progression in EDU 4134/44/54/64/74 and EDU 4230/40/50/60/70 will be contingent upon meeting these
requirements.
Elementary Education (Licensure track)
•
•

•

Students majoring in Elementary Education are required to complete the Pearson Foundations of Reading and
one of the following--Pearson Math Test 203 or Praxis Test 7803-CKT) during the summer between the junior
and senior year.
Progression into EDU 4134 or EDU 4144 (Introduction to Student Teaching) will be permitted for students who,
at the start of classes in August, meet one of the following four conditions: (1) they have satisfied summer testing
requirements and provide documentation of passing scores in the required tests, (2) provide documentation that
they have registered for the two required tests, (3) have not yet passed all required tests but provide
documentation that they have re-registered, or (4) are awaiting scores from summer tests. Any student who does
not provide documentation of any of the four conditions noted above WILL NOT be permitted to continue into
EDU 4134 or EDU 4144.
At the completion of the fall semester, students who have not yet provided documentation of passing scores
WILL NOT be permitted to progress into EDU 4230 or EDU 4240 (Student Teaching Continuation) in the
spring. These students will be moved to the Non-Licensure Track and will earn degrees in Elementary or Special
Education at the conclusion of the spring semester. Should these students continue to attempt and pass the
required tests they can choose to complete the School of Education’s Residency Licensure program the
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following fall (Complete Student Teaching Continuation, submit edTPA portfolio and the School of Education
approves for licensure).

Testing Requirements and Policies: Middle Grades Education (effective 2019-2020)

Students majoring in Middle Grades Education will be required to show documentation that they have registered
for the required Praxis exams by the midterm of the fall semester’s enrollment in EDU 4144, 4154 or EDU 4174.
• At the completion of the fall semester, students who do not provide documentation of passing scores on Praxis II
or who are still awaiting scores on Praxis II at the start of the spring semester will be classified as having
Provisional Status during their enrollment in EDU 4250 (Student Teaching Continuation). Those who have not
provided documentation of passing Praxis II scores by the end of the drop period for the spring semester will be
withdrawn from student teaching with a grade of “W” and will be moved to the Non-Licensure Track. Should
the student be short of the required hours for graduation, the university’s Walker Policy shall apply and
the student can participate in graduation in May and complete additional coursework for degree completion in
May/Summer.
• As another option, these students may continue to attempt to pass the required tests and would be eligible to
complete the School of Education’s Residency Licensure program the following fall (Complete Student
Teaching Continuation, submit edTPA portfolio and the School of Education approves for licensure).

•

Licensure Area(s)
Middle Grades

Tests Required
Middle School Language Arts
Middle School Mathematics
Middle School Science
Middle School Social Studies
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Test Code
5047
5049
5440
5089

Qualifying Score
164
165
150
149

Testing Policies: General Curriculum (Effective 2019-2020):
General Curriculum (Degree Program)
•
•

•

Students majoring in Special Education: General Curriculum are required to complete the Pearson Foundations
of Reading and one of the following--Pearson Math Test 203 or Praxis Test 7803-CKT) during the summer
between the junior and senior year.
Progression into EDU 4144 (Introduction to Student Teaching) will be permitted for students who, at the start of
classes in August, meet one of the following four conditions: (1) they have satisfied summer testing requirements
and provide documentation of passing scores in the required tests, (2) provide documentation that they have
registered for the two required tests, (3) have not yet passed all required tests but provide documentation that they
have re-registered, or (4) are awaiting scores from summer tests. Any student who does not provide
documentation of any of the four conditions noted above WILL NOT be permitted to continue into EDU 4144.
At the completion of the fall semester, students who have not yet provided documentation of passing scores
WILL NOT be permitted to progress into EDU 4240 (Student Teaching Continuation) in the spring. These
students will be moved to the Non-Licensure Track and will earn degrees in Elementary or Special Education at
the conclusion of the spring semester. Should these students continue to attempt and pass the required tests they
can choose to complete the School of Education’s Residency Licensure program the following fall (Complete
Student Teaching Continuation, submit edTPA portfolio and the School of Education approves for licensure).

General Curriculum: Praxis II Required Tests:

Students majoring in Special Education: General Curriculum will be required to show documentation that they
have registered for the required Praxis exams by the midterm of the fall semester’s enrollment in EDU 4144.
• At the completion of the fall semester, students who do not provide documentation of passing scores on Praxis II
or who are still awaiting scores on Praxis II at the start of the spring semester will be classified as having
Provisional Status during their enrollment in EDU 4240 (Student Teaching Continuation). Those who have not
provided documentation of passing Praxis II scores by the end of the drop period for the spring semester will be
withdrawn from student teaching with a grade of “W” and will be moved to the Non-Licensure Track. Should
the student be short of the required hours for graduation, the university’s Walker Policy shall apply and
the student can participate in graduation in May and complete additional coursework for degree completion in
May/Summer.
• As another option, these students may continue to attempt to pass the required tests and would be eligible to
complete the School of Education’s Residency Licensure program the following fall (Complete Student
Teaching Continuation, submit edTPA portfolio and the School of Education approves for licensure).

•

Licensure Area(s)
Special Education:
General Curriculum

Tests Required
Special Education Core Knowledge:
Mild to Moderate Applications

Test Code
5543

Qualifying Score
158

Required Testing and Policies:
Special Education: Adapted Curriculum:

Students majoring in Special Education: Adapted Curriculum will be required to show documentation that they
have registered for the required Praxis exams by the midterm of the fall semester’s enrollment in EDU 4144.
• At the completion of the fall semester, students who do not provide documentation of passing scores on Praxis II
or who are still awaiting scores on Praxis II at the start of the spring semester will be classified as having
Provisional Status during their enrollment in EDU 4240 (Student Teaching Continuation). Those who have not
provided documentation of passing Praxis II scores by the end of the drop period for the spring semester will be

•
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•

withdrawn from student teaching with a grade of “W” and will be moved to the Non-Licensure Track. Should
the student be short of the required hours for graduation, the university’s Walker Policy shall apply and
the student can participate in graduation in May and complete additional coursework for degree completion in
May/Summer.
As another option, these students may continue to attempt to pass the required tests and would be eligible to
complete the School of Education’s Residency Licensure program the following fall (Complete Student
Teaching Continuation, submit edTPA portfolio and the School of Education approves for licensure).

Licensure Area(s)
Special Education:
Adapted Curriculum

Tests Required
Special Education Core Knowledge:
Severe to Profound Applications
Fundamental Subjects: Content
Knowledge

Test Code
5545

Qualifying Score
158

5511

148

Testing Requirements and Policies (Effective 2019-2020):
Health/PE:
Students majoring in Health/PE will be required to show documentation that they have registered for the required
Praxis exams by the midterm of the fall semester’s enrollment in EDU 4174.
• At the completion of the fall semester, students who do not provide documentation of passing scores on Praxis II
or who are still awaiting scores on Praxis II at the start of the spring semester will be classified as having
Provisional Status during their enrollment in EDU 4270 (Student Teaching Continuation). Those who have not
provided documentation of passing Praxis II scores by the end of the drop period for the spring semester will be
withdrawn from student teaching with a grade of “W” and will be moved to the Non-Licensure Track. Should
the student be short of the required hours for graduation, the university’s Walker Policy shall apply and
the student can participate in graduation in May and complete additional coursework for degree completion in
May/Summer.
• As another option, these students may continue to attempt to pass the required tests and would be eligible to
complete the School of Education’s Residency Licensure program the following fall (Complete Student
Teaching Continuation, submit edTPA portfolio and the School of Education approves for licensure).
• Students majoring in Health/PE will also be required to show documentation that they have completed the
required First Aid/CPR certification which is also required for licensure in this area.
•

Licensure Area(s)
Health/PE

Tests Required
Health and Physical Education:
Content Knowledge

Testing Requirements and Policies: Effective 2019-2020
Secondary Education 9-12 (licensure-only):
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Test Code
5857

Qualifying Score
158

•
•

•

Students majoring in Secondary licensure programs in English will be required to show documentation that they
have registered for the required Praxis exams by the midterm of the fall semester’s enrollment in EDU 4164.
At the completion of the fall semester, students who do not provide documentation of passing scores on Praxis II
or who are still awaiting scores on Praxis II at the start of the spring semester will be classified as having
Provisional Status during their enrollment in EDU 4260 (Student Teaching Continuation). Those have not
provided documentation of passing Praxis II scores by the end of the drop period for the spring semester will be
withdrawn from student teaching with a grade of “W”. Since these students have a primary degree in another
area they will earn their primary degree only. Should the student be short of the required hours for
graduation, the university’s Walker Policy shall apply and the student can participate in graduation in May
and complete additional coursework for degree completion in May/Summer.
As another option, these students may continue to attempt to pass the required tests and would be eligible to
complete the School of Education’s Residency Licensure program the following fall (Complete Student
Teaching Continuation, submit edTPA portfolio and the School of Education approves for licensure).

Licensure Area(s)
Secondary Education

Tests Required
English Language Arts Content
Knowledge
And
Principles of Learning and Teaching
(PLT) Grades 7-12
Not Required with passing edTPA

Test Code
5038

Qualifying Score
167

5624

157

Testing Requirements and Policies: Effective 2019-2020
Secondary Education 9-12 (licensure-only):
•
•

•

Students majoring in Secondary licensure programs in History/SS will be required to show documentation that
they have registered for the required Praxis exams by the midterm of the fall semester’s enrollment in EDU 4164.
At the completion of the fall semester, students who do not provide documentation of passing scores on Praxis II
or who are still awaiting scores on Praxis II at the start of the spring semester will be classified as having
Provisional Status during their enrollment in EDU 4260 (Student Teaching Continuation). Those have not
provided documentation of passing Praxis II scores by the end of the drop period for the spring semester will be
withdrawn from student teaching with a grade of “W”. Since these students have a primary degree in another
area they will earn their primary degree only. Should the student be short of the required hours for
graduation, the university’s Walker Policy shall apply and the student can participate in graduation in May
and complete additional coursework for degree completion in May/Summer.
As another option, these students may continue to attempt to pass the required tests and would be eligible to
complete the School of Education’s Residency Licensure program the following fall (Complete Student
Teaching Continuation, submit edTPA portfolio and the School of Education approves for licensure).

Testing Requirements and Policies: Effective 2019-2020
Secondary Education 9-12 (licensure-only):
•

Students majoring in Secondary licensure programs in Mathematics will be required to show documentation that
they have registered for the required Praxis exams by the midterm of the fall semester’s enrollment in EDU 4164.
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•

•

At the completion of the fall semester, students who do not provide documentation of passing scores on Praxis II
or who are still awaiting scores on Praxis II at the start of the spring semester will be classified as having
Provisional Status during their enrollment in EDU 4260 (Student Teaching Continuation). Those have not
provided documentation of passing Praxis II scores by the end of the drop period for the spring semester will be
withdrawn from student teaching with a grade of “W”. Since these students have a primary degree in another
area they will earn their primary degree only. Should the student be short of the required hours for
graduation, the university’s Walker Policy shall apply and the student can participate in graduation in May
and complete additional coursework for degree completion in May/Summer.
As another option, these students may continue to attempt to pass the required tests and would be eligible to
complete the School of Education’s Residency Licensure program the following fall (Complete Student
Teaching Continuation, submit edTPA portfolio and the School of Education approves for licensure).

Licensure Area(s)
Spanish K-12

Tests Required
Spanish World Language
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Test Code
5195

Qualifying Score
168

Appendix K

Recommended Timeline for HPU Teacher Candidates Seeking Licensure
in Elementary and Special Education
NC Licensure Area
Elementary Education

Elementary Education

NC Testing
Requirement
Pearson Foundations
of Reading Test
Must be passed to be
recommended for
licensure

Pearson
General Curriculum
Test for NC
Multi subject subtest *
Must be passed to be
recommended for
licensure

Required
Timeframe
After successful completion of
content connected courses.
(Summer between Junior and
Senior year students)
Student teacher must provide
scores to the SSOE in the fall of
senior year and/or provide an
official notification of a retake
date.
After successful completion of
content connected courses.
(Summer between Sophomore
and Junior year for most
students)

Elementary Education

HPU Content Connected
Courses
EDU 3130 Methods of
Teaching Reading & Writing
in the Primary Grades K-2
EDU 3230 Methods of
Teaching Reading & Writing
in the Intermediate Grades 36
BIO 1100 Biology
HST 1201,1202, 1203, 2201
or 2235 American History
PSC 2310 American Politics
NSC 2200 Earth Science or
ENV 1100 Environmental
Science
ENG English Literature
EDU 3233 Methods of
Teaching Math
MTH 1110 or higher
MTH 2010 Mathematical
Ideas

Pearson
After successful completion of
General Curriculum
math methods and both
Test for NC
required math courses.
Mathematics Subtest*
(Summer between Junior year
Must be passed to be
for most students)
recommended for
licensure
The cost of taking subject subtests separately is higher than if taken simultaneously. Students may choose to
take the two subtests at the same time; summer or winter break as indicated
Special Education
Pearson Foundations
After successful completion of
EDU 3130 Methods of
General Curriculum
of Reading Test
content connected courses.
Teaching Reading & Writing
Must take in the first
(Summer between Junior and
in the Primary Grades K-2
year of teaching
Senior year for most students)
EDU 3243 Struggling
Readers and Writers
Special Education
Pearson
After successful completion of
BIO 1100 Biology, BIO1399
General Curriculum
General Curriculum
content connected courses.
Biological Principles,
Test for NC
(Summer between Sophomore
CHM1000 The World of
Multi subject subtest
and Junior year for most
Chemistry, CHM1010
Must take in the first
students)
General Chemistry I, NSC
year of teaching
2200 Earth Science,
ENV1110 Environmental
Science, OR PHY1510
General Physics
HST 1201,1202, 1203, 2201
or 2235 American History
PSC 2310 American
Government
ENG English Literature
Special Education
Pearson
After successful completion of MTH 1110 or higher
General Curriculum
General Curriculum
both required math courses and MTH 2010 Mathematical
Test for NC
math content connected course. Ideas
Mathematics Subtest
(Winter Break Senior year)
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Must take in the first
year of teaching
Special Education
General Curriculum

Special Education
Adapted Curriculum

Elementary Education
Majors with Special
Education Minor
(Seeking Special
Education licensure)

ETS Praxis II Test 5543
Core Knowledge and
Mild to Moderate
Applications
Must be passed to be
recommended for
licensure
ETS Praxis II Tests
5545 and 5511
5545: Special
Education Core
Knowledge and
Severe to Profound
Applications
and
5511: Fundamental
Subjects: Content
Knowledge
Both must be passed
to be recommended
for licensure
ETS Praxis II Test
Core Knowledge and
Mild to Moderate
Applications

After successful completion
content connected courses.
(Summer between Junior and
Senior year for most students)

EDU 4140 Methods of
Teaching Math/Science to
Students with Disabilities
EDU 3140 /3240
Policies/Procedures
EDU 3244 Teaching and
Learning Strategies Practicum

After successful completion
content connected courses.
(Winter Break Senior year)

EDU 3140 /4142
Policies/Procedures I & II
EDU 3244 Teaching and
Learning Strategies Practicum
EDU 3290 Systematic
Instruction for Students with
Moderate to Severe
Disabilities
EDU 4290 Methods of
Teaching Adapted
Curriculum

After successful completion of
content connected courses.
(Senior year for most students)

EDU 3140
Policies/Procedures
EDU 3244 Teaching and
Learning Strategies Practicum
EDU 3243 or EDU 4141
Struggling Readers and
Writers or Instructional
Strategies in the Content
Areas for Secondary Students
with Disabilities
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